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CHAPTER I 
THE PROBLEMS OF TEACHING EDUCATION 
IN A TRAINING COLLEGE 
Introduction - the students - physical conditions - the 
organization of students' time: the broad pattern - the 
narrow pattern - the grouping of students - the distribution 
of the lecturers' time - the !'unction and content of the 
Education course in a Teachers' Training College. 
PEOPLE who have themselves suffered from a particular disease 
are, not infrequently, sufficiently interested in the problem 
presented by the dis_ease to study it and try to eliminate it. 
In other directions the same sort of thing may happen. This 
thesis provides a case in point, for when I was myself at 
Training College I felt that the work we did in Education, 
Psychology, and Method, was not adequate. It aroused in students 
little enthusiasm, gave them little light in their professional 
task, and left them without direction or purpose. Our course 
was severely practical on the one side and remotely theoretical 
on the other. 
Two years after leaving Training College, when writing to 
one of my lecturers, I suggested that we should have discussed 
the general purpose of education before we began to study teaching 
method in any subject, and that as we began to study the teaching 
of each subject we should consider the particular contributions 
made by that subject to the general purpose of education. I 
still incline to that opinion. 
Although I felt the need to have a general purpose and to 
understand what education was and in what direction it should 
proceed, and although I frequently recognized what was,and what 
was not,education, the fact that for many years, while teaching 
in back-country schools, I stumbled on with no clearly discerned 
philosophy, no navigational aids or pilots' manual, caused me and 
my pupils much distress. I felt then, and I think now, that no 
teacher, who has heen to a Training College end who has taken a 
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year's lectures in Education at a University, should be in that 
position. 
Therefore, when I became a lecturer in Education at a 
Training College, the two problems: What should a course in 
Education at a Training College include? and, How should that 
course proceed? were already very strongly present in my mind. 
Now, having indicated my initial interest in the problem, 
I will describe the setting in which I was to deal with the 
problem; for the problem of the teacher is never a general one. 
The specific circumstances, the age, ability and experience of 
students, the rooms and lecturers available, the time that is 
set apart for the subject - all these must be known before the 
problem for each teacher in each place can be understood. 
The students. During the years 1949, 1950 and 1951 the student 
body varied considerably. In 1949 there was a large proportion 
of ex-soldiers, naval men, and airmen. Some of these had seen 
many years of service overseas, some had never left New Zealand, 
some had held field officer's rank, and some had been private 
soldiers. In addition there were a number of men and several 
women who were over twenty-one years of age and who had worked 
offices, in the merchant marine, in the Public Service, and as 
labourers and tradesmen. These people were up to forty years 
of age. However, the majority of the students were straight 
from the secondary schools and were from seventeen to nineteen 
years old. 
Scholastic attainments were also various. They ranged from 
little more than a primary school education plus a wide experienc 
of the world, to a University degree plus no out-of-school 
experience worth the name. Although all, officially, were train-
ing to be Primary school teachers, quite a number were clearly 
determined to go to Post-Primary schools. All the young students 
had gained their School Certificate and most had passed the 
University Entrance requirements. 
In 1950 the wide range of age, experience, and scholastic 
achievement continued. We had students who had fought for 
years 
in the war and achieved the rank of major. We had students
 who 
had spent years in business. But the proportion of these w
as 
much less. The proportion of students straight from the se
condary 
schools, who held either University Entrance or School Cer
tificate, 
was greater. 
In 1951 the proportion of older men and of soldiers was sti
ll 
further reduced, but we still had one man over forty, and a
 small 
group well over twenty years. Some of these were from the 
R.A.F., 
the navy, or the army. Some had spent years in business. 
In all of these years we had a number of Maori students and
 
this number increased in 1951. There were also one or two 
Chinese or Italian ·students in each year. 
During each year we had married studen ts with and without 
children of their own. 
Although during 1949 the Emergency Training Scheme brought 
a further 80 older students to the College, and this Scheme
 
continued during 1950 and 1951, these students did not shar
e 
lectures with the rest. Their inf'luence, whatever it was, 
was 
indirect and cannot be measured or taken account of in this
 thesis. 
The students who had come straight from College were not 
noticeably more able in one year than in another. Otis tes
ts 
revealed no important differences in over-all intelligence,
 the 
range being in each year from about 100 to about 140, with 
the 
majority of the students below 114. It was, however, appar
ent 
that the recovery of Post-Primary schools in the matter of 
staffin 
was having an effect. The standard of written English and 
of 
spelling improved steadily from year to year. In 1951 the 
standan:l 
of writing, spelling, and English in assignment work was de
cidedly 
better than in 1949. 
In every year the over-all impression made by students was 
that they were serious and interested, anxious to get the m
ost 
out of their college years and to be good teachers. 
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The total number of students in the College in each year 
approximated 440, excluding the 80 students in the Emergency 
Training group. Owing to some past circumstance the number of 
students entering the College each year is not the same; 200 
enter one year and 244 the next, keeping the total steady at 444. 
Physical conditions. There are three places where Training College 
students can pursue their work during the week. These are: the 
Training College building itself, which will accommodate the 
students of one year only, a group of Victoria College rooms, and 
the schools. 
As the Victoria College rooms have no Common rooms attached, 
and have lavatoryfaailities that are inadequate to cope with both 
Emergency Trainees, who spend almost all their time there, and 
also 200 or 300 students from the regular course, these rooms are 
used as little as possible for regular lectures. They are,however, 
used almost every day of the week throughout the year for various 
purposes and the Training College could not carry on as well as it 
does at present, without them. 
The Training College has no sports grounds of its own, but 
the various city grounds. 
The schools used for observation and practice include all the 
schools of the Wellington and Hutt Valley areas. Some students, 
who have special transport facilities, go as far as Levin and 
Masterton. 
The organization of students' time - the broad pattern. The time 
of the student is divided into two periods each term. These are 
called the 'in College' section,and the 'in schools' section. 
First year students spend the first half of each term at 
the Training College taking lectures. 
second year students spend the second half of the term at the 
Training College taking lectures. 
While the first year students are 'in College' the second 
students are having their 'in schools' section, and while second 
year students are having their 'in College' section the first year 
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students are having their 'in schools' sectio
n. 
The 'in College' section consists of lecture
 periods and one 
library period during Monday, Tuesday, Wedne
sday, halt of Thursday 
morning, and the whole of Friday morning. 
The 'in schools' section consists of observa
tion and practice 
in the schools on Monday, Tuesday, and Wedne
sday, but on half of 
Thursday morning and the whole of Friday mor
ning the 'in schools' 
students go to Victoria College buildings fo
r lectures. 
Both 'in schools' and 'in College' students 
go to the 
Training College assembly hall for the secon
d half of Thursday 
morning. There they have a student assembly
 to hear notices and 
discuss matters that concern them, and they 
hear a visiting 
lecturer, or a panel discussion, or have mus
ic from visiting 
artists. 
Thursday afternoon is given over to sports o
r to various non-
sporting activities approved by the College 
authorities. Friday 
afternoon is given over to what are called, 
for want of a better 
name, 'culture' · clubs. These include the Dr
ama club, the Choral 
club, the Maori club, the Art club, etc. 
The broad pattern of organization is partly 
dictated by the 
buildings available, partly by the Education
 Department's require-
ment that students should have a specified 
number of hours in 
the schools, and partly by the opinion of th
e Training College 
staff that it is desirable for the whole bod
y of students to meet 
and mix at least once a week and to have the
 opportunity of pursu-
ing together certain activities in which the
y have some freedom of 
choice. Minor changes are made from year to
 year. 
The organization of students' time - the nar
row pattern. The 
narrow pattern, the timetable of studies, (s
eeappendix I) is 
partly determined by the Education Departme
nt's requirements that 
students must reach a certain standard, or d
o a certain amount of 
work, in each of a number of subjects. In p
ractice the standard 
is left to the Training College lecturers to
 determine. Most 
people concerned with teacher training feel 
that teachers should 
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have an adequate development of person
ality, and an adequate 
acquaintance with a range of knowledge
 that includes the subjects 
they will have to teach and that will 
give them a sufficient basis 
for further development in whatever di
rections they may choose. 
Young teachers leaving the College sho
uld have developed adequate 
and enlightened attitudes to life in g
eneral and to education in 
particular. They should have begun to
 study and understand child 
nature, their own nature, and the natu
re of society. 
In addition to all this, students shou
ld acquire and practise 
techniques of teaching, should'krl.ow som
ething of the organization 
of education in New Zealand, and shoul
d be introduced to those 
details of school administration and o
rganization which will 
concern them. 
In all this there is not one item that
 can be regarded as 
finished and complete when the student
s leave the Training College. 
The Training College course is an intro
ductory one. 
The subjects included in this introduc
tory course are: 
English, biology, history, geography, 
art and craft, music, 
physical education, nutrition and heal
th, Education, principles 
and practice of teaching, special meth
od (English, reading, 
spelling, arithmetic) infant method, s
chool administration, and 
library organization. 
When all other needs have been satisfi
ed the time remaining 
for Education, and the Principles and 
Practice of teaching,which, 
as will be shown later, have been comb
ined into one subject, and 
which include psychology, is two fifty-
minute periods a week in 
the first year in both 'in College' an
d 'in schools' sections. In 
the second year this time is reduced t
o one period a week in the 
'in College' section and two periods i
n the 'in schools' section. 
The grouping of students. Students ar
e organized into classes 
which are called sections. There are 
approximately 40 students to 
a section. The upper limit of numbers
 in a section is determined 
by the number that are provided for in
 the biology laboratory. 
In a year when 200 students are taken 
in, there may be either five 
or six sections. In a year when 244 are taken in, there must be 
six sections. 
This means that every lecture must be repeated five or six 
times, or that lectures be given to classes of 80 (double s
ections) 
which reduces the possibility of discussion. Wn,en I first 
came 
to the college, Education classes were always taken as doub
le 
sections, but I have preferred to take smaller classes. 
On Thursdays and Fridays, lectures in Education to 'in 
sections always involve two sections being taken at a time.
 
However, since these lectures are taken at Victoria College
 where 
accommodation is not so strained during the day, it is poss
ible 
for each of two lecturers to take one section for two perio
ds. If 
this amount of space were fmailable at the Training College
, 
Education classes could frequently be split into groups of 
twenty 
which would make seminars possible. 
The distribution of the lecturers' time. In addition to prepar
ing 
and delivering lectures and setting and marking the assignm
ents, 
essays, and examinations connected therewith, the Education
 
lecturers carry out most of the work connected with admini
stering 
Otis tests to students, and advising students who wish to t
ake 
University lectures. 
When students are 'in schools' they have to be visited by 
members of the Training College staff who see them at work 
and 
discuss their development both with the students and with t
he 
associate teachers in whose rooms the students work. As mu
ch of 
this work as time will permit is carried out by the Educati
on 
lecturer, and the lecturer in Principles and Practice of te
aching, 
but most of it is done by the lecturers in Special Method a
nd in 
Infant Method. 
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The function and content of the Education course in a 
Teachers' Training College. In my view the Education cours
e 
should be the central course of the Training College curricu
lum 
and should give meaning and direction to the whole of the r
est 
of the work. It should set the aims to the achievement of 
which 
all other work should contribute. It should set the standa
rds by 
which all other work should be measured. From this course 
should 
come the stimulus to the thinking and reading, observing an
d 
discussing, out of which students will develop their own 
philosophies of life and of Education. 
A student who wishes to decide on the merits of a subject, 
a statement of aim, a method of teaching, a school organiza
tion, 
an institution in society, or a code of morals, should get 
basic 
criteria for his decision from the work he does in Educatio
n. 
That means that the Education course should try to answer 
the questions: What is education? What are its aims? Wha
t are 
the processes by which it is, or should be, carried out? W
hat 
are the criteria by which its success and its quality may b
e 
judged? Are the criteria universal? What knowledge is ess
ential 
for a person who wishes to undertake the education of the y
oung? 
In my view these questions will involve the student in a 
study of his own nature, his personality, and its origins, 
sufficient to guard him against assuming the unco' goodness
 with 
which teachers are sometimes tempted to clothe themselves, 
and 
sufficient to make him realize that his own childhood and 
adolescent experiences, carefully remembered and understood
, are 
his best guide to understanding the pupils he will teach. 
These 
questions will involve the student in a study of children, 
their 
development, their differences, and their difficulties. 
Because of the necessity of answering these questions the 
student will be led to look critically at what is being don
e 
in different schools in New Zealand and elsewhere, and to c
onsider 
what ought to be and what could be done, and how it may be 
brought 
about. 
As the student studies the education of children
, he should 
begin to understand the relationship of the natu
re of the child 
to his upbringing, and to his heredity, as well 
as the relationship 
of institutions and social attitudes to the kind
 of person that is 
produced by them - a consideration that is the c
entral problem of 
anthropology. 
I believe that teachers should see the whole pro
cess of th~ 
building of personalities, of associations, or i
nstitutions, and 
of the whole web of world society, as connected 
with the way in 
which they teach arithmetic, the way they< contro
l their class, the 
attitude they have to each child as a person in 
his own right, 
and their feeling of responsibility to maintain 
and develop their 
own standards of behaviour, taste, and interest. 
This insight into the importance of their work, 
and into the 
necessity of its being carried on in a human and
 not a god-like 
manner - into its person-to-person every-dayness
,must be thought 
and caught primarily in the Education course. 
There is a sense in which every subject in the T
raining 
College course could be considered a branch of E
ducation. In my 
view it is the job of the Education course to sh
arpen that sense, 
to make students more aware of what English liter
ature, science, 
music, history, art, physical education, and the
ir own social 
activities have to contribute to their own perso
nal development 
and to their understanding of themselves and of 
their pupils. 
In 1951 some first year students worked out a sch
eme of 
education in outline. 'First,' they said, 'we w
ant to know what 
education is, its function in society, and a litt
le of its history. 
Thenwe want to understand ourselves and our' child
ren and people in 
general. After that we want to study special gro
ups of children 
such as delinquent, dull, backward, or brilliant
 children. 
Finally, we want to have some study of such spec
ial topics as sex 
education and co-education, and diagnostic, attai
nment, and 
intelligence testing.' On the whole I agree wit
h this programme 
if it can be filled out with discussion and ques
tion, reading, 
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observation, written reports, and films, so that it refers to a 
society that is wider than that of which the students have 
immediate experience. 
What I have not indicated, and what I am not yet sure about, 
is whether or not it is best to stick to some one pattern of 
psychology as a frame on which to tie our understanding of people. 
I am not sure how far a lecturer can present two or three major 
philosophies and expect students to choose between them. 
And I do not know the best order in which to present facts 
and theories, in general, over the two year period. I do not 
know what are the best methods or what is the best mixture of 
techniques, or whether, discounting the personalities of lecturers 
and students, there i.§. a best method or mixture of techniques. 
I am fairly sure of my general objective, as indicated and I am 
fairly sure of this one criterion for my own teaching - that 
students must value what they get because it gives them insight 
and direction when they get it, and not merely because it may be 
asset in the future, though they should feel that it will in fact 
be of value in the future too. I am sure that of the possible ways 
of introducing education I have found one that is moderately 
successful for me, but I am not at all sure that the ways in which 
I have followed up the first term of work, year by year, are 
successful. I do not deal with this follow-up work here. While 
there is nothing to show that the technique I have found successful 
in introducing this subject would be universally so, and while 
some of its success may be due to my own particular personality, 
there seems to me to be nothing about it that is new in principle, 
and therefore I think it probable that most teachers of Education 
in Training Colleges could use it successfully if they were not 
already satisfied with their own techniques. 
CHAPTER 2 
.AN EVALUATION OF THE COURSE IN 1949 
The special circumstances in 1949 - the students evaluate the 
course in 1949 - tentative conclusions - the emerging problem 
- the need for additional information. 
The special circumstances in 1949. When I became lecturer in 
Education at the beginning of the second term in 1949 I found 
that the subject was divided into Education, Principles and 
Practice of Teaching, Special Method, Infant Method, and 
School Practice. (1) 
During this term the lecturer in Principles and Practice 
of Teaching took over the work of organizing the new Emergency 
Training course in the Wellington area, and in the third term 
his work was taken over by a relieving lecturer, Andrew. 
Andrew and I at once decided to join forces and combine Education, 
Principles and Practice of Teaching, and School Practice under 
the one head of Education. (2) 
We also re-organized the school practice period so that it 
was more definitely directed. The old procedure had been to 
elect a student-chairman and leave him to it, the lecturer in 
the room rarely joining in unless asked to do so. The new method 
was to set a topic such as 'the teaching of spelling,' or 
'classroom control,' for the following week. When the time came 
(1) School practice, though directed by the lecturer fn Principles and Practice of Teaching, 
was taken by any of several specialist lecturers. It was a period taken at the college on 
Friday morning by the I in schools' section, to enable the students to discuss the teaching 
of any subject or classroom problem that had particularly engaged their attention. 
(2) Although we did this in practice in 1949, 11 did not incorporate the change 1n the t1118-
tab le until 19SO. 
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the students were divided into groups according to the classes 
they were working in. They then had to discuss the topic in 
their group. After a suitable time the groups reported beck to 
the whole class, under a student chairman. 
To assist ahd direct the discussion a number of questions(1) 
were put up on a blackboard and the discussion centred around 
these. At the earlier periods each group gave its findings on 
each point. Later,one group gave its findings,and the rest then 
added anything they had discussed that was new, and this developed 
into a discussion on the topic. Both the lecturers were present 
and contributed to the discussion, at first by asking questions, 
later by taking up points for consideration, end by asking 
further questions or making comments with a view to opening up 
new lines of thought to be developed by students in their own 
time. For example, the lecturer suggested that Morning Talks on 
subjects apart from the purposes of the class might do little more 
than train wind-bags, and that to separate each particular social 
skill into a sort of practice period like this was the opposite 
of the idea of integration - of children's school work growing 
out of the needs of their lives. 
I had,in my first term, required students to make studies of 
small groups of two or three children while on their 'in schools' 
section, a requirement which met with much protest at first but 
which, after the first two weeks, was recognized by students to 
have some value, and which later gave them great satisfaction as 
they developed their work. 
In the last term of the year Andrew suggested we should set 
examination questions well ahead of the examination date to give 
students a centre for reading and study. As Education was still 
separate in name from Principles and Practice of Teaching we set 
a question as an essay ror the one, and held an examination in 
the other. 
(1) At a discussion on Momfng Talks the following (Jlestions were written on the Black-
board: What is the purpose of morning talks? Do morning talks achieve this purpose? 
Are there any other or better ways of achieving the purpose? 
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These new forms of work involved explanations and discussions 
which gave us many opportunities to hear the opinions of students. 
The student comment that struck me most forcibly was from a former 
soldier in his first year at Training College, "We are getting 
some direction at last." This man, quite typical of the older 
group, was searching about, not always very clearly aware that he 
was doing it, for a key to the whole problem of education. 
Confused by the mass of subjects in the Training College course, 
he had been unable to see any central '_ purpose in what he was 
studying; and in the schools the children seemed to him to be 
doing a large number of things simply because they were set down 
on the time table. He wanted to know what education was about. 
He needed to discover, by studying them, just how different 
children were from each other and how much could be done for them 
as individuals in a classroom oriented to that purpose, and he 
needed to see all this as significant for society. Up to this 
time he had not felt that he was on the way to clarifying his' 
ideas. He had felt frustrated for lack of any clear idea of 
purpose, any key to understanding the educational labyrinth. This 
man was not alone. We became very conscious that he was merely an 
out-spoken representative of the whole older group. The younger 
group, though less urgently, were feeling the same need. 
This work and this relationship with students reinforced my 
own long-standing awareness of the importance of the problem of 
teaching education. During this term I discussed the whole matter 
constantly with Andrew. We decided that our first step towards 
improving the whole course would be to investigate the impact of 
the present course on students by means of questionnaires, by 
individual interviews, and by discussions with small groups. 
The students evaluate the course in 1949. At the last lecture of 
the year the students were given a brief questionnaire which read: 
'It is proposed to make some alterations to the Education courses 
next year, and we would like your help in doing this. You are asked 
to state your opinions frankly on: 
1. Your Education course. 
2. Your Principles and Practice of Teaching course. 
3. Your School Practice periods. 
Say what aspects you have found valuable, what aspects you disliked 
or found of no use to you, and how the courses could be improved. 
Do you think any of the courses could be combined? 
Be both critical and constructive in your cormnents. 
Do !!QI write your name on your answer paper.' 
The questionnaire was given to 180 students, and I checked 
the results by 46 separate interviews with students. These 
interviews produced no new points of view and agreed well with the 
general results of the questionnaire. These results, of course, 
indicated a considerable variety of opinion though there was near 
unanimity on the idea that Education and Principles and Practice 
of Teaching should be combined. 
When I add to the results of the questionnaire (See appendix 
the careful notes made after many discussions with individual 
students and groups of students, and particularly after listening 
student comments during School Practice, what impresses me most 
is the appalling narrowness with which a large number of 1949 
students viewed education, their almost obsessional pre-occupation 
with classroom techniques, and their unwillingness to entertain new 
ideas. Many students resented time spent on the wider issues and 
this was due to their quite inadequate view of what education is, 
and of what is expected of them in the schools. There was no doubt 
that they believed that they would not be allowed to put into 
practice the most enlightened of the ideas at the Training College. 
Unmistakably prominent in discussion after discussion was the 
view that neither headmasters nor inspectors would tolerate any 
attempts to put modern ideas into practice. 
On the other hand there was a smaller group of students, 
containing both young and old, both intelligent and mediocre 
students, but including more older than younger,
 and more 
intelligent than mediocre students, which was in
terested in 
broader ideas and was genuinely eager to find wa
ys of implementing 
them. 
But, more and more, with each inquiry, I felt th
e students' 
hunger for specific detailed prescriptions for a
ll possible 
contingencies. They felt that there was already
 in existence an 
answer to every problem. If only they could fin
d it there was a 
sovran remedy for the child who talks in class, 
the child who 
steals, the child who is clumsy, the non-reader,
 the slow, the 
fast, the truant. The teacher who knew these th
ings would be a 
success, the teacher who did not know them would
 be a failure. 
These students were in a hurry to be successful.
 One felt that 
the attitude of the Army School had been accepte
d by the young 
as well as the old - they they required only the
 technical details 
to be able to carry on, and that these could be 
learnt quickly. 
There was neither time nor need to expend energy
 on the reasons, 
purposes, or principles of education. 
The attitudes I have described were particularly
 apparent when 
we discussed 'discussion'. A great deal of diffe
rence of opinion 
existed among students about the organization of
 discussion. It 
was apparent that some variation in organization
 was necessary and 
considerable training in discussion techniques w
as needed. On 
the whole, older students were better at discuss
ion than younger 
students. But many students, who regarded thems
elves as hard-
working and serious, thought that discussions we
re just a waste 
ot time. This was because discussions, in their opini
on, did 
not help the student to 'get on'. In the words 
of one old 
soldier, owe came here to get the 'gen' on teach
ing, and we don't 
want to waste time on taJ.k.". SJld .:tlieory." 
The students had entered the college with a narro
w conception 
of the work of a teacher, their ideas had not be
en much broadened, 
their felt needs hBd not been satisfied, they we
re still hungry 
16. 
for means of practical achievement, an
d they still regarded 
thinking as apart, and remote, from ac
tion. 
That students should express such opin
ions and have such 
feelings at the end of one year seemed
 to me to be a severe 
criticism both of their earlier educat
ion and of the Training 
College work in the professional studi
es. 
Tentative Conclusions. I came to some
 tentative conclusions from 
my consideration of the answers to thi
s questionnaire and of my 
interviews and discussions. These con
clusions were that: 
(a) the subjects Education, Principles
 and Practice of 
Teaching, and School Practice, must be
 combined in such 
a way that students would have double 
periods which would 
make it possible to follow a lecture w
ith a film, a 
discussion or a period of reading or w
riting, thus making 
it possible to follow or precede a lec
ture with related 
activity on the part of the students. 
(b) the course of study in Education a
nd in all other subjects 
should be indicated to students at the
 beginning of each 
year. (This, I thought, would obviate
 a good deal of 
anxiety felt by students who could see
 that Education was 
unlikely to cover some aspects of work
 which they would 
need to know, and who did not know tha
t School Administra-
tion, for example, would include that 
particular work. 
(c) the work should be carefully relate
d to teaching 
techniques or classroom techniques, or
 school organization. 
It would be easy to understand this co
nclusion as a narrow 
ing one. That is not intended. What 
is intended is that 
the lecturer should keep in mind on th
e one hand the 
student's relatively limited experienc
e, for it is this 
limited experience that makes it so di
fficult for the 
student to see that the different grou
ps of assumptions, 
values, and points of view which we ca
ll philosophies 
have quite different results when they
 are used as guides 
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in the classroom, and that he himself, w
hether he is 
conscious of it or not, has assumptions, 
values, and points 
of view - has, in fact, a philosophy, wh
ich will make itself 
felt in the classroom. 
On the other hand the lecturer must keep 
in mind the 
student's fear of being overwhelmed by on
e class which he is 
to teach while out at practice or when he
 leaves College. 
Therefore the student, if he is to value 
what is being said to 
him, must be shown how what is said to hi
m is related to his 
work in the classroom. It is not enough 
to be told, for 
example, that such an idea has 'all sorts
 of implications' or 
that 'you can see the implications of tha
t for the schools.' 
The student must be shown quite clearly a
nd explicitly, by 
means of concrete examples, just what a p
articular assumption, 
or value, or point of view has meant in t
he past, or actually 
means today, in practice. Similarly, if 
we wish to teach 
child psychology or something of the psyc
hology of the ~dult -
that is, of the student himself - we must
 show him, by means 
of examples involving young teachers in s
chools, that to know 
these things is important to him in that 
it will actually 
affect his teaching practice, and that no
t knowing these 
things will make him a poorer teacher. T
he use of such 
examples to illustrate the importance of 
what is taught must, 
of course, not be confined to the first h
ours of a course, 
but must be continued throughout. It is 
fatal to assume that 
students will see the importance of each 
part of the work. 
They must be shown. We assume too much i
n the way of experi-
ence and insight - we forget the human lim
itations of our 
pupils. 
(d) students should be taught by the same
 general processes as we 
expect them to use in their teaching. Th
at is, they should 
have less listening and more doing. This
 can be accomplished 
by providing opportunities for discussion
, organized in various 
ways, for study in the library, for obser
vation of children 
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in schools, and for experimental and obse
rvational work 
on themselves and on their fellows in cla
ss. 
(e) the major task of education must be t
o free the minds of 
students from the narrowest and most com
petitive of the 
attitudes they had already absorbed from 
their contacts 
with the culture in which God has seen fi
t to place them, 
and to help them to see themselves and th
eir job in some 
sort of perspective, to grasp the unimpo
rtance, relatively, 
of themselves and their own local prejudi
ces, and the 
enormous importance, relatively, of the j
ob of education 
in the world today. This would necessari
ly involve some 
acquaintance with such anthropological lit
erature as 
Mead's 'From the South Seas', and Beagleh
ole's 'Some Modern 
Maoris', as well as with fiction such as 
'studs Lonigan', 
'The Native Son' and 'The Way of All Fles
h', and with 
autobiography, such as Edmund Gosse's 'Fa
ther and Son'. 
At the same time it would be necessary to in
troduce students 
to ideas of human motivation and human ch
aracter structure, 
in such a way that they would get some lig
ht on their own 
development and also have some glimmering
s of insight into 
the rooting of institutions in the deeper
 needs of men. 
{f) students can become responsible teach
ers only if they have 
some insight into themselves and children
 and society. 
(g) students who understand and can handl
e children well, but 
who do not understand themselves and soci
ety and who do 
not, partly as a result of that lack of u
nderstanding, 
an adequate purpose in their work, can be
 a very grave 
danger to the children and to society. 
(h) in the time at our disposal it is not
 possible to deal 
thoroughly with these studies, but it is 
quite possible to 
introduce students to them in such a way 
that they can 
pursue them according to their own abilit
ies, and in such 
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a way that many students will take up university work 
which will take them f'urther in these studies. 
The emerging problem. The great problem now arising - the m
ost 
pressing and immediate problem - was: how should we begin this
 
course in such a way as to develop an enthusiasm and intere
st, a 
feeling of increasing breadth of vision, together with an 
increasing valuing of that breadth of vision? 
The need for additional information. But before finally de
ciding 
on any new approach to Education we felt it was necessary t
o 
know both what students of the past felt about the efficacy
 of 
their courses and what were the attitudes of students towar
ds 
education when they entered the college. Our attempts to a
nswer 
these questions are described in Chapters 3 and 4. 
CHAPTER 3 
EVALUATION OF THE COURSE IN 1947 AND 1948 
A Questionnaire to Probationary Assistants. At the end of 1949 
a questionnaire was sent to the Probationary Assistants of the 
Wellington District. This questionnaire (see Appendix 3) was 
much more detailed than that given to 1949 students because we 
could not check it by personal interview and because we needed 
a much wider range of information. We wanted to know how the 
College as a whole seemed to Probationary Assistants to have met 
their immediate needs. Some of the devices used in College to 
help students to observe, such as the Section Book (a record of 
the work and observations in schools) were under review, and we 
wanted to know whether Probationary Assistants had found them 
usef'ul or not. Some comments on those points that are less 
directly related to this thesis have been included in Appendix 3. 
The Probationary Assistants, asked to indicate the urgencies 
of their needs for a better knowledge of children, more teaching 
techniques, more teaching material (s:ilch as songs, poems, games, 
etc.), more factual knowledge of subjects ·taught, or a better 
cultural background, considered they had most urgent need of 
teaching techniques and teaching materials, least urgent need 
of a better cultural background, and, about half way between they 
placed their need for more factual knowledge of subjects taught 
and better knowledge of children. 
One should, perhaps, be chary of drawing any rigid con-
clusions from this ranking. It is to be expected that young 
teachers in their first year will find the sheer problem of keepin
 
the class going a most pressing one. Perhaps, too, it is 
expecting young teachers to be more of philosophers than they 
can be, if we complain that they see their problem and their 
salvation in terms of techniques and teaching materials rather 
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than in knowledge of children, and knowledge of subject matter, 
and general culture. But the fact remains that the eyes of these 
recent students have not been opened to the fundamentals sufficien
t-
ly for them to be able to see what it is they really lack. 
It would, of course, be possible to read this result as 
indicating that as students they did in fact get a sufficient 
knowledge of the weightier elements. I wish I could think it 
were so, but I do not. 
When asked whether they needed more or less of the various 
College subjects, or whether they had been given enough, somewhat 
similar results appeared. About three out of every four P.A's 
wanted more emphasis on the teaching of arithmetic, language, 
and, most particularly, hand writing. The only other subject that 
more than two out of four wanted to be more emphasized in College 
was Principles and Practice of Teaching. Only about one in four 
felt they needed more art, or English literature, and only one in 
eight wanted more music, history or geography. 
Here again an optimist might conceivably imagine that the 
replies reflected a superior degree of culture, but none of the 
lecturers concerned would have thought their students were not in 
need of more work in music, art, etc. · Probationary Assistants 
are still teachers in training. If they were in fact being adequa
te 
ly trained they would feel that their headmasters and the senior 
members of the staff of the school in which they ·teach were assisti
ng 
them to improve their technique of teaching and helping them from 
their own stores of 'teaching material'. 
In many cases this feeling was apparently not present. 
Probationary Assistants feel that they are, already, trained 
facing the problems of the classroom the same as any other teacher
s, 
except that, usually, their class is a smaller one. Probably many
 
of the other teachers themselves feel a need for better techniques
 
and more teaching materials. Be that as it may, we have to face 
the fact that these recent students felt that they were not 
adequately prepared. Their inadequacy lay not merely in lack of 
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adeptness in applying the techniques, but in lack of knowledge of 
what techniques to apply. 
The main conclusion to be drawn is that students do not get 
enough value from their observation work during their 'in schools' 
sections. (Steps were taken to improve this s i tuation and are 
detailed in Appendix 3). This may be due to the quality of the 
students, the quality of the teachers they are asked to observe, the 
fact that the students have not enough experience to realize what 
is and what is not of value, the fact that they have not had 
sufficient responsibility for the education of a group of children 
to motivate them sufficiently to observe as well as they might, or 
the failure of the Training College lecturers to sufficiently 
direct and discuss their observations. 
In free comments made on the back of the questionnaire students 
made it plain that one of their greatest difficulties was in dealing 
with backward children. They claimed to have no knowledge at all of 
remedial techniques in reading, writing, or arithmetic. (The action 
taken to reduce this need is detailed in Appendix 3). 
Regarding the relationship between aims gained at Training 
College and practice in the classroom., about three out of four 
students said they got educational aims of which they really 
approved. Only one P.A. out of twenty-four felt that these aims 
were achieved all the time, but the remainder felt that they 
achieved their aims part of the time, which is as much as most 
teachers feel. One out of four P.A's always judged his work by 
the aims gained at Training College. Nearly all the rest made such 
judgements occasionally. This does not seem a bad result. Probably 
the P.A's judged themselves too optimistically. Theoretically a 
College that produces these results must be d:issa tisfied, in actual 
fact the number of teachers, or of profession.al men of any kind, who 
consistently judge their work by the aims and ideals they accepted 
during their training is not, if the aims and. ideas are at all high, 
likely to exceed one in four. 
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So far as one can evaluate the work of two years by means of 
a questionnaire it would seem that this was not a bad two years. 
Most students were trying to ~chieve their aims and to judge their 
achievement by their aims. They felt themselves inadequate and 
they put t ~eir inadequacies down to the most obvious causes. we 
could say that their understanding of themselves and their failures 
was immature and superficial, but natural enough for people of 
their age. To help them to greater maturity and greater depth of 
judgement, and to reduce the frustrations which in some may lead 
to a renunciation of better but less popular purposes in favour of 
more immediate, more shallow, and more showy results, would seem 
to be the general directions of improvement. This must include a 
better understanding of what education really is, a stronger feel-
ing of the value of educational work, and a better knowledge of how 
to carry out that education. 
This inquiry into the work of these past years brought us 
many suggestions for the improvement of the Training College work, 
and though many of these are more closely related to the Method 
side of the work than to the 'Education' side, the general effect 
of it was to support the conclusions I had come to with regard to 
the 1949 course and to raise the same sort of questions and 
suggestions in my mind as had mv inquiries from the 1949 course. 
CHAPTER 4 
THE ATTITUDES OF STUDENTS WHEN 
ENTERING THE TRAINING COLLEGE 
ALTHOUGH, .in evaluating the success of the work of 1949, and of 
1947-48, it was desirable to know what ideas the students had wh
en 
they came to College, it was not possible. to obtain this kn
owledge 
as I was not present at the College until May of 1949. However,
 in 
the beginning of 1950 a survey was made of the ideas and at
titudes 
of the students of that year. There seems no reason to sup
pose that 
the views of students of other years were vastly different, 
and 
in fact many of the 1949 students expressed at the end of their 
year very similar ideas and attitudes to those of the new s
tudents 
at the beginning of 1950. (A survey of the ideas and attitu
des 
of students who entered College in 1950 will be made at the
 end of 
1951, but that will not be in time to be included in this t
hesis). 
The 1950 survey took the form of a questionnaire administer
ed 
to 200 students as soon as possible after they had entered 
the 
College, and before they had taken any lectures. The quest
ions were 
designed to avoid imposing any pattern of ideas on students
. By 
asking for the same sort of information in several ways we 
tried 
to make sure that we really were getting what the student t
hought. 
The whole list of fifteen questions really could be summar
ized in 
the following two: What do you think education is? and, W
hat is 
your idea of a good teacher? (See Appendix 4 for the full list 
of questions and an analysis of opinions into groups). 
Perhaps the replies were no worse than was to be expected -
they were none the less deplorable for that. Most of these
 young 
students thought that, for them, education was learning how
 to 
teach and what to teach, and for children it was learning b
asic 
skills such as reading and writing, in order to get a job. 
The end 
of education, they thought, was to be found in the adult wo
rld; it 
was to prepare children to earn a living. 
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When the students were specifically asked if education 
included developing character, or learning manners, behaviour, 
morals, and how to enjoy oneself, they almost all agreed that 
these were parts of education. But those who affirmed this before 
being specifically asked were very few indeed. When asked what 
they had themselves most enjoyed, one half of t heir answers could 
be included under sports, gymnastics, cadets, and friends. Of the 
200 students, 159 thought their educationv.e.s satisfactory, or, with 
a hint of disillusion, 'as useful as I could expect'. Yet, 
significantly enough, those who criticized their education did 
the grounds of bad guidance or their failure to get friendship from 
their teachers. 
Those questions that brought forth what was uppermost in the 
students' minds made it quite clear that for most of them education 
was the teaching of subject matter to be used in adult life either 
to get a job or to enable them to impress as educated persons. 
Questions that asked if other aspects of life could be included 
received general assent and there was some evidence of wider views 
here and there, partly to be explained by the presence of a few 
students who had already taken Education or psychology at the 
University. 
It was apparent that most students had taken their school 
education at its face value and there seemed little reason to think 
that fifth or sixth forms had ever discussed, in connection with 
teaching, any wider issues than the imparting of knowledge and the 
passing of examinations. 
When they expressed their opinions on what a teacher should be, 
the 200 students were almost unanimous that control and good teachin 
were essential. Patience was mentioned by 150, and a thoroughly 
good knowledge of the subject matter by 126, but phrases which meant 
'liking children' were found in only 104 cases, and phrases that 
meant understanding them in only 96 cases. Unfortunately the 104 
phrases and the 96 were not written by 200 different people. 
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Emphasis on the personality of the teacher as strikin
g, genial, 
tactful, and just, was given by rather less than a th
ird of students 
- 30 to 70. Still lower down the scale came suggesti
ons that the 
teacher must be well educated himself, and must have 
faith in his 
profession; and last of all it was suggested that he
 should have 
outside interests. Of the twelve students who sugges
ted that a good 
teacher should have outside interests, several specif
ied that these 
should be sporting. 
There is nothing in this that is not to be expected o
f children 
who have never conside red their own education, the pu
rpose of schools 
or their own future professions, except from the poin
t of view of 
the prospective examination candidate. Such limited v
iews, such a 
concentration on class control and fact grinding, is 
not a comnentary 
on the students so much as on their own schools and te
achers. From 
these replies it is apparent that the broad view of e
ducation can 
hardly have been presented to post-primary children a
t all. It is 
difficult to refrain from wondering if recruits to ot
her professions 
have such a poverty-stricken view of life and the par
t in it of 
their chosen vocation. 
The questionnaire was a long one, and towards the end
 replies 
were less full. The last question asked the students
 what they 
thought were the most important things for them to lea
rn at 
Training College. For 81 students first emphasis lay
 on the teach-
ing method, for 65 on understanding children and handling c
hildren, 
but 19 thought personal social development was import
ant, and 7 
mentioned their wish to get a right attitude to teach
ing. 
There is no guarantee that these figures would have b
een 
repeated exactly in another questionnaire if taken the
 following 
day. They are not figures to be used in a statistica
l analysis. 
I have stated the number of times a view-point was men
tioned, but 
sometimes one student mentioned several views while ot
hers replied 
to the same question with a single word. It would no
t be right to 
assume that those who replied with but a single word 
had no other 
opinions, nor that those who expressed several opinio
ns expressed 
them in their exact order of importance. In itself such an inquiry 
as t his is the merest indication of feelings and opinions. But 
when it is supported by discussions, and interviews, by the nature 
of questions asked in classes, by the observation of obvious and 
persistent anxieties over the whole of a Training College course, 
and beyond it into the P.A. year, there can be little doubt that 
it is, in fact, a fairly accurate guide. 
My experience with students and teachers, both before coming 
to Training College and during the time I have been a lecturer at 
Training College, together with Icy' inquiries made from other 
lecturers, points in the same direction as do these replies. 
The question arises whether those who have se t their minds 
most f i rmly on becoming efficient instructors and class controllers 
can be brought to place rrru.ch importance on any other point of view 
of the teacher's job until this desire has been very largely met, 
or, at any rate, until they feel it is being met to a satisfactory 
degree. 
The strength of this :persistent hunger for teaching techniques 
lies partly in the attitudes formed at school towards teaching and 
towards teachers - it seems to be true that through the eyes of 
pupils a good teacher is seen as a good instructor; he may be this, 
that, and the other thing, but first and foremost he is one who 'ge1B 
you through' - and partly it lies in the young teacher's need for 
security. He is afraid of being dominated by the class, of being 
thought •weak' by other teachers, of not satisfying his Head, of 
being inefficient in the eyes of inspectors, of being a Failure. 
He wants to be a full-fledged and experienced teacher at once. 
Only a yearago, at a Refresher Course, I heard a teacher just two 
years from College say, .,Ah, well! I shall go right on teaching as 
I always~·. This desire to be thought ripe and mature, not 
green and awkward, is common and natural in adolescence but until 
it is conquered the young teacher will be unhappy, frustrated, 
anxious, insecure,and unable to give proper attention to the real 
nature of education and his real job of helping on its processes. 
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This view is supported by the fact that those students who are 
most effective at dealing with classes as instructors are also 
those who are most able to look at, and give assent to, the wider 
views of educatton. (I am aware that there are also students who 
retreat into what they feel are advanced views in education in 
order to camouflage incompetence in handling children. I would not 
describe these as giving assent to wider views). 
There would seem to be several lines of attack on the problem. 
The most fundamental would be to change the attitudes and practices 
of schools as a whole. This change is, I hope, slowly coming about. 
Secondary school teachers, particularly those in the senior forms, 
should spend a little time helping children to see what is happening 
to them and to other children in schools so that they may begin to 
see their own education as a process of personality development 
as well as of subject instruction. It seems to me that fifth and 
sixth form children are mostly well able to take such talks. 
Possibly the careers teacher may be thought the right person to do 
t his work, but I would prefer it to be done by those teachers, 
whoever t hey may be, in whom the children have most confidence and 
whose opinions they most value. 
At the Training College stage the attack on the problem must 
include the development of a sufficient feeling on the part of 
students that they are in fact being helped as completely as possi 
to gain the teaching techniques, the skill in handling classes 
whi~h they think of as 'control', and the teaching materials and 
subject knowledge which they believe are necessary. For this 
reason students should know at the beginning of their course what 
they will s~udy in the various courses, and t hey should have their 
observations and practice periods strengthened by direction and 
discussion. 
When students feel that what they think of as 'the practical 
side' of teaching is being well catered for, they are likely to be 
in a frame of mind in which they are able to listen to ideas on 
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wider issues. From that general strategic position it is possible 
to alter the direction of their thinking so that they are able to 
accept other ideas of education and of classroom activity than 
those which they have themselves observed in classrooms. When they 
feel confident that they are becoming increasingly able to handle 
classes as they are, they also become increasingly able to see how 
the changing and developing ideas of the purpose of having a class 
at all, must inevitably change what they do in the class when they 
have it. To the person who is not confident of his ability under 
present and known circumstances, the prospect of a constantly 
changing world is frightening. He fights for present security, or, 
at any rate, for security in the near future, and he resists the 
looming difficulty of mastering changing circumstances. What is, 
for the secure person, the deep satisfaction of adventurous develop-
ment is, for the insecure, a nightmare. 
CHAPTER 5 
EXPLORATORY WORK ON THE INITIATION 
OF THE COURSE - 1950 
The problem of initiating the course - the central themes of the course - criteria for initiatory techniques - is the problem capable of solution? - five approaches:- the introductory lecture -the historical approach - the philosophical approach - the ~sychological approach - the sociological approach - the individual--interest approach - the application of the criteria. 
The problem of initiating the course. We now had all the information 
we could reasonably expect to obtain before the beginning of a new 
year made it necessary for us to find an immediate, if tentative, 
answer to the question: What is the best way of introducing students 
to the subject, Education? The subject is a new one to Training 
College students and it is very important for them to feel that it 
is the central -and directive study of their whole course, and that 
through the study of Education they will come to see the whole 
purpose and direction of their professional lives. They should feel 
from the beginning that this study is of value to them both as 
teachers and as educated adults. 
While it is important that they should get a basis of fact, 
technique and theory- while at college, it is even more important 
that they should develop a permanent and growing interest in the 
central themes of the education course and a belief that it is 
possible and necessary to teach in the light of the wisdom they have 
gained in studying t _hose themes. 
The central themes of the course. The central themes around which 
I determined to build the a:lucation course were: 
The nature and aims of education in New Zealand. 
The processes by which education can best be carried on and its aims best achieved. 
The criteria by which the day to day and year to year success of education must be measured. 
The knowledge of human nature necessary to understand the first three themes, including therein the nature 
o. 
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of the child and of the student, and the relation 
of that human nature to its expression in society, 
in the form of human relationships, of art, work.· 
and play, of attitudes, institutions, and cultures. 
All of the~e studies would be, of course, nothing more than 
introductions. 
Criteria for initiatory techniques. By what standards should the 
introduction to an Education course be judged? For use as criteria 
I propounded six questions. They were: 
1. What kind of introduction will provide the best 
initial interest and valuation of the subject in 
the minds of students? 
2. What kind of introduction will lead to the most 
lasting interest? 
3. What kind of introduction will lead to the most 
willing and profitable study during the whole 
College course? 
4. What kind of introduction will best help students 
to see this subject in a proper relation to other 
College work so that they will appreciate its 
basic importance to teachers? 
5. How can students' ideas of education be widened, 
from the beginning, to include in its scope the 
whole of living, and to include a feeling of 
necessity and responsibility for understanding the 
relationship of education to world problems? 
6. In each particular form of introduction to the 
subject, does the favourable or unfavourable reaction 
of the students depend on the method of presentation 
or on the subject matter, or on both? 
Is the problem capable of solution? At first glance the problem 
would appear to be quite impossible of solution, for what one man 
can do successfully because of his own knowledge and enthusiasm 
another may not be able to achieve at all, and what appeals to one 
group of students may not appeal to others. There may come occasions 
when problems beco~ acute in the community and so provide a 
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stimulating topic for a first study and demand treatment from a 
particular point of view. But after taking all these possibilities 
into account, it still seems likely that some aspects of the subject 
will, under the circumstances in which we have to work, seem more 
intrinsically attractive to students. And, at the very least, by 
experimenting we would find more certainly which aspects of the 
subject we ourselves could treat most successfully. 
Five approaches. After considering the interests and abilities of 
the lecturers concerned I selected five different approaches or 
points of entry into the Education work, the number being determined 
by the fact that in 1950 the first year students were organized 
into five sections - G.H.I.K. and L. Andrew was to approach the 
subject from the two points of view of history and of sociology, 
and I from the points of view of philosophy and psychology . The 
fifth ~oint of view, for which we were both to be responsible, was 
a free one. Students were to be given a wide choice of topics 
which they might study singly or in groups. 
Because of the organization of the College into 'in College' 
and 'in schools' sections,the introductory period could not extend 
easily beyond the first half term. After that the various approache 
would have to lead into a single stream of study. This single str 
of study would centre round child-study assignments to be carried 
out in the schools and around the topics raised in School Practice 
periods. 
The introductory lecture. To start five sections of new students 
on five different approaches to a subject without explaining the 
reasons to the students would be to raise a great deal of doubt 
and possibly some anxiety in the minds of the students. By the 
opposite procedure of explaining what we were trying to do I hoped 
to get the interest and co-operation of students from the beginning. 
The notes for this explanatory lecture are here reproduced: 
"Education is an important subject but it has not yet be-
come an exact science. It has not been worked out in the way 
that physics has. We could say that Education is even now at 
a comparatively primitive level, comparable perhaps, to the 
level of physics in Francis Bacon's time. One reason for this 
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is that Education is a very much more comprehensive and 
difficult subject than physics. Another is that only after 
the relatively simpler 'exact' sciences had been developed 
did it become apparent that 'mass' education was a necessity. 
Only in our own day have we realized that a mass education 
that is conf'ined to the three R's has been and can only be a 
dismal failure. So you can see that education involves many 
difficulties. 
Whenever you get a subject that is really complicated you 
get authorities differing and sometimes contradicting each 
other quite sharply. In astronomy, for example, authorities 
hold rather different views of the universe - whether it is 
getting larger or smaller, - but they are not very emotional 
about it, as a rule. In biology we feel the subject matter 
comes a little · closer to us and the theory of the development 
of more complicated living organisms from simpler living 
organisms, which is the theory of evolution, is a very 
emotional subject with many people. Naturally in a subject 
like Education, you would expect to find a great deal of 
difference of opinion. And so you do. One great and respected 
authority has only to state what he thinks the aim of education 
should be for another great and respected authority to correct 
him on that point. For example: Catholics believe that the 
aim of education is to become one with God - to get to Heaven. 
Communists believe there is no such place. Therefore their 
views of the aim of education must differ in some ways. 
However, you will find that even when the ultimate aims are 
very different there is likely to be a good deal of similarity 
in what goes on in their schools since both Catholics and 
Communists wish their children to learn to read and write, to 
sing and paint, and be kind and truth:f'ul. 
From all of this you can see that there are difficulties 
in running an education course. In fact, it is probable that 
there has never been a completely successful course in 
Education in any Training College yet. we are still learning 
how to teach the subject. Certainly neither of your lecturers 
pretends to know the~ way to teach Education. However, 
with your help, we propose to try to find out. What we are 
going to do is to introduce the study in five different ways 
and we want you to make a record each time you have an 
Education period. Put down what you thought of the period. 
Say whether the subject was clearer, what you thought of the 
methods used, whether you were bored, fogged, interested, 
enlightened, etc. So as to re-assure you against any personal 
reprisals for severe criticisms we will ask you not to put your 
names on the papers. We want you to be honest and to pull no 
~unches, but we also want you to say what is good as well as 
what is bad. 
Now I want to warn you that because Education is a new 
subject to you, you will not grasp the meaning of it all at 
34. 
once. Even though you feel now that you know what education 
is, and even though you can give a good definition of it, 
you will find that in six months you will have altered your 
views. You may use the same words but you will have improved 
your understanding of those words. Another thing I should 
warn you about is that sorre of you will cone against 
propositions that will shock you profoundly. You do not have 
to accept such propositions as true, or to write them down 
for examination answers, but you should not reject them 
finally and completely, either. As the old sailor said, you 
can 'tow them alongside' for awhile till you have had time to 
know what they mean and how you feel about them. Then you can 
cut them adrift or take them aboard when you are ready, but 
don't be in a hurry about it. 
Finally, because a lecturer says a thing, that does not 
mean that you must agree with it. You may, and should, 
question our statements and you should not let us go past 
until you understand new words and ideas. In Training College 
you will not finish your study of Education. Here we only 
hope to start you off in the right direction along a path of 
study that you will tread all your days. 
The way in which we intend to experiment in the teaching 
of Education this year is this: each section will begin 
Education with a different approach. One section will begin 
with the History of Education. Others will begin with 
philosophy, sociology, psychology, and one with the study of 
topics of its own choice." · 
From these notes it can be seen that I tried to explain to 
students that 'Education', whether viewed as a science, or as 
something less exact, was still in the process of development; 
that there was a great diversity of opinion among authorities, 
and that even Training College lecturers were not unanimous on 
what was the best way of teaching Education. Therefore we in this 
college were trying to improve our ~11 and knowledge by experi-
menting in the teaching of the subject, and we could only do this 
with their help. 
It has been suggested to me that it was unwise to tell students 
that we don't know how Education should be taught, first because 
we do know, and ·secondly because the students may find it upsetting. 
To the first objection I can only reply that I, for one, did not, 
and do not, know how Education should be taught, though Ian finding 
35. 
out one way that is more successful for me than the ways in which 
I began. It is true that many lecturers use many methods and that 
all of them produce teachers in the end, but though it may be true 
that all roads lead to Rome I am sure that some roads are mu.eh 
rougher than others and lead through less fertile country. 
As to the second pro~osition that students may find such 
a suggestion upsetting, I agree. But I am not sure that it is 
entirely a bad thing to upset students a little. Certainly I do 
not think that teachers should pretend that either the material or 
the method of their subject has permanent validity and is not sub-
ject to question, to re-thinking, and to correction. It seems to 
me that the very fact that the teacher is able to east doubt on his 
own work may be an object lesson of some value, for unless teachers 
are prepared to show that they believe their methods are subject to 
revision we cannot expect students to regard their own approach to 
school work as tentative and subject to revision. 
In mv opinion this very fact is likely to be the 
aspect of the whole Education course (the fact that the lecturers 
admitted they were not infallible) and that the students were asked 
to co-operate in improving the course. This, of all the things we 
did, was education in practice. But that is not to say it was well 
done. I did it too crudely and this did result in con:f\ision, and 
therefore it was less effective than it might have been. I think 
this weakness was mostly removed in 1951. 
In their comments on this introductory lecture the students 
were very divided. The section that was to decide on its own topics 
of study reported on its first working period but made no comment 
at all on the introductory lecture. Of the other four sections, out 
of 140 students present, 60 made cormnents indicating confusion, or 
disappointment, 55 made comments indicating stimulation and 
enthusiasm. The remaining 25 made no comment. 
The weight of the student comment would therefore indicate 
that this introduction as a whole was not a success. My own 
impression would agree with this. Students were taken too far, too 
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soon. The next year I gave a very much shorter introduction to the 
experimental work; my attitude was the same, but I emphasized it 
less. There was no adverse re-action in 1951, the very much 
briefer introduction being accepted easily and then overshadowed by 
the interest of the work that followed immediately after. 
The historical apprQ!.£h.. Section G, working with Andrew, took the 
historical approach to Education. The lecturer's immediate purpose 
was to bring out the idea that our education system is not a freely 
developed organization formed to fit modern needs, but is rooted in 
and conditioned by the past. It is what it is because of what has 
gone before, and because of the survival of old ideas and old 
practices. Therefore we can only understand it fully if we know its 
history. When we do understand we come to realize that our educa-
tion system is related to the needs of the times, that changes in 
it reflect changes in society; but that there are many factors whic 
prevent education from being related to the changing needs of 
present society, and that there is sometimes a considerable time 
lag between the change in society and the adjustment in the 
education system. Similarly our ideas of what education ought to 
be are a part of the historical process. 
The lecturer in charge, in four lectures (see Appendix 5) 
outlined the development of universal education from the Reformation 
taking the development of the Charity Schools, the Monitorial 
Schools, the growth of the pupil-teacher system, and the development 
of education in New Zealand before and after 1877, as central 
topics. 
In addition he showed two films, 'The First Two Years at School' 
and 'The Broader Concept of Method', to illustrate modern teaching 
ideas in infant and senior schools. 
During the six weeks, the students were given time for reading 
and discussion, the reading being centred around a piece of written 
work which had to be handed in at the end of the sixth week. (See 
Ap~endix 5)-
What was the result? Although the lectures were well prepared 
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and competently delivered by an experienced teacher, who was 
personally popular with students, the historical approach failed 
with most of the students. From the beginning more than half the 
students made adverse remarks indicating that they had studied the 
history of education at school, that they found history boring 
anyhow, and that they were getting nowhere. On the other hand a 
third or more of the students who made comments said that the 
lectures were easy to follow, interesting, provided a good back-
ground, and were valuable in explaining present problems. All 
thought the films were valuable but less than half thought the 
assignment was worth the time given to it. 
I interviewed eight students on their reactions to this course. 
They did not think it wholly good or wholly bad. All had gained 
something from it but by and large they agreed with the collected 
comments of the students. (See Appendix 5 for collected conments). 
The approach from history seemed to me to fail because it did 
not satisfy the expectations of the students or appeal to their 
ideals. They did not feel personally involved. They failed to see 
the connection between the history of education and their own 
problems as teachers in training. Logically the historical approach 
is defensible but psychologically it is not; because those problems 
of education which can only be felt historically have not, at this 
early stage in their careers, appeared as problems to the students. 
The accompanying assignments were far too remote for most students, 
who could see nothing urgent or even relevant in the work. Of its 
own nature History is something that cannot be appreciated or seem 
important to the immature, and on that ground alone it is not a good 
approach for young students. In addition it fails positively 
·~ 
I 
because it does not appear to open up a new subject in a new'E.y, 
tapping new interests, making use of the desire for adventure, and 
touching the keen interest in understanding people that is felt by 
adolescents; and it fails negatively because for many students not 
only has history itself become unattractive, but sorm of the mater:ial. 1 
has already been studied and in either case is thought of as some-
thing stale and unprofitable. 
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The approach also suffered, I thought, from the short time 
available for an introductory study which made it rather less easy 
than it was with the other approaches to lead-in to the child study 
which became a necessity when the students entered their 'in schools' 
section. 
I do not think that even after several years spent in per-
fecting his techniques a lecturer could make this approach 
sufficiently valuable to justif'y it. The place of history in a 
two year Education c ourse at a Training College is very doubtful 
in my mind. 
The philosophical approach. Section H took the philosophical 
approach under my direction. The general drift of the lectures was 
that the kind of education children get depends largely on what 
their teachers think is worth while. This in turn depends partly 
on the social climate in which the teachers have lived, and partly 
on the amount of thinking they have done about the problems of life. 
Therefore it is desirable that we should ourselves know a little 
about what has been thought in the past and should try to get some 
clear ideas for use as guides to our own conduct in our profession. 
These - lectures were supported by films, written work requiring 
reading, a lecture by Mr. Frank Lopdell, and a good deal of group 
discussion. My own lectures directed the attention of students to 
the sort of ideas associated with master-and-slave societies as 
contrasted with the sort of ideas associated with more equalitarian 
societies. We considered that these two varieties of thought were 
represented in our own time by the traditional and the progressive 
attitudes respectively, and tried to see what each meant in terms 
of practice in schools. 
The written work consisted of an essay; What are the main 
ideas in the philosophy of any two writers from the suggested list, 
and of your last head teacher? What do you think of those views? 
This was too large. One writer would have been enough to 
analyse. 
The student reaction to this approach was mixed, but from the 
start it was more in favour than against, and was increasingly 
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favourable, the poorest response being from an early period spent 
in reading and discussing an article by F. L. Combs in the magazine ' 
'Education'. The proportion of favourable to unfavourable comments 
was two to one at the first lecture, increasing to almost four to 
one, and with no unfavourable cormnents in the case of the visiting 
lecturer, Mr. Lopdell. (See Appendix 5 for typical student comments 
The written comments of students were well supported at interviews. 
Looking at this approach critically, I find that the general 
introduction, which acted as a lead-in to this approach more 
naturally than to any of the others, and which I rather enlarged on 
that account, over-emphasized the breadth, difficulty and un-
certainty of the subject, and confused many students much more than 
was either necessary or useful. There is no advantage in pointing 
out dif'ficulties which the students will themselves find in their am 
time. The introductory remarks explaining the experiment had to 
be made, and it was good that they should be made briefly. In 
every case I made them too long. In this case the error was 
increased. Following on this, the article by F. L. Combs, which 
students were given to read and discuss, proved much more difficult 
for students than I had expected, as did the essay by Dewey. 
Possibly, too, the clash between traditional and progressive 
attitudes is better left to arise from the reading and discussion 
of the students themselves than to be put forward challengingly by 
the lecturer. At this stage students tend to be in love with their 
old schools and this is a very important matter with those who come 
from the more traditional schools. It is wrong to introduce the 
subject in a way that students, who identify with their old schools, 
may feel is an attack on themselves. 
In spite of these errors the response to this approach was far 
from discouraging. Students found it increasingly interesting and 
felt their views becoming progressively clearer. It lead to a great 
deal of voluntary reading and discussion and obviously touchea deep 
interests that were already present in students. 
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The psychological approach. I conducted the approach from psychology; 
and .this, of course, meant child psychology. The work was centred 
around the development, dirrerences and difficulties of children, 
and was planned to lead on to a consideration of the aims of 
education and the methods by which those aims could be achieved. 
The lecture work was to be accompanied by discussion and study 
periods in which the students, working in groups, were to write an 
account of the development of New Zealanders by describing their 
growth, activities, interests, etc., at three-year intervals from 
three years of age to eighteen years of age. This work was not to 
be completed during the six weeks but was to be handed in so that the 
lecturer could consider the progress made. Two films, 'The Feeling 
of Hostility', and 'The Broader Concept of Method' were used to 
illustrate the work. 
Lectures were given on: The intellectual differences of 
children, with some advice about the uses and dangers of intelli-
gence tests (a subject that was of particular interest as they had 
all been recently subjected to such a test). Environment and its 
effect in producing differences in children. Physical growth and 
maturation as factors in education. The importance of emotional 
adjustment in human relationships. 
The response of the students was more enthusiastic to this than 
to any other approach. The proportion of approving comments to 
adverse comnents was three to one at the first lecture on psychology 
and improved to fourteen to one and then to a complete absence of 
adverse comnents. (See Appendix 5). The films, as always, 
the full commendation of students, but the assignments were not so 
happily received. 
My own observations of the students at work, and my discussions 
with small groups and individuals reinforced the impressions I had 
formed from the written comments. It was ve!y apparent that child 
study was imrrediately and generally interesting and that the 
students felt they were dealing with real problems and with material 1 
that it was necessary for them to know. 
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Assignment work in groups was interesting to watch. These 
students were not good at discussion. They tended to be either 
selfish or silent. They had little idea of gathering and pooling 
knowledge. They felt it was not fair of the lecturer to ask them 
to organize their own groups, and some suggested they should not 
have to answer questions like this because the answers had not yet 
been given to them. I learnt a great deal from this work, and so 
did t hey, but neither they nor I were happy in it. This is an 
aspect of student education in which I hope to make some further 
investigations in the :f'u.t"llr.e. Insight on the part of the group 
into what can and what cannot be done by individuals, and into 
what can be contributed by a group to individuals, and by individuals 
to a group, seems to be the crux of the matter. 
The major constructive idea that arose was this: Shou1d not 
this approach be combined in some way with the philosophical 
approach to prevent any initial idea of separation between educa-
tional aims and living children? Is it possible to devise some 
approach to education so that the realization of what education~ 
will come out of the study of children? 
The Sociological approach. Section K, under Andrew's guidance, took 
the sociological approach to education. This approach, it was hoped 
would show education as something much wider than mere schooling and 
would provide a good basis for discussion of what education really 
is. It was intended to show that education is related to the needs 
of society, whatever the social organization may be, that people 
are what they arelargely because of the society they live in, and 
that one of the factors in changing a society or in keeping it 
static is the education received in schools. 
Lectures were given on: The importance of human relationships 
and the value of studying different cultures to gain an objective 
view of your own culture. The effects of a culture on the 
individuals composing it as illustrated by the cultures of Alor and 
Comanche, emphasizing the social nature of many of our values, if 
not all. The place o~ sociology in education (a revision talk to 
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make sure students saw the import of what they were doing). What 
makes a conmunity - aspects of communication (by a visiting 
lecturer, Mr. H. c. D. Somerset). 
In addition the students saw three films: "Learning to Under-
stand Children.,, 11 The First Two Years at School'', "The Broader 
Concept of Methodu, aspects of which could be related to the topics 
of the lectures and to their significance in education. 
The students were asked to write an essay on either: How far 
was your own education related to the society you actually lived in? 
or, You can't change human nature. Comment on this statement, 
making particular reference to the role of education. 
To aid the students in this work sets of books were available. 
These included: "Littledene" by H. C. D. Somerset; "Some Modern 
Maoris0 by E. Beaglehole; "Patterns of Culture" by R. Benedict, 
a few copies of 0 Growing Up in Samoa 11 by M. Mead; usex and 
Temperanent" by M. Mead; and "The Psychological Frontiers of 
Society" by A. Kardner. Unfortunately a large set of M. Mead's 
anthropological omnibus, ttFrom the South Seas", arrived too late 
for this early work. 
The proportion of approving to adverse comments in this series 
of lectures showed no steady direction. It began as two to one in 
favour of the lecture, changed to about four to three, then to six 
to seven. With Mr. Somerset's lecture, which most students felt 
related much more obviously to New Zealand, the proportion swung 
back to approval - seven to one. 
A final query on the whole period brought approval from less 
than half of those who had replied. 
The written comments were supported by the interviews with 
individual students. What it all amounted to was that a group of 
students large enough to be important, perhaps a quarter of the clas:i. 
were fascinated by the subject. To them it was the most exciting 
thing they had ever come across. The feelings of the rest varied 
from moderate interest to avowed boredom and frustration. The 
majority could not see much connection between these lectures and 
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books and the job they were training for. I found this result ver~ 
disappointing for I had listened to the lectures myself with very 
great interest and thought the lecturer had made the connections 
amply clear. The whole result emphasizes the narrowness of the 
mental horizon of the student entering Training College and the care,; 
that must be taken in opening minds which, like clams, snap 
resolutely shut at the first hint of an indigestible morsel. 
Teachers badly need that particular widening of the intellectual 
horizon which can be given by sociological and anthropological 
studies; but it seems that during the first weeks of a Training 
College course students will be interested only if they can be 
convinced that these studies are closely related to the work of the 
teacher in the classroom. But sooner or later the students rrmst be 
made aware of the broader implications of sociology and anthropology 
because these implications affect the students' understanding of 
themselves as members of society, and of their own society as a part 
of a much wider society. The question, therefore, arises--- how 
soon these broader aspects can be brought into the Education course. 
In 1951, when the students were studying Margaret Mead and 
other authors in connection with a lecture on the effect of environ-
ment, there was no adverse comment. On the contrary, the books were 
enjoyed and appreciated. 
The solutionto the problem would appear to lie in using such 
books as Mead's to broaden the study of the development of children. 
This, of course, underlines the importance of approaching Education 
from the right quarter, the quarter that the students most easily 
feel concerns them, and of weaving in aspects of special studies 
such as sociology by means of free recommended reading and dis-
cussion, or by essays that involve such reading but are obviously 
directed at understanding children, as when a compari_son is required 
of some aspect of child nurture in the homes of Europeans and of 
Maoris. In 1951 this approach seemed to be resulting in an increas-
ing interest in social-anthropology. The approac-h as made in 1950 
was too concentrated, too obviously sociological, and too remotely 
educational. But there is very good evidence that the insights of 
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sociology have much to contribute towards the development of the 
attitudes we are attempting to form and that there is nothing 
intrinsic to the study to prevent some elements of it coming into 
the Education course quite early. 
The individual-interest approach. Section L were given the work of 
which I was most doubtful, but which, nevertheless, I thought might 
be most fruitful, at this early stage, in pointing to the most 
lively growing points of interest. I hoped that the topics selected 
would be a clue to the best point from which to start the study of 
education, and would throw som3 light on the conclusions we might 
draw from our success with the other four approaches to education. 
We also hoped to learn something about the techniques of handling 
students working along rather free lines. 
After the introductory lecture the students were shown a list of 
topics all of which were part of Education and any of which they mig 
choose for their first study. They were told that all teachers 
should know something of each of these topics, that books were avail-
able on all of them, and that Andrew and I would be available to 
advise them. They were then given the rest of the period to read 
and discuss. A variety of books and magazines were placed in the 
lecture room and they were free to use the library which adjoined 
the lecture room. 
The list of topics was: 
1. The physical, mental, and social development of 
the child. 
2. Human needs and their satisfaction. 
3. The learning process, including the place of the 
teacher in regard to the learner. 
4. Moral develop~ent, including the development of 
conscience and the formation of ideals. 
5. Typical children's difficulties. 
6. Delinquency, backwardness, and nervous maladjustment -
their meaning for the teacher, and the teacher's part 
in their treatment. 
7. The use of intelligence tests, achievement tests and 
diagnostic tests. Their effect on school practice. 
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8. The teacher as a professional person - his place 
in the community - parent-teacher relationships. 
9. The function of the school in society. 
10. Some modern trends in education - the activity school, 
the Decroly method, the Dalton Plan, the Winnetka Plan, 
etc. 
11. The development of education in New Zealan~. 
12. Problems of New Zealand Education. 
The students were told that if they wished to study some other 
related topic they should discuss it with us. One group did this, 
and took Maori Education as their topic. 
The only full scale lecture was one given by F. L. Combs. 
films were shown, "The First Two Years", "The Feeling of Hostility", 
and "The Broader Concept of Method". 
As students made up their minds which topic they would choose 
they naturally fell into small study groups. Actually more than hal 
the class chose to study typical children's difficulties. The other 
topics chosen were: Maori ~ducation (4 students); the physical, 
mental, and . social development of the child (5 students); some 
Modern trends in e:ducation (5 students); the development of 
education in New Zealand (3 students). 
The students, when commenting on their periods of work, 
more than they disapproved, the proportion ranging. from two one 
at the beginning down to four to three and up to three to one. 
Student connnents (See Appendix 5) were very enlightening. 
indicated very clearly the period of initial interest, followed by 
difficulties, some frustrations, some impatience with discussion 
work in groups, and then a growing realization of improving skill in 
discussion and of value obtained from the work. My own impression 
was that student comments under-stressed their feeling of uncertai:ncy 
at the beginning •. When students were asked to sum up their six 
weeks of study, all who made a comment at all approved what had been 1 
done. They said they had thoroughly enjoyed the periods, found them 
helpful and were beginning to understand children and to grasp what 
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education was about. In some of these opinions they may have been 
wrong, but it is ·. important to note that they~ they had done wort~ 
while things. 
Later, when students of all sections discussed the topic, 
'classroom control', this section discussed the topic well, but at a 
distinctly lower level than other sections. The advantage of the 
lectures given in the approaches from philosophy, psychology and 
sociology in lifting ideas of classroom control above the mere 
convenience of the teacher was immediately apparent. Whatever else 
this approach may do, it loses the direct inspiration of the 
lecturers who cannot spread themselves over enough groups to make 
their ideas felt with full effect. I do not know how much of a 
handicap this is in the long run. In the short run it is a 
considerable one. 
What did stand out as an advantage was the general satisfaction 
of students when they were able to make a choice of work and carry on 
without too much lecturing. At least, sone of the element of choice 
and some of the free discussion and research is worth taking from 
this approach into whatever approach is made in the future. 
The application of the criteria. Pondering the five approaches in 
relation to the six criteria suggested on page 31, it seemed to me 
that on all counts the approach from history must go out. The place . 
of history in a two year College course is incidental. Where the 
need for a historical explanation arises, there let history come in. 
But it must not be brought in unless students - not the lecturer -
see clearly the need for it. The approach from psychology - child 
psychology - on the other hand, satisfies all the criteria to some 
degree. It provides high initial interest, and students value it. 
It has every prospect of leading to a lasting interest in .education 
and to willing and profitable study during the who~e college course, 
for every six weeks the students are out in the schools with the 
practical problems of the classrooms under their noses and the 
opportunity to compare and observe children in the light of their 
psychological studies. These studies also constantly bring the 
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students to the consideration of suitable methods of teaching, of 
the types of skills and of the kinds of learning that are suited to 
children of various ages. This study is related to all their 
College subjects since all those subjects have, in their turn, a 
relationship to school work. But »sychology does. not by itself 
completely satisfy the criterion of relationship to other College 
work, nor does it go far enough towards including in the scope of 
education the whole of living. Philosophy and sociology must make 
their contribution there. Need they make, or begin to make, their 
contribution in the first few weeks? That is more doubtful. I would 
hardly say they must, yet I feel that they should be associated in 
some form or other with the first ideas of Education. 
The sixth of the criteria, 'Does the rightness of an introduc-
tion depend on the method or on the material of study, or on bo.th?' 
seems to be answered, at least in a general way, by the work we have 
done. The approach from history was taken in the same way as the 
approach from sociology and by the same man, but students were much 
better pleased with the one than the other. Similarly, the approach 
from philosophy and the approach from psychology were taken in the 
same way and by the same man, and here again one approach was much 
more popular than the other. It would seem, therefore, that the 
rightness of an introduction probably does depend to a considerable 
extent on the material of study, more so as the fifth form of study, 
in which students chose their own topics, was without any question 
a very satisfying one to many students. In all approaches the use 
films, the bringing in of an outside lecturer, the holding of dis-
cussions in various ways, and the assigning of different types of 
essays, made it clear that some metho~of attacking the subject were 
better than others. 
My impression at the end of this year was that the most profit-
able approaches were through child ~sychology, and philosophy, but 
that some elements of sociology should be brought in where possible, 
that history should be incidental, that students should be given as 
much share as possible in planning the course of study, that films 
should be used wherever they could illustrate the work under 
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discussion, and that student activity in the way of discussion and 
written work should take a large share of the time but should be more 
concrete and more carefully directed than in 1950. 
CHAPTER 6 
FURTHER EXPLORATORY WORK ON THE INITIATION 
OF THE COURSE - 1951 
A preferred pattern indicated - a new organization of sections -
the introductory lecture - the approach with sections A and F -
the approach with section B - the approach with section C - the 
approach with section E - early lectures with sections ABE and F -
early lectures with section C - some problems in presentation. 
A preferred pattern indicated. The 1950 studies had eliminated the 
approach from history and pointed to the child-psychology and the 
philosophical approaches as being the most profitable. 
However, there are many ways of starting a course under the 
·names of Child Psychology or Philosophy of Education, and the problem 
was to find which was . the best way. Once again circumstances, always 
difficult, had to be taken into account. It seemed to me, and still 
seems to me, that the best way to begin a course in Education is to 
go out and study children by playing with them, working with them, 
and caring for them, first at a creche, then at a play centre, then 
at a kindergarten, an infant room, a junior school, and so on. Such 
activities should be carried out by small groups of students who 
would discuss the children, and the facts, theories, hopes, 
successes and disappointments of the school with the regular workers 
at those places, and with the Training College lecturers, both on 
the spot with the children in sight, and at the College in seminars. 
These experiences, inform3d by films, books, and lectures, explored 
in discussions, and expressed in written reports, would combine all 
that an ordinary Training College student could hope to get from a 
course in Education. 
But the thing is impossible. The creches do not exist. There 
are too few play centres, too many students, too few lecturers, and 
not enough time. Not only are the right conditions not in existence 
but the conditions that do exist are changing,thus making any 
organized plan that depends on the lecturers rather difficult to 
\ 
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maintain. Already, before the end of 1950, I had lost one 
colleague, Andrew, and gained another. Because I wished to continue 
my investigation into the initial period of teaching Education I 
handed over the second year students to my new colleague and took 
responsibility for the work with the new students. 
A new organization of sections. In 1951 there were between 230 and 
240 students - about 30 more than in 1950 - and they were organized 
into six sections, A. B. c. D. E. F. Sections E. and F. were 
composed of students who were taking University work, had already 
taken University work, or who were judged quite capable of taking it 
if they so wished. (1) 
Another dist~t group were a number of students who arrived 
later than the main body. These became section D. Because the 
section was not complete until much of the introductory work with 
the other sections had been completed, it has not been included in 
this study. Sections A. B. and C were the remaining non-university 
students. 
It would be wrong to think that all the best students were in 
E and F but it is obvious that E and F did have more academic 
ability as a whole. 
When deciding on the different ways in which the work should 
start I paired each University section with another section in 
to off-set, if possible, the effects of streaming. Sections A and F 
formed one pair, and sections D and Ea second pair. Not till too 
(1) This streaafng of students fnto university and non-university sections was 
carried out as an experiment. Part of the purpose was for the ease of 
adafnfstration, the arrangement keeping all students who were exempt froll 
Training College classes fn groups which made it possi ble to lighten the 
load carried by some lecturers. There were also directly e<llcatfonal 
reasons. In the past some university students have tended to dominate 
classes and discussion groups. This domination re hoped to reduce. Our 
hopes were realized. Students fn the university sections found themselves 
well~atched, while in the non-university sections students who would have 
not had wch to say under the old dispensation, became responsible for 
discussion, and others, who would have been completely overwhelmed, felt 
able to take a part. 
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late did, I know that section D could not be compared with the other 
sections. However, this did not in the end make any difference to 
the conclusions I drew from the work. 
T~ introductory lecture. Because I required conments from the 
students on the success of the work it was necessary, as in 1950, 
to give an introductory talk explaining what was happening. The talk, 
a much modified version of the19.50 introduction, being shorter and 
clearer and less disturbing to students, was based on the following 
notes: 
uwe do not know the best possible ways of teaching any subject. 
Experiment and research into ways of teaching is going on all over 
the world. The best way, must of course vary under different 
conditions. The subject, 'Education', which is taught in Training 
Colleges is one subject about which no teacher can yet be sure 
that he has the right method. In this College I am trying to find 
out the best way of beginning the study of 'Education' under our 
circumstances. To do this I need your help in the form of reports 
on your feelings towards the work we do, and the way we do it. 
This year the six sections will approach their work in four 
slightly different ways. 
I believe that if students are to get the maximum of good from 
their work they must feel that the work they are doing is valuable 
to them and that they perceive its meaning. If we think a study 
is meaningful and valuable for!!,!!, then we get much from it, 
largely because we put plenty into it. The problem is, how to help 
you to perceive the meaning and value in the subject Education, for 
you, both now and in the future. 
In your reports each week I would like you to mention this 
aspect of the work, and any others that appear important to you. 
Your reports should be carefully thought over, fair, and honest. 
You need not attach your name to the reports. You should regard 
this as important for it will affect the way in which many students 
of future years begin to study the subject." 
The approach with sections A and F. With these two sections the 
· following list of topics was written on the Blackboard: 
Child delinquency. Diet for children. Intelligence tests. 
What is education? Emotions. Heredity. How children develop. 
Memory. Backward children. The relations of the school to the 
district. The influence of the environment . on children. 
The development of character. Personality. The psychology of 
learning. Difficult children. The aims of education. 
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The history of education in New Zealand. Changing human nature. 
Sex education. Co-education. The function of education in 
society. Discipline and control. Play. Differences in 
children. Education and politics. Mental health. Religion 
in schools. How to set examinations. Understanding ourselves, 
Immediately after the introductory remarks I said, "The subject, 
Education, includes such topics as I have written on the Blackboard 
and perhaps we could add a few more if we wanted to. Just now our 
job is to work out a study plan. I want each of you to work out a 
study plan that you think would be reasonable. You can include or 
leave out what topics you wish. Do not be afraid that you will leave 
out something of great importance because although we will use the 
plan that the section finally decides on, we can always change it in 
the future if we think we should." 
The students then set to work to make their own study plans. 
After a time they were asked to form small groups, discuss what they 
had thought and done, and make group plans. As ea.eh group finished 
its plan a member of the group was asked to come forward and write 
the groupts plan on the Blackboard. When all the plans were on the 
Blackboard a general discussion took place. Section A decided that 
they would be content to study the one question, What is Education? 
and then they would decide the next step. The plan agreed upon by 
section F was: 
1. What is Education? Aims, history, functions in society. 
2. The study of people. Heredity, environment. How children 
develop. Play. Learning. Personality. 
3. Special Cases. Difficult children. Backward children. 
Delinquent children. 
4. Special topics. Control and discipline. Sex education. 
Co-education. Education and religion. Education and 
politics. Intelligence tests. 
They agreed they would regard this as a tentative plan and 
wouldalter it if they felt the need to do so. 
During these periods the students gave their full attention to 
the discussion. Perhaps this was partly due to the fact that they 
had plenty of material to discuss, that they had a definite job to 
complete, and that it was going to affect them personally. No 
suggestion was made that they should elect chairmen or secretaries, 
but within a few minutes each group had some one taking notes. Men 
and women students mixed without any difficulty, the discussion 
was quiet, and the students took more time for it than I had expected 
Section F required nearly twice as long as section A. Both groups 
appeared to enjoy their period. 
When I came to analyse the written comments made by the students 
I could find no significant difference between the sections. There 
were only three critical comments from eighty papers. These were: 
'I was a little bored towards the end.' 'I would rather we all 
argued more dogmatically - no harm in changing opinions later.• 
'I don't think a discussion changes anyone's views.' 
Typical remarks, all repeated many times, were: 'The starting method 
aroused my interest in the subject right away. I received many new 
ideas. I gave many ideas, too. I felt we had started the subject 
seriously. The method was most helpful for the first day. Broke 
the ice. You are educated by what others say. Your ideas change 
because of what someone else said. Now1e know what the subject is 
about. The method of coming to an agreement left us all satisfied. 
Gave me an insight into the way my fellow students think. More 
interesting than I had expected. I hadn't realized what a profound 
subject it is. Learnt a lot about what to do in a similar situation.' 
I would not hope to have a group of students feel better than 
this about their work. The only danger I could see was the danger 
of disillusionment if following periods should prove less stimulating 
In my pleasure at this result I neglected to grasp the 
opportunity of discussing the student comment, 'I don't think a dis-
cussion changes anyone's views,' or of discussing with students the 
value of this sort of introduction as a method of teaching, which 
might occasionally be used in classrooms with children. This would 
have been worth-while as a link with their desire to know how to 
teach. 
' ' 
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The approach with section B. To this section, having delivered my 
brief introduction as for sections A and F, I said, "Let us try to 
find out what is in your minds. What questions should we ask 
ourselves? What answers should we search for in books or other 
places? What is it that people who are to be teachers should know? 
'Education' is made up of these questions, asked and answered by 
different people. Write down the questions you think we should ask.' 
Af'ter a short time for writing the students were asked to form 
small groups and to discuss what they had written. This they did 
freely and with great interest. Towards the end of the period 
(which was a short one, only half that available for other sections 
on this first meeting) the groups were asked to write down on the 
Blackboard the suggestions they felt were most important. These 
suggestions were: 
1. To find out how to teach accord.ing to the nature of the 
child. 
2. How to give each the education for which he is best 
fitted. 
3. How to enable each child to take his place as an 
individual in society. 
4. How to develop his character and individual traits. 
5. To find by experience the nature of the good school and 
the good teacher. 
6. To learn to gain confidence in yourself. 
7. The history of education. 
8. The treatment of different age groups. 
9. How to teach children to appreciate the value of what 
they learn. 
10. Intelligence tests. 
The following week, at their second period, the students were 
shown the film, "The Feeling of Hostility". We discussed this, and 
I was particularly careful to see that all the students grasped the 
f'Ull implication of the failure of the principal character as a 
.L 
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woman, in spite of her success as a student. We then reverted to the 
suggestions made the previous week, and in a class discussion I 
questioned the students, to make clearer their appreciation of such 
words as 'nature', 'background',etc. From this we went on to 
consider what we would have to know if we were to answer the 
questions we had asked. Finally the section decided that it would 
take two t opics as first studies. These two topics were: 'What is 
Education?' and 'How does personality develop?' 
I do not doubt that almost every student enjoyed these first 
periods intensely. They entered into the discussions and were active 
in every part of the work. The students' own comments (see 
Appendix 6) were almost entirely in favour of the procedure, the 
only adverse remarks being, 'The subject so far lacks a solid base', 
end,'We should have been given the outline of the subject first'. 
These two objections seem to be well met by the procedure used with 
sections A and F. Some combination of these procedures seems 
possible and desirable. The formation of a working plan by students 
after considering a jumbled list of topics as with sections A and F, 
could proceed with the aid of more Socratic questioning than was 
given to A and F, and the film, "The Feeling of Hostility", or one 
like it, could well be used as a concrete example to illustrate the 
importance of home and friends in education as against school and 
scholasticism. 
The approach with section c. When I had given my introductory talk, 
as with section A and EI said, "This section will proceed according 
to the plan I will now explain to you. I have written notes of the 
plan on the Blackboard:" 
~First I think we must study what we mean by Education. I 
suggest that it simply means, 'helping children to grow up'. The 
job of the teacher is just helping children to grow up. We will 
discuss this proposition later and see if you agree with it or not. 
The rest of the plan follows from it. In order to be able to help 
children to grow up, teachers must know how children grow and 
develop in every way - physically, intellectually, emotionally, 
social ly. That is, you must study child nature and the effects of 
environment on it. Education is something that happens in society 
and very largely it happens by contact with society and in order to 
achieve the aims and purposes of society. Therefore we must.know 
something about the nature of society, and the effect of society on 
J 
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children and of different kinds of education on society. We 
must ask whether or not education is or can be a method whereby 
society changes itself • .And we must ask what the teacher's 
responsibility to society in general is. 
As you yourself will have a great effect on children you 
know a great deal about yourself. You all know from experience 
that the teacher and his subject are very often liked or dis-
liked together, as though they were one thing. So you must 
know how to be liked, and you must know why you behave in 
certain ways; in this way you will achieve, perhaps, a sense 
of proportion and of humour that it is very important for 
teachers to have. 
You must, of course, know the content of the various sub-
jects you will be called upon to teach. This you will learn 
in other places than the Education lecture room. But the 
justification for teaching those subjects in schools must 
ultimately come from Education. 
Finally you must know how to bring together your knowledge 
of children and of yourself, of society, and of your subject 
matter, so that you are able to help the children in your care 
to grow and develop in the best possible way. This you can 
call 'teaching technique' or 'method', if you like. You will 
learn it partly through specific lectures on the problems of 
method, partly through considering, on the basis of your work 
in Education, what it is that you are trying to do, partly 
from observing older teachers at work, and partly from practice. 
From all of this you will see that Education, as a subject, 
involves the study in the broadest and most fundamental sense, 
of the whole life and purpose of individuals living in society, 
and of how life and purpose may be furthered. All methods, all 
subjects, all tests, should be judged by the ideas, facts, and 
values that you get from the study of 'Education'. From this 
subject you should get your direction in teaching." 
The stu.dents discussed this whole plan in groups and with the 
lecturer. It became apparent that some students thought the plan 
could be improved, and they were given permission to put an 
alternative plan to the class. Several alternative plans were 
proposed. Here is one plan: 
1. Understaniing ourselves. 
2. Pupil - teacher relations. 
3. How children develop. 
4. Influence of environment on children. 
5. Emotions. 
6. Personality. 
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7. Differences in children. 
8. Development of character. 
The section finally decided on three major heads: 
Understanding ourselves, Understanding children, What is 
Education? as being the topics that they should study first. 
We therefore began our lectures with section C from the point 
of view of psychology. 
It is remarkable that the only section that chose this 
approach was also the only section that had a plan presented 
to it. The plan aroused no great objection, but the students 
at first thought they could not understand what education was 
unless they understood children, and then that they probably 
could not understand children unless they understood themselves. 
The general reaction to the introduction was good though 
it was not one of unanimous approval. More than three out of 
four students made such remarks as: 'The stert was interesting 
and as novel as could be.' 'Most interesting subject yet'. 
'Good, because everyone had the chance to express an opinion'. 
'such a point as whether we should know ourselves as teachers 
first, or1ilether we should know children first, would never have 
occurred to me'. Other students, more critical perhaps, 
commented, 'A little uncertain; will have to wait and see'. 
'Some parts were a little hazy'. 'I think we need to understand 
the purpose of education'. And one authoritarian replied: 
'students picking the course is unsatisfactory because the 
teacher alone knows what is the best way to start'. 
The approach with section E. After the introduction, section 
E were told that they would have a period to browse in the 
libraryand a week to think about the whole matter before working 
out the course they would follow. In the library the students 
were shown the Education sections and introduced to a nwnber of 
interesting books and magazines. They were then free to read. 
Towards the end of the period some students asked questions whic 
were discussed by those who wished. Not all of these questions 
came from books. 
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The following week section E discussed the order in which 
topics should be studied. They came to the same conclusions 
and adopted the same opening plan as section F. 
At the end of these introductory periods every section had 
settled for i tse.lf at least one topic that it felt should be 
its first care. Four of the sections had chosen the same 
topic to start with. Two, E and F, had made more or less 
complete plans; the other three were content to make their 
choice when they saw where the first topic had led them. With 
four sections beginning on, What is Education? and one beginning 
on, Understanding Ourselves, and all by their own choice, I felt 
that the idea of allowing sections of Training College students 
to choose their own course in this way was well supported. The 
experience of 1950 had pointed to these two approaches as being 
fruitful approaches. The method of allowing students a shs.re 
in the planning of the course had broken down social barriers in , 
the section very rapidly, and provided students at once with a 
degree of responsibility which most of them welcomed, with the 
stimulation of meeting other minds and with the satisfying 
feeling that their lecturer was taking them all seriously, and 
had confidence in them. I could feel the concentration of 
interest that comes from having a group of students with you 
from the beginning. 
These introductory procedures had proved .to be good ways 
to start. The problem now was to keep up the interest and 
direct it wisely. 
Early lectures with sections A, B, E, and F. Five periods were 
given to lectures and discussions on the topic, What is 
Education? and the lectures centred round the ideas of 
Communication, Growth, Unfolding, Preparation, and Experience. 
The next two periods were devoted to a quick survey of the 
history of education in New Zealand, intended to emphasize the 
connection with the social and geographic factors of the times. 
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By the time these lectures had been completed it was 
apparent that students were feeling that they had sufficient ideas 
on these topics to carry them along for awhile, and were now 
ready to attack the problem of human nature and the classroom. 
By the use of a film, 0 The Preparation of Teachers", I was able 
to round off the lectures on, What is Education? with a concrete 
example of young teachers learning to carry education on by 
studying children and themselves and learning in what ways growth 
was most necessary and best stimulated. This film ~ed very 
naturally into the study of people and s howed very clearly that 
it was necessary for the teacher to know himself as well as his 
children, and that these two studies were really part of the 
same study. From this point we began to study educational 
psychology. 
The questions I must now answer are: How did the student~ 
react to the lecture periods on the philosophy and history of 
education? and, Was there any marked difference between the 
sections which would indicate a long term advantage of one first 
period over another? 
The proportion of approving comments to disapproving com-
ments was never less than four to one in any section for any 
lecture. A few of the approving comments seemed rather un-
critical and a few of the disapproving comments were rather silly 
but on the whole there was something to be learned from both 
classes of comment. There was no obvious difference in the type 
of comment for any of the lectures. Important critical comments 
were: 'The lecturer covered the ground too fast'. 'More dis-
cussion would have helped', 'Too many new ideas without adequate ,1 
discussion'. 'Lecture rather too long'. 
These are the important comments I found among the eighteen 
critical ones. I believe they were all justified and that any 
lecturer must endeavour to avoid these faults, but I do not feel 
that they are important as criticisms in principle of the method 
or the matter. 
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Other critical comments such as, 'surely we know by now what 
education is', would be important if made by a number of students, 
but when they occur in less than 10 of 340 replies, I think they 
are negligible. 
Approving or appreciative replies accounted for 322 of the 
written comments handed in, but of these possibly a dozen might 
have been read in a sense that would make them neutral. 
The following is a selection of the comments that seemed to 
me to indicate that the work was on good lines: 
'Very easy to understand and therefore I feel friendlier towards 
Education'. 'Getting more interesting'. 'Most interesting 
lecture so far'. 'Provided much to think about'. 'Valuable 
discussions of various views of education promoted thoughts for 
future questions and discussions'. 'Particularly enjoyed dis-
cussing statements in small groups'. 'Things I say in group 
discussions I would not say to the whole section'. 'Personal 
experiences, your examples, interested me most'. '! ~:enjoy the 
informality of the lectures'. 'Had no idea that the subject coulo 
dig so deep and give so much'. 'These periods perhaps the most 
important that we have'. 'Liked being able to ask questions 
and would prefer more student discussion'. 'All well explained 
and related to the children we teach'. 
These lectures I regarded as pretty stiff. They were too 
long because I was too anxious to get certain work done before 
the students went out into the schools. That they were accepted 
so readily by students I think was very largely due to the good 
attitude, and particularly to the fact that it was a group 
attitude, that was developed. from the very first day. The key 
point in this attitude was that the students as a group had 
agreed on the topics to be studied. 
The two periods spent on, The History of Education in 
New Zealand,were less successful than those on, What is Educa-
/ tion? 
' I 
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The lecture was designed to show that systems of education 
reflect the attitudes and circumstances of the day, and that our 
system is one which has been evolved in a pioneering community 
derived from an industrial society, and conditioned by many 
pressure groups, not something thought out logically by dis-
interested authorities anxious only to provide children with an 
enlightened and cultured schooling. 
Those students who made critical remarks mostly said that 
they had already done the history of education at school. They 
were bored, 'more by the subject than the delivery', said one. 
To others 'the mixture of history and philosophy' was 'rather 
confusing'. One student found that 'some points that came in 
for discussion were not at all helpful, especially about 
religion', - this in reference to the control of schools in the 
early days of the colony, I imagine. These points all seem 
rather trivial. But is it trivial that some students should find 
such a topic 'not important'? or 'not much use because it does 
not help in the way we should teach'? Perhaps with students so 
young one should expect ~uch oonnnents and not place much weight 
on them, but I admit they always cause me some concern. 
On the other hand, if we exclude those students whose only 
criticism was that there was not enough discussion, about three 
out of every four comments were favourable, and many were 
enthusiastic~ such as,'Was pleasantly surprised - not a boring 
list of dates. I got a good grasp of the whole process', or 
'Second part definitely informative - the thought that, "problems 
are never finally (all) solved - there will always be more 
problems", was interesting and help:f'ul,' or, 'I am beginning to 
think concretely about the things we have read and discussed', 
and 'Best lecture so far', ana., 'First lecture I have felt 
) 
satisfied with - would like to hear more of your views'. 
My conclusion about this history lecture is that it should 
have been prefaced with an inquiry whether students wanted to hear, 
it at this juncture. I think the invitation to them to decide 
would have made the few who were not receptive owing to their 
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school history experiences a little more receptive. The planning 
of the discussion also needs more care than I gave it. The 
evident satisfaction of many students, and their feeling of . 
enlightenment, are not to be thrown aside without further effort 
to improve the presentation of ideas which I feel are important 
to bring to life early - ideas that they are themselves part of 
a historical process, that their profession has roots in a past 
that goes back to Europe and Asia, and that though there have 
been dark patches they are now, in a constructive era, training 
to grapple with the problem of building a young and growing 
education system. Of course, such a brief reference is not a 
history of education, but it may be a growing point of interest 
and a reference point to which many cormnents and experiences may 
be attached. 
The last two periods that I will deal with were taken in 
the fifth week and began the major topic of the year - the study 
of people, by which we meant the understanding of our children 
and ourselves. It was desirable, I felt, that this study should 
be·gin at this time for the reason that the students would soon 
be going out into schools and I wanted to direct their thoughts 
to the study of personalities and their differences, as a basis 
for teaching in practice. Therefore in this fifth week I 
arranged a programme that I expected would raise in their minds 
the idea that the problem of dealing with children was also, 
very largely, the problem of dealing with themselves. For this 
purpose I showed the film, "The Preparation of Teachers". (See 
Page 59). We discussed this film and students later reported on 
it. The film is an excellent one and the students all found it 
interesting, informative, and thought-provoking - all except one. 
He commented, 'I don't think the film was very important as it 
stated facts we have already had pwnped into us.' 
The lecture that followed this film was by way of introduc-
tion to the many writers that I expected the students to read, 
and to the attitudes that we should take to the various approaches 
to the great problem of personality. It dealt first with the 
nature of scientific truth which was illustrated by the story 
of the changing theories of the solar system which have been true 
for different people at different times. This idea was then 
applied to the problem of understanding personality and the schocis, 
that have studied it. 
This lecture was slightly more acceptable to students than 
was the historical lecture. About forty students made no connnent 
at all on the lecture but confined their remarks to the film; 
of the 124 who commented on the lecture 20 made adverse criticisms 
of various kinds. There is no need to worry about the student 
whose comment was that he had 'done' the schools of psychology, or 
about those who merely complain that, 'the class should take a 
more active part in lectures', but those who ask, 'What has 
scientific truth to do with "Education"'? are a problem, and so 
are those who say, 'Lecture too complicated', or putting it 
rather differently, 'I don't know if I did get anything out of 
this 1 ecture' • 
Partly, of course, these people are a problem ,beoause, since 
my replies are all anonymous, I can do nothing to assist them, 
partly because one wonders whether those who find such a simple 
and straightforward illustration difficult or completely 
irrelevant are in the right place in a Training College. 
The general response to this lecture was quite good. Such 
comments as,'I really enjoyed this lecture', 'Definitely gained 
a lot', 'Most interesting and instructive lecture so far', 
'Set me thinking hard', 'I should like to pursue this further', 
and 'Subject becoming more interesting because I am realizing its 
necessity', encourage me to think that the initial interest is 
continuing, and that this type of introduction to the work is a 
sound one, particularly because the students value it. 
That the students have indeed been interested by this 
approach was strikingly confirmed about two months later when, 
suspecting that a few students were finding some aspects of the 
work a little difficult, I offered to take a lunchtime tutorial, 
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and asked those interested to put down their names. I was dismayed 
to find 164 names on the list, including about a third of the 
university sections. This voluntary tutorial was filled twice a 
week for the remainder of the 'in College' section. If the work 
had been preparation for an examination this would have been of no 
particular importance for my thesis, but the work was not for an 
examination, for during these weeks we had discussed topics which 
I had specifically informed the students I would not bring into 
examination questions. 
Early lectures with section c. The first double period after 
section Chad decided to take the topic, Understanding Ourselves, 
was occupied with the film, "The Feeling of Hostility", an 
excellent introduction to the subject as it shows the development 
of a young woman's personality, beginning in early childhood and 
emphasising the many factors concerned, with school success shown 
as by no means the most important. Students, as always, found the 
film intensely interesting. No student registered a criticism of 
the film itself, though one did not see the relation of the 
lecture to the film. Actually the lecture was not intended to be 
closely related to the film. Typical comments were: 'The film 
showed a good insight into children's problems.' 'Feelings 
developed in childhood seem to affect the adult'. 'I felt like the' 
girl in the film. I had been through a similar set of experiencea' 
'Worth seeing again'. 
The lecture for this period was related to the film only to 
the extent that the students were told that there were several 
different approaches to the study of people and that we had to 
take what we could from each. To emphasize the tentative nature 
of scientific theory a talk was given on the meaning of scientific 
truth. From this point the lecture proceeded to show how 
different people had approached the study of personality develop-
ment, some looking within themselves, others studying only the 
external behaviour. 
Two students found the first part of the lecture hard to 
understand. The rest found that: 'Education is very absorbing'. 
'The subject begins to take shape', etc. 
The students were given an early chapter of Cole and Morgan's 
"Psychology of Childhood and Adolescence0 to read during the week. 
In the third week we began the period by going quickly over the 
set chapter, querying points, and asking if what was said to be 
true for .American children was also true for New Zealand children. 
After that we continued our outline of the various approaches -
the instinct school, the Gestalt school and the psycho-analytic 
school of thought being mentioned. Examples of the way these 
schools and the behaviourists would look at various problems were 
given and I showed how the Gestalt men justified much modern school 1 
practice. All this was very simple and introductory, designed to 
show that there were many approaches to the problem and that some-
thing could be learnt from each. 
The student comments contained two adverse statements: 
'Some parts of the lecture I did not connect with 'Education'. 
'Too much irrelevant matter - too many illustrations of various 
topics.' But the remainder of the students found that: 'Examples 
from real life are a great help'. 'Will be of use out , in schools, 
especially the part about basic needs'. 'Showed how human and 
understanding a teacher must be'. 'Taught me to query people's 
statements'. 
No doubt most students felt that in these lecture periods 
there were many clues to the treatment of children and many clues 
to the understanding of themselves and this kept them attentive 
and appreciative for two very solid periods. 
The fourth week was devoted to an introduction to the topic, 
'Heredity: the child and you'. This topic fascinated most students 
and they asked more questions in class than for any other lecture. 
There were, however, more adverse comments than we had met in any 
previous lecture, nine students making such remarks as: 'Rather 
too long'. 'Too much emphasis on facts that cannot be taken down 
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or remembered,' and ' •••• but would like to have the course laid 
dutJ in more definite detail so we could see how much ground there 
was to cover. ' 
Remarks on the other side were made by nearly all students 
(some, of course, make both adverse and approving remarks) typical 
being: 'Helped to link up work on heredity at school, which I did 
not understand'. 'Raised questions in my mind'. 'I begin to see 
the light. The value of this work for us steadily becomes 
clearer'. 
There was no doubt in my mind that the lecture was carried 
on too long. Once again I was too eager to cover a certain amount 
of ground before students went out to schools, for I deemed it 
desirable to. reach a point where I could say to students that it 
was now time they stopped and looked at the topic, 'What is 
Education'? before they went out into the schools. I wanted, also, 
at this time to bring all sections to the same point in the 
lectures because when students are on the 'in schools' section they 
come back to college for lectures at the end of the week and these 
lectures are given to double sections. In another year I would 
have to deal with matters so that all came to the same point 
without any having to strain too hard. 
In the fifth week section C saw the film, "The Preparation of 
Teachers• and had a first lecture on 'Environment, the child and 
you'. 
The lecture emphasized that the most important part of the 
environment was the human environment, the people whose person-
alities impinged upon the child. The film illustrated and 
emphasized the same fact. All the students expressed their comple 1 
satisfaction with the film and several asked if they would be 
allowed to carry out a child study such as that shown in the film. 
(I was able to say that a rather similar study was planned for 
each student). 
On this occasion there were no critical comments about the 
lecture. Students said they had enjoyed the period and gained 
important knowledge. 'I find the subject p~otound. It makes me 
think and ponder considerably', reported one. 
From all points of view this topic and this presentation of 
it seem to have been successful. 
Some problems in presentation. During these weeks students con-
stantly volunteered comments on the work apart from those they 
had written down. The fact that they were taking so much interest 
in the way the work was going was, I felt, of real value to them 
from the point of view of learning to teach and to observe 
teaching. 
From these comments it was apparent to me that the worst 
faults were that the lectures were sometimes too long and that 
students had too little active work and too little opportunity 
for expression. This involved the policy of concentrating the time 
tor Education into double periods. Is it better to have two peri 
in one block or two periods separately? If the whole time is to 
be . given to lecturing, it is better to have two periods separately. 
But it was not intended, when the timetable was made, that the 
double-period block of time would be entirely occupied with 
lectures. It was thought that students would spend much of that 
time in reading, writing, and discussion. Both in 1950 and 1951, 
however, I found that many students found it difficult to read 
or to work on assigned writing in company with a whole section 
and that some, if left to discuss work as they wished, wasted the 
time and discussed other things. These students had the bad 
effect of distracting others. Therefore the time must be planned 
so that students mostly have very definite things to do. What 
should these things be? 
The possible things are: looking at films, reading, writing, 
searching for material in the library, discussing, carrying out 
experiments and observations on other students or on themselves. 
Of these the film is usually the most acceptable to the 
student. A good and apposite film is a valuable aid to compre-
hension and can be a strong stimulant to thought and feeling,but 
I 
I 
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such films are few. In any case I am sure that to us films es a 
routine would not be tte most valuable way of using the available 
time. Where the film is closely related to the lecture that 
precedes or follows it, it is probably always wise to use it. 
But it is not reasonable to expect that students will be able to 
absorb and analyse a film immediately, or at one showing. 
Therefore the lecturer will usually have to prepare questions and 
to direct the attention of students to specific parts of the film. 
I have found that a film can be referred to for weeks after the 
showing, and may be discussed a week after the showing, but that 
it is rare for good discussion to follow immediately after a 
showing. Films can be often shown to quite large groups of 
students a second time during the lunch hour. Such second showings 1 
result in a large amount of discussion out of lecture time. 
During the second period, set reading may be given provided 
that the students are required to give a written or oral report 
of their reading shortly after, but general permission to read 
is felt to be a waste of time to many. When students have an 
assignment to do I found it of great value to devote a period of 
searching the library for material provided I was in the library 
helping students to find books and magazines, and talking about 
the work. In this way I usually dealt with groups of seven or 
eight at a time. This would not be of much value if ell students 
could use the same books but when there is e dearth of books en~ a 
variety of possible attacks this procedure is a great help. This 
sort of assistance is of most use to new students who do not yet 
know the library. 
Group discussions should be a valuable occupation for this 
second period but I have found considerable difficulties in the way 1 
of getting adequate value from periods spent largely in group 
discussions. Although I use them fairly regularly I do not find 
them uniformly successful. The dynamics of the group discussion 
has been given much attention in the United States, but here in 
New Zealand the technique has not been given much attention. My 
finding is that a great deal depends on adequate plarming and 
preparation by the lecturer in charge. Students have to be 
trained to lead a discussion, otherwise the discussion degenerates 
into the reading of dull notes by a conscientious young lady, 
after which there is silence because no question is raised, or a 
wrangle on a minor point. My practice is to meet all discussion 
leaders the week before their discussion and to go quickly over 
the topic of the discussion with them. Then I ask them what 
questions they will ask and what problems they will try to discuss. 
The problem is to direct the discussion to a tentative con-
clusion so that students will feel that they are wiser, more 
knowledgeable, and not merely more confused. A general discussion 
on discussions is desirable early in the year. After a period 
of group discussions I find that a summing up by each group for 
the benefi't of the whole section, is of great value. The '.obser'\el'"1 
technique, by which one person notes those who speak and those 
who do not, and lets them know, later, is valuable if not applied 
too soon in the year. 
So far the most valuable discussions have always been those 
at which the lecturer was present to sharpen .the argument with 
shrewd questions and doubts, to ask for reasons, and to qualify 
conf ident expressions of opinion with a suggestion of other views. ' 
But the problem of meeting twenty-four discussion leaders 
every week or so and helping them is, in itself, quite a difficult 
1 
one, simply because students, especially those who do university 
work in addition to their college work, have very little 
opportunity to meet the lecturer outside their own lecture times. 
A set of activities involving self observation or the 
observation of others can be a very valuable way to use these 
periods. For example, in the making of a writing scale by 
matching samples of writing, each student has a good opportunity 
to grasp the meaning of introspection and also to observe the way 
in which his own standards change as he works. This sort of 
insight into his own nature is extremely valuable. Similarly the 
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meaning of Gestalt, the importance of pattern formation and 
insight in learning, and a few other things, can be observed in 
oneself by tracing a pattern on paper with the help of a mirror 
image. A series of such experimental activities gives~ point 
and~ meaning to terms. 
Can. such a series of lectures and experiments, coupled 
together, be arranged if the students are to have a choice in 
their own programmes of work? At first sight this provides a 
difficulty, but in practice there is none. students do not in 
fact wish to plan their own work in detail. What they do want is 
to feel that their needs are being carefully considered and not 
brushed aside, that the lecturer has confidence in their judgement, 
that they are being treated as adults. To pretend that students 
can see their way through the jungle ofsubjects and theories that 
make up Education,before they have even heard of them,would be 
ridiculous. To show them some of the main topics and to discuss 
with them which it would be most profitable to study first, so 
that the students have been consulted and have made a choice, but 
a choice informed by the discussion with the lecturer, is another 
matter. My own experience is that students are extremely reason-
able and will make excellent choices with very little help - and 
that of a Socratic nature - from the lecturer, and that having 
chosen major topics they are well pleased if the lecturer says to 
them, "Very well, you have chosen to study so-and-so first. Now 
in doing that we will follow this plan _u, and the lecturer can 
then outline his plan. 
It would seem, then, that the present problem of the best 
use of the longer period will be best solved by including in 
every double period, besides a lecture, either a related film, an 
experimental activity illustrative of lecture material, a group 
discussion with conscious attention to discussion technique,a 
library-searching period, or a visiting lecturer whose different 
personality will sufficiently compensate for the double lecture 
period. An alternative to this last is a student lecturette or 
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panel discussion. I have very seldom found this alternative 
sufficiently rewarding, except when such topics as sex-education 
or co-education were being discussed. In those cases personal 
experiences do sometimes make students' presentations worth while. 
CHAPTER 7 
THE ATTITUDE OF FIRST YEAR STUDENTS 
TO THEIR COURSE IN EDUCATION 
AT THE TENTH WEEK - 1951 
OUR feelings at the time we listen to a lecture may not be the 
same as the feelings we have later. If our attitudes change, the 
direction in which they change may indicate something about the 
enduring value of the original experiences, or they may indicate 
something about what has happened since. To find out whether or 
not the generally favourable opinion of first year students in 
1951 was tending to persist, I _gave all students in the tenth week 
a questionnaire. This was fiv~ weeks after they had completed 
what I considered was their introductory period, and was two weeks 
after they had gone out into the schools where they were required 
to observe and practise teaching. 
The Questionnaire: 
1. Has your introduction to this subject made you feel:-
(a) that the topics you have studied are important 
and the study of them is valuable to you? 
(b) that the subject is remote from anything you 
will ever be concerned with? 
(c) that it is giving direction to your thought 
about your own present education? 
(d) that it will help you to direct the course of 
your work in future? 
(e) that you are compelled to profess certain points 
of view on education? 
(f) that you are free to decide your own point of 
view on education? 
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(g) that you are being helped to form your own 
point of view on education? 
(h) that you look forward to more periods of lectures, 
more periods of discussion, more periods of 
opportunities to read, more periods of seeing 
films? 
(i) that you don't look forward to Education periods 
at all? 
(j) Write down any additional comments you wish 
to make. 
2. (a) Can you explain what you most dislike about the 
content of the lectures, and why? 
(b) What did you most like about the content of the 
lectures? 
(c) What do you think you should have had? 
3. (a) What appealed to you most about the presentation 
of the work? 
(b) What did you not like about the presentation 
of the work? 
(c) How could the presentation have been improved? 
4. (a) Have you changed your attitude to education 
since coming to College? 
(b) Was this due to ·Education lectures? 
(c) Make any other comments you wish. 
(d) Meke any suggestions you think would be useful. 
The answers to the questionnaire are summarized in Appendix 7. 
No differences appeared in these answers, as between one section 
and another,that I would be justified in relating to the original 
differences in treatment. There is no consistently large mass of 
fesent or opposition, or criticism or approval, that could be 
clearly set apart as caused by the type of approach made by any 
particular section. In Part 1, where the answers could be totalled1 
section E has always a larger number of qualified answers than any 
other section. But the fact that section Eis entirely made up of 
74. 
students who do University English and therefore is likely to con-
tain more students who manifest anxiety about the _pracisa · meaning 
of words, probably accounts for that difference. Only in the 
question that asked whether Education lectures accounted for a 
change of attitude towards Education did more than twenty students 
qualify their answers - usually by indicating other influences. 
Some students of sectioIBE and F have already taken either 
Psychology or Education as a University subject and this accounts 
for some of the other variations in these two sections. These 
students had already formed attitudes to Education similar to those 
that other stwients were now attaining, and for that reason had not 
changed their attitudes in 1951. One or two students in other 
sections were in a similar position for other reasons but I am 
unable to explain why such a large number in section A should have 
failed to alter their attitudes. In the absence of exact knowledge 
of what their original opinions were, . it is impossible to know 
whether failure to change was due to initial agreement or because 
they simply retained older attitudes and were not affected by the 
Training College work. This seemed likely to be the case with one 
student whose answers were consistently and definitely negative 
throughout. 
Taken as a whole this first question indicates that most 
students feel they arestudying worthwhile subject matter that is 
interesting and important to them now, and that will be permanently 
valuable in a way1hat both allows and helps them to think for 
themselves and to come to their own conclusions, and that does not 
cause them to feel compelled to adopt opinions against their will 
or to pretend to hold opinions in which they do not believe. Seven 
out of eight students think they have changed their attitude 
towards education , and it is apparent that the actual Education 
lectures have played a large part in this change. 
My observations and discussions with students are entirely in 
agreement with these rigures. A series of questions to the 
lecturer handed in by students at the end or each lecture has 
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indicated individual and very strongly-held points of view among 
small groups of students. In section A such a group kept a series 
of questions running for three weeks in an endeavour to establish 
the ten commandments as the basis of educational aims. 
Such a result as is indicated by this questionnaire may or may 
not be usual. I have no figures from other Training Colleges with 
which to compare them, nor, for that matter, am I able to compare 
the figures with a similar survey of previous years at Wellington 
Training College. What I am able to say is that this survey 
indicates a continuation of a generally happy and satisfied feeling 
from the fifth week to the tenth week, in 1951. In 1950 at the end 
of the eighth week feeling about the work was very much less happy 
than this, in two sections of students, was rather poorer in one 
other, and was about as good in two sections. The 1950 sections 
that were on something like a level with the 1951 sections were 
those that had taken the same approaches as in 1951 or had enjoyed 
a considerable amount of choice of topic. This fact supports my 
tentative conclusion that the best topics with which to start a 
course of Education in a Training College are: What is Education? 
and, Understanding People, and that the best way to start is with 
some degree of choice of topic on the part of students. 
The questionnaire that we are discussing contained, in parts 
2 and 3, direct invitations to criticise and to make suggestions. 
Additional opportunities to comment or make suggestions were pro-
vided in parts 1 and 4. I have grouped the resulting comments 
under the headings: 
Students being critical, Students being a;ppreciative, and 
Students being constructive. These headings were chosen because of 
the attitudes students tend to take up when answering such 
questions. They do not modify each reply in itself. When they 
criticise they see only what they disapprove. When they express 
approval, they tend to forget all that once irritated them. so a 
student may be both highly appreciative and violently critical on 
the same page, but he seldom makes a balanced total judgement in 
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the same sentence. Most papers contained remarks that could be put 
in at least two of these three sections, and an analysis of them 
will be found in Appendix 7. Here it is only necessary to consider 
the more important groups of conunents. 
In their constructive remarks, 105 students asked for more 
discussion, more class discussion, more group discussion, more 
students to be forced or stimulated to discuss. Critical remarks 
on the same topic were few, but seventeen students found that 
discussion confused them, or that it was useless or disturbing when 
it touched on such emotional matters as sex or religion, or that 
discussions were not sufficiently good as discussions. On the other 
hand 143 students, when being appreciative, found that the thing th:,y 
most appreciated was the fact that discussion was varied and free. 
In Chapter 8 I discuss briefly the difficulties connected with 
organizing more effective discussion. The above result simply 
underlines the necessity of giving more attention to this problem. 
It is not just a problem of sharing knowledge or of getting more 
clarity. This desire for discussion is, I am convinced, a strong 
indication of the need students have for expressing themselves. Its 
greatest value will be one of personality development &nd it is not 
to be regarded as being mainly an intellectual exercise but as being 
mainly a social and even an artistic, certainly a cathartic, process 
The only other constructive suggestion that was expressed often 
enough to be regarded as important was that lectures should always 
I be combined with films, discussions, or reading. It is a suggestion 
to which I have given much thought, and one that I am convinced must 
be implemented where possible. several constructive suggestions 
that were made by small numbers of people have merits and are being 
put into practice (discussions and films out of college time), and 
others concerned work which still lay ahead. 
The appreciative conunents in general are gratifying. What is 
to be learnt from them is that certain aspects of method or certain 
topics are well liked and must be retained, but it is to the 
critical remarks that we must turn to find further clues to the 
general improvement of the work. With some students what they 
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dislike is more important than what they like, and their irritations 
prevent them from enjoying what is good in a course. One of the mos1 
constructive things one can do is to remove thos e irritations that 
prevent appreciation of the mass of the work, provided they are not 
in themselves essential pillars of the course. 
The largest number of irritations were, naturally, connected 
with lectures, and here students complained of such contradictory 
things that one is tempted to take the sports handicappers' view 
that where everyone complains, the handicaps must be about right. 
A few points of presentation such as audibility, lucidity , and black 
board writing, must receive attention, for they are personal faults 
that can be corrected, but others are simply due to the variety of 
listeners, as in those cases where what one student thinks is too 
simple, another finds hopelessly complicated. In a Training College 
there are already too many lectures and therefore any means of 
reducing their number and length will be welcomed, but it is not so 
easy to find a substitute that is effective. 
The next largest group of protests relates to the topic, 'What is 
Education,'? which was found to be the least liked topic by seventy-
three students, about half of the number answering the questionnaire. 
This is not to be read as meaning active dislike and dissatisfaction. 
In many cases it was merely the least interesting of a group of 
topics that were all interesting. In other cases, however, good 
reasons are given for delaying the consideration of this topic. (1) 
My own impression is that the topic was treated in too concentrated 
a fashion, with too little discussion, too little reading, and too 
much lecturing. Some way must be found of spreading out this topic 
so that attention is given to it over a wider span of time and in 
relation to growing experience and knowledge • 
.Among the justifiable and rectifiable complaints was one that 
students could not see the continuity, the pattern, of the lectures. 
It is certainly a source of satisfaction to know what you have to 
cover in a year and to look ahead and see where you are going, even 
(1)"We need more experience before we start philosophy of Ed.Jcation." 
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though the satisfaction is really rather illusory. I think this 
widespread irritation could be removed by laying down more ; 
definitely the major topics that must be taken. Students could still 
have an element of choice in the order in which they would take 
their work. When they have decided what they will do first, the 
lecturer can provide them with an outline of the course of study in 
that topic. It might even be possible to suggest that several lines 
of study could be combined and, if the studentsaccept that, to 
present them with a plan of study showing the lines of development 
and the points at which they touch. I am not sure how far this 
could usefully be done, but so long as it is understood by all that 
adjustments may be required such a course could be attempted. 
Students will discover as they go along that a subject like Education 
is constantly reaching out towards other subjects, and that unless 
the study is to be narrowly academic it must be adjusted to meet 
changing circumstances and changing interests. 
The other critical comments are not, in my opinion, particularly 
important, with the exception of the group of complaints that there 
is too little practical advice. This complaint was much smaller in 
1951 than in 1949 or in 1950. Probably a good deal can still be 
done to help students to see the relationship between the material 
of the Education lectures and the work they are to do in the class-
room, without surrendering to the demand of the earth-bound for 
specific recipes for every occasion, and I think the suggestions 
made at many points in this thesis will be useful in this 
connection. 
CHAPTER 8 
Tentative conclusions made in 1951 - tentative plans for 1952 -
what should a Training College course in Education include? 
a critical comment. 
Tentative conclusions made in 1951. The question round which this 
thesis is written is: What is the best way of introducing students 
to the subject, Education? and we have now come to the point where 
an attempt must be made, however tentative, to lay down some guiding 
principles and to :frame a plan for 1952. Before stating the 
principles I will repeat the six questions that I asked as guides in 
my search for a good introduction. They are: 
1. What kind of introduction will provide the best initial 
interest and valuation of the subject? 
2. What kind of introduction will lead to the most lasting 
interest? 
3. What kind of introduction will lead to the most willing 
and profitable study during the whole college course? 
4. What kind of introduction will best help students to see 
this subject in a proper relation to other College work so 
that they will appreciate its basic importance to teachers? 
5. How can the student's idea of education be widened from the 
beginningto include in its scope the whole of living, and to 
include a feeling of necessity and responsibility for 
understanding the relationship of education to world 
problems? 
6. Does the rightness of an introduction depend on the method, 
or the material of study, or both? 
Taking these one at a time, I do not find any of them particular-· 
ly simple. Ix>es it follow that the work that provides the best 
initial introduction·' to one student will do so for another? I am 
sure it does not. But there is no possibility of dealing with each 
student separately. Therefore we are compelled to ask, What is the 
best for the group? My conclusion from my observations is that the 
best introduction will take the new students, who are not yet a 
group, and will weld them into a group by giving them conmon wolk, 
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common responsibilities, a connnon interest, and by ensuring that they 
work with each other, first in little groups and then in a large gra:Ji 
and come to group decisions. It is essential that this process 
should be a happy one, bringing joyElld satisfaction to the members of 1 
the group and making them feel that they have achieved something 
for themselves, that the lecturer approves of their work and has 
confidence in them, and that what they are doing is interesting and 
important. The support that students and lecturer get from each 
other in this way seems to me to be very much stronger ahd more 
lasting than any lecturer-to-individual-student relationship that 
can be built up in a short time. I think the basic satisfaction 
obtained lies in the great increase in security which is felt by a 
group of new students, strange to each other and strange to the 
lecturer, when they go through this sort of process. 
This development of security will be strengthened if the group 
has its course firmly mapped out so that it knows the details of 
what it is going to have in lectures, what it is going to discuss, 
what reading it should be doing, what written work will be expected 
from it, and when and on what it will be examined. If this course 
were to be shown in full detail for the whole year it might appear 
overwhelming to some students, therefore the course should appear 
in detail only for a short and specified time ahead - perhaps one 
term. The remainder of the course for the year should appear in out-
line and the course for the following year should be merely indicated, 
if mentioned at all. 
As a condition of the work being done as a group with full 
satisfaction on its first day it seems that it is necessary to set 
out before students the topics that an Education course should include 
and, rather briefly, to explain these to students. The choices 
made by sections of new students can easily be influenced by the 
lecturer, if he wishes to do that, by either asking questions which 
will cause students to see that some topics cannot wisely or 
effectively be studied before others, or by simply saying that 
certain topics are usually left till late in the year or until the 
second year. But it has been my experience that students will them-
selves thresh out the pros and cons and will arrange the topics in 
a reasonable order. No more control is required t han the wise 
selection of the topics that are put on the blackboard for con-
sideration. 
The sort of introduction indicated above satisfies questions 
1 and 3 as far as they can be related to the first meeting of 
lecturer and students. In the introductory period that follows, 
the building up of the feeling of security must be continued and 
the important principle to be observed is that each student must 
feel that he is able to keep up with the work, to understand it, and 
to organize it into his intellectual and emotional tissue. This 
is not easy because students vary so enormously. Some steps that 
have been, or may be, taken towards it are, first, to organize the 
sections so that the university students are together. This is a 
limited form of ability streaming, originally justified, with us, on 
quite other grounds, that is also useful in this connection. Second, 
to present the work to all sections with the utmost lucidity, and 
with ample illustration. Third, to provide an opportunity when 
students may come voluntarily to discuss the work of the previous 
lecture, as in a seminar, so that those who have telt doubtful may 
strengthen their grasp on what has been taught. Fourth, to provide 
specific reading to be done before the lecture for as many lectures 
as possible, as well as general reading for the month which will 
allow students to strengthen their backgrounds and make it easier 
for them to assimilate the work. All this is to make sure that 
students feel competent to deal with the work and also to ensure 
that the work is at the highest possible level. 
The development of security and satisfaction will result in 
mere boredom if it is not accompanied by the exhilaration ot 
adventure. The work in Education must provide intellectual 
adventure. Because so many of the ideas are new and exciting this 
does not provide a great problem. But matching the amount of 
intellectual adventure to the adolescent mind is not so easy. It 
is easy to give too many new ideas. What is required is a constant 
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stream of new ideas, but not a flood. 
With the presentation of work in a quantity and a form both 
digestibleind exciting comes the need to provide the student with 
the opportunity to actively grasp and manipulate the material himself, 
This sort of activity is found in discussion and writing. There 
should be much discussion. There should be comparatively little 
writing, but it should be of a high standard. Desirable or not, I 
think the problem of marking makes insistence on a brief and con-
centrated writing a necessity. Discussion and writing both require 
carerul planning. My own investigations into the best ways of 
stimulating discussion are far from complete, but I find that one 
way is to ask students to write down an opinion and then to have 
some of those written opinions either read aloud or written on the 
blackboard. The lecturer can than ask for meanings and can draw 
the class in to the work because the minds of students have already 
concentrated on producing their own written opinion, so that they 
have alternative opinions or formulations to present. This method 
is also a good opening to group discussions. But with group dis-
cussions it is usually necessary to require a group member to pro-
duce a summary of the argument at the end or the group will lose 
itself in irrelevancies. The problem with discussions lies in the 
provision of stimulating questions. students can not sufficiently 
often produce such questions to ensure useful group discussions. 
The question of the development of good discussion by Training 
College students is one that must be undertaken in 1952, and the 
question of writing must go with it. 
If students are to continue to value Education increasingly 
they must get from it, over and above the excitement of new ideas,the 
satisfaction of being able to grasp ideas, the security of being in 
a purposeful group, and the catharsis that accompanies expression 
in words, spoken or written. They must also know that the work is 
useful to them, both as illuminating the whole field of their pro-
fession and as preparing them for the specific responsibilities of 
their day-to-day task in the classroom. They must feel that 
Education is practical. This feeling, in my experience, accompanies 
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the showing of films, the study of examples from the lecturer's 
teaching experience, and the carrying out of experimental and 
observational work, on themselves and their fellows, in the first 
place, and later, when they go into schools, of child-study work. 
All principles, all reading, all theories, must be related to the 
actual practices of teaching in the clearest and most direct way 
possible. The broadest of views will come from a widening per-
spective, but the starting point must be the perspective that the 
student has when he comes to the College. This is usually based on 
what some admired teacher seemed to him to be trying to do, and 
is anchored to the problems he feels he must himself deal with. 
So far as it is possible principles, aims, and definitions 
should not be given, but should emerge from the study of the subject. 1 
If the lecturer must put them forward he should try to wait until 
they will be clothing the thoughts and feelings that are already 
striving for expression in the students. 
Because students learn by example even more than they do by 
precept the Education course should, asfiir as possible, embody in 
itself as much of the purposes and practices of modern education 
as is possible. 
Carried on according to these leading ideas the introduction 
to Education will provide the answer to questions 1 to 3 of the 
list I have proposed. 
In my opinion the answer to question 4 may depend on the way 
the lecturer treats his subject. Some lecturers could, from any 
approach, make students feel that what they were learning was 
basic to teaching and to all other College work. But I believe 
that if the topics first explored are concerned with the nature and 
purpose of education then the proper relation of Education to 
other College work, and its basic importance to teachers, will 
become apparent to students quite naturally and simply as providing 
the reasons why any subject or any organization or any method can 
be justified, as proyiding the purpose and the criteria and hence, 
also,in principle, the methods, of education. And if the study of 
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the development of children is a topic that is early explored, then 
the subject will become important as showing students the nature 
of the material in which they have to work, and here again it will 
appear that Education is basic to all they have to do. If these 
two major topics are carried on in such a way that they do in fact, 
and continually and increasingly, provide this direction and this 
knowledge, they are accepted as valuable, but when the student, 
for any reason whatsoever, feels that he is no longer getting 
direction or understanding, or that he has already got the direction 
and understanding that is necessary for his work, he begins to feel 
frustrated or bored. 
Therefore it seems to me that the answer to my sixth criterion 
is that_ for the lecturer who is sufficiently master of his subject 
and his students all roads may lead to Rome, but less skilf'ul 
peqple must take the main roads which, in this case, are the study 
of the nature of education and the nature of children, and that 
the way along those roads is made easier if the methods I have been 
suggesting are used. 
The fifth criterion is answered, I think, by the general sense 
of all that I have written above. Quick students will grasp the 
breadth and depth of Education quickly, slow ones slowly, but in 
either case the sort of approach I have indicated will lead them to 
an increasing appreciation of the relationship of education and to 
world problems and of their individual responsibilities in that 
regard. This appreciation can be made more innnediately apparent if 
the same principles that are applied to children and to teachers in 
schools are applied, in passing, to wider spheres. The lecturer, 
describing a child's projection of its own aggressiveness on to 
other children can,in the same moment,show the same process going on 
in a Hitler, and the need for responsibility in the growing child 
can be paralleled with the need for responsibility in the growing 
EEployers' Association. These particular illustrations may not 
come in the first weeks, but others will. They will be mere 
rererences in passing, perhaps, but they may also be the seeds of 
a genuine unity or understanding and of standards. 
85. 
Tentative plans for 1952. As with sectio:r:eA and Fin 1951, a number 
of topics which illustrate the sort of thing that is normally 
included under the head of Education would be put on a blackboard 
and the students would be asked to organize these into a plan, then 
to make group plans, then to make a section plan. At each stage the 
lecturers would be available to make clear any terms that students 
wished to inquire about. When the master plans were being decided 
the lecturers would take part quite freely, asking questions and 
stimulating discussion. The students would then be given a short 
break before they finally decide on their master plan. 
At this point the lecturers will take over the plan and will 
give the students a detailed plan of lectures, films, assignments, 
discussion topics, and required reading sufficient to cover the work 
of the first main topic. 
Beyond that the lecturers would supply a skeleton plan of the 
remainder of the year's work. As each topic or major unit of work 
is completed the detailed plan for the next unit will be available. 
Judging by past experience the students will choose either 
'What is Education?' or some variant of the approach through 
psychology - 'Understanding People', or 'Understanding Children', 
etc. 
Choice A 
If they choose, 'What is Education?' the course may proceed 
along these lines: 
(A) A directed discussion period beginning with, 'Let us first 
consider what you mean by education'. The students then 
write down their ideas, discuss them as groups, and put the 
group ideas on the blackboard. The lecturer asks for 
criticisms and brings out contradictions between various 
ideas, or asks questions to discover if there are aspects 
of education either over-emphasized or not covered, by 
these ideas. 
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(B) Books suggested by the lecturer and briefly int:xuduced 
by him are given out to be read et home. There is now 
a considerable number of books of an easy, readable, 
stimulating, provocative kind available in the College 
library, by such authors as Lane, Wills,Neil, Makarenko, 
Bell. 
(C) Students see and discuss the film, "The Feeling of 
Hostility", and make a brief summary of the points seen 
and discussed which they feel are important. (1) 
(D) The lecturer puts on the blackboard for discussion a 
selection of points raised in the students' surmnaries. 
Students' questions are answered and their observations 
are discussed. 
(E) A lecture: probably "Education as Growth". Discussion to 
be fostered by questioning the students. 
(F) A lecture: "Education as Connnunication". Discussion. 
(G) Student-led discussion: "Educational ideas of the authors 
we have been reading". First there should be group dis-
. cussions to get the basic ideas clear. Students must then 
put those basic ideas on the blackboard for comment and 
discussion by other students and the lecturers. 
(H) Written work to be set and briefly discussed: "My last 
Head Teacher's conception of education compared with that 
of - (any author the student has read)." 
(I) Film: "The Preparation of Teachers." Discussion from 
point to point. Analysis of what teaching involves, and 
of what these students in the film most needed to help 
them to become teachers, the steps they took to remove 
their disabilities, the way the lecturers in the film 
dealt with their educational problems,' the way the film 
students dealt with child problems they were asked to 
investigate. 
Final questions: Were children's problems in your school 
days dealt with in this way? 
Can children's problems today be dealt 
with in this way? 
What help is available to teachers who 
have difficult children to deal with? 
What do the makel."B. of this picture think 
education is? 
( 1) SOllle of the Headnasters to whose schools these students will go 
wit l be asked to see this fi lll and hear the discussi on. 
If time permits the film should be shown again in 
class; if not it should be shown again after College 
for those who wish to see it. 
(J) Lecture: "Education as Preparation and Education as 
Experience". This lecture to include such questioning 
of students - a discussion lecture. Tope followed by a 
written exercise: Discuss the proposition - "The function 
of the schools is to prepare children for adult life". 
(K) students wishing to put forward other views of education 
to lead a panel discussion under a student chairman. 
The lecturer to take no part unless specifically asked 
to answer questions. 
This would give a full enough cover to the topic at this time 
and could be spread over about six weeks. There would be a maximum 
of student activity and a minimum of lecturing, but the writing 
would require some careful thinking and expression, and the books 
and films would give both ideas and illustrations and raise 
questions enough for most students to digest. 
Following this topic there would be a break while students 
were prepared for their first 'in schools' section. After that the~ 
would discuss their position and proceed to the next topic if they 
felt they had a good grasp of this one. 
The major objections from the students which I foresee for 
this course are: 
1. We are not progressing fast enough. 
2. I cannot see what this has to do with teaching. 
3. (About the third or fourth week), "Surely we know 
what education is by now0 • 
Therefore pains must be taken to illustrate the whole richly 
with classroom experiences, and possibly we may ask a visiting 
teacher to give a talk on her experiences. It is not likely that 
this would meet every objection but it is as much as we can do 
towards it. 
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Choice B 
If the students choose "Understanding Ourselves", or "Under-
standing Children", we should start by asking, "What do we mean by 
understanding children?" ( or 0 oursel ves" to be understood through-
out). "What do we want to understand and why?" and it should soon 
be made apparent that these two topics were very much one topic so 
far as teachers are concerned, and that in studying one we can 
study the other. Following on this the class will see the film, 
"The Feeling of Hostility", and discuss it very thoroughly and make 
a note of all possible points. This should, I think, show clearly 
the need for seeking for the origins of child-behaviour in the 
environment and in the inherited characteristics of the child, and 
should throw some weight on the importance of studying individual 
differences, of taking notice of the stage of development, and of 
finding out how children learn from their environment and what 
their feelings are likely to be. The picture should be shown a 
second time. 
Students and lecturer should make out a list of topics for 
study and discussion. Students will be given suitable books to 
read. 
From this point on it is not possible at this stage to say how 
the course would run. Probably, if the textbooks had arrived, which 
has never happened in my past experience, we would take 
Susan Isaac's chapter on 'Individual differences' as a core and 
take lectures and discussions and carry out small experiments on 
ourselves to enlarge our understanding of those differences, to see 
their origins, and to understand their meanings both for those who 
have them and for the teacher, 
A Third Choice 
There is a third possibility - of taking the major topics, 
What is Education? and Understanding People, either as two 
parallel courses or as one integrated course, and of studying the 
principles and practice of education in the classroom as these 
principles emerged from the key topics, and as we were able to 
discover by reading or experience those practices of which we could 
approve in the light of our philosophy and psychology. 
Such an integrated course as this requires more skill than 
I have yet developed to carry on success:fully from the beginning, 
though I find it quite successful in the second year. The 
parallel courses would probably be taken, in this ·college, by two 
separate lecturers. If the lecturers were able to wonc in very 
close agreement it might go well, but my own inclination is to 
think that an integrated course must also contain the direct 
observation of children, by students, with lecturers present, and 
the working out of methods of teaching at the same time. In other 
words, I think the integrated course should be wider than is 
possible at present and that the parallel courses have special 
difficulties of organization. I think it also has the disadvantage 
of spreading the students' reading and thought rather too widely. 
What should a Training College course in Education include? 
Looking back over the various opinions I have held during the last 
few years I find that I have not moved far from my original view 
of what a Training College course in Education should contain. I 
still think that students must learn what education is and that 
this general meaning must be made more specific by attempts to 
answer such questions as: What should be our educational aims in 
New Zealand schools? What organizations, principles, and forms of 
classroom practice will achieve these aims? How are these 
principles to be applied to the bright, the averag'e, and the dull 
children? How are we to deal with the maladjusted child when we 
have recognized him, and how are we to treat the delinquent? 
What are the criteria by which we can judge our progress in achiev~ 
ing our aims? 
As a basis for the above learning, students must get a knowl-
edge of human nature and in particular a knowledge of child nature. 
That will involve some acquaintance with ~t is known about per-
ception and learning, personality development, and the effect of 
society on character and of character on society. The manner in 
which children develop, and in particular the part played in their 
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development by play and the arts, together with some study oft~ 
differences between children in both the speed and the direction 
of development, must all be central themes in child study. 
There is already more than enough in these themes to fill 
the hours available, and there is no important topic that cannot 
be treated or touched upon in relation to them. 
A critical comment. It seems to me that the major job in 
,ducation is to help students on the one hand to see the necessity 
of having a philosophy of education, a set of beliefs and values, 
and of acting according to them; and on the other to help them to 
work out that set of values and beliefs for themselves, so that 
they are pretty well aware of what they are trying to do when they 
leave college, but are not set in their beliefs - rather have 
learnt to think again, to reorganize, and adapt, and change, to go 
' on developing, to scrutinize more closely what they are trying to " 
do and what they are actually doing, and to see both whether these 1 
are in harmony and whether they are right. 
The tendency of my classes has been to come far too quickly 
to conclusions expressed in words. Before they know what they 
feel,before the meaning has struggled through their prejudices 
and found words for itself, they have seized upon the words, they 
have defined, or borrowed definitions, and are saying what educa-
tion is, what play is, what art is - questions that have not been 
among the easiest in the world's history. What concerns me is 
that these definitions do not carry enough depth of feeling, and 
do not come after inner wrestling with the problems sufficient to 
form a basis for holding them firmly. I believe that to grasp a 
meaning of this sort you have to struggle. More, that only after 
struggling will you much value such meanings and continue to 
struggle for them. But so far I have found no adequate means 
of causing my students the mental anguish that will lead to the 
development of real educators. 
That I have failed to stimulate sufficiently this inner 
striving is the main criticism I have to make of this work. I do 
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not think this failure should be expected to show itself in the 
first few weeks, but I fear that the feeling of success which can 
come in the first few weeks, and which has come to many - the 
feeling that they were grasping the subject, had, indeed, already 
got a good hold on it - may be the easiest road to easy acceptance 
of verbal goals, unfelt and unvalued in any deep way. 
To avoid this, some way must be found of setting students 
to study and not to find an end, yet to value both the studying 
and the finding of an end, so that not until their last half year 
~owe bring their scraps of knowledge of man, morals, and society 
together into a tentatively formulated philosophy and their scraps 
of experience, memory, and reading together into a framework of 
child psychology which is sufficiently organized to act as a guide 
in attacking a problem, as a warning against easy acceptance of the 
symptom as the cause, and as a strong tool in preparing work. Sucl 
a framework of philosophy, such a skeleton psychology, striven for, 
might become the bones on which a more rounded form could be 
built as time went on, and the fact that it was achieved late 
would be the best guarantee that the habit of thinking had been 
learned, and the value of thinking towards this particular object 
had been realized. I am doubtful if this aim can be achieved with 
the present numbers of students, but it is towards this goal that 
future work will be directed. 
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APPENDIX 1 
College Timetables - first year - second year -
Notes. 
93. 9..4. 
FIRST YE.AR TIMETABLE 12~1 FIRST YE.AR TIMETABLE 1221 
MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 
In Colle e In Schools In Colle e In Schools 
9:00 A Science Phys.Ed. Phys.Ed. Phys.Ed. English Inft. T. Educ. 
B Educ. Science English Cra:et Craft Educ. 
C Music Geog. Educ. English Method Art Health 
D Music Hist. Inf'.T. Art Method Geog. 
E Science Craft Science Music Educ. Phys.Ed. Method 
F Geog. Art Hist. Science Educ. English Method 
: 0 
9:55 A Science Music Art English Method Library Educ. 9:55 
B Educ. Science Geog. Craft Method English Educ. 
a Hist. Geog. Educ. Phys.Ed. English Art Method 
D Science Hist. Craft Art Geog. Method 
E Phys.Ed. Craft Science English Educ. English Health 
F Geog. Art Hist. Science Educ. Phys.Ed. 
10:4 
11:05 A Science Hist. Art 11:30 Craft Method 11:05 
B Science Science Geog. Phys.Ed. Method 
C Phys.Ed. English Music Inf.T. Educ. 
D Educ. English Craft Music Educ. 
E Music Music Science A Hist. Free 
' .. F Music Science Educ. s Science English 
11: s 
12:00 A Music Hist. Eng. 
E Health 
B Music Music Phys.Ed. 
M Craft 
C Science Library Hist. 
B Inf'.T. Educ. 
D Educ. Science Music 
L Music Educ. 
E Library Art Inf'. T. 
y Phys.Ed. Method 
F Craft Phys.Ed. Educ. Hist. Method 
12: 0 12: 0 Inf. T. 
1:50 A Educ. Geog. Music 1:50 
B Library Hist. Art 
C Science Phys.Ed. Craft 
D Phys.Ed. Science Library s C 
E Geog. Art Educ. p u 
F Craft Library Phys.Ed. 0 L 
2: 0 R T 
2:45 A Educ. Geog. Science 
T u 
B Phys.Ed. Hist. Art s R 
a Science Science Craft E 
D English Science Phys.Ed. 
C 
1 
E Geog. Phys.Ed. Educ. u 
F Music English Music B 
3:35 s 
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SECOND YEAR TIMETABLE 19~1 SECOND YEAR TIMETABLE 1951 
MONDAY TUESDAY 
THURSDAY FRIDAY 
WEDNESDAY In Colle e In Schools In Colle e In Schools 
9:00 G Craft Phys.Ed. Educ. Majoring Eng. 
Eng. Sch.Adm. 
H Phys.Ed. Craft Eng. Eng. 
Inf/Nutr. Sch.Adin. 
I Eng. Educ. Craft Educ. 
Phys.Ed. Educ. 
K Eng. soc.st. Phys.Ed. Educ. 
craft Health 
L Soc. st. Eng. Music Educ. Art 
Health 
9:50 
9:55 G Craf't Eng. 
Meth. Phys.Ed. Health 
Inf.Nutr. Meth. Soc.st. Health 
H Music Craft Phys.Ed. Eng. Eng. Educ. 
I Inf/Nutr. Phys.Ed. Craf't Educ. craf't Sch.Adin. 
K Art Music Educ. Educ. Nutr/Inf'. Sch.Adln. 
10:45 L Phys.Ed. Educ. Eng. 
11:05 G Music Soo.St. 
11 :30 soc.st. Educ. 
Art Phys.Ed. Educ. 
H Soo.St. Art Educ. A Inf'/Nutr. Health 
I Library Music Soo.St. s Nutr/In:f'. Eng. 
K Phys.Ed. Phys.Ed. Eng. s Craft Eng. 
11:55 L Eng. Nutr/Inf. Phys.Ed. E 
M Inf'/Nutr. 
B 
Educ. 
12:00 G Phys.Ed. Eng. Library L 
Library Educ. 
H Eng. Inf'/Nutr. Eng. y Eng. 
Soh.Adm. 
I Art Soc.St. Phys.Ed. Soc.St. 
Method 
K Eng. Library Nutr/Inf. Craft
 Method 
12:50 L Library Phys. Ed. Soc.st. 12:30 
1:50 Art Art Art s 
C 
Craft Craft Craft p 
u 
Eng. Eng. Eng. 0 
L 
Geog. Geog. Geog. R C 
T 
Hist. Hist. Hist. T L 
u 
Music Music Mu.s:fo s u 
R 
Nat.Stdy. Nat. Stdy. Nat.Stdy. B 
E 
Inf. T. s 
~:35 Biol. 
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Notes on timetables: 
The Thursday-Friday timetable for each year has two colwnns 
for the mornings. The first column headed 'In College' shows 
the normal timetable. The second column shows the timetable for 
the students who, during their weeks of practice in the schools, 
return to the College for two days of each week. These 'In Schools' 
lectures are given in rooms at Victoria College. 
On Thursday mornings the assembly of all students concerns 
itself with student affairs until 11.30 when the students are 
addressed by a visiting lecturer or listen to music. Thursday 
afternoon is given to sports or to alternative approved activities. 
These activities include a poetry reading group, a drama group, 
and a music group. 
On Friday afternoons the students all attend clubs such as 
the drama club, the choral club, the Maori club, the folk dancing 
club, and the art club. 
'Majoring', a term that occurs in the 2nd year timetables, 
needs some explanation. The second year studies include a core of 
subjects which appear on the timetable and, in addition, all 
students have the opportunity to concentrate on two subjects in 
the afternoons and on Thursday mornings. These majoring subjects 
are subjects at which students are already able and interested and 
which they wish to pursue to a high level. In 1951 a few students 
who were weak at basic subjects were given special coaching in 
'minoring' groups on one of these afternoons. 
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APPENDIX 2 
The questionnaire to first year students at the end of 1949: 
The 1949 questionnaire read: 
It is proposed to make some alterations to the Education 
courses next year and we would like your help in doing this. 
You are asked to state your opinion frankly on: 
1. Your Education course. 
2. Your Principles and Practice of Teaching course. 
3. Your school practice periods. 
Say what aspects you found valuable, what aspects you dis-
liked or found of no use to you, and how the courses could be 
improved. 
Do you think any of the courses could be combined? 
Be both critical and constructive in your comments. 
Do NOT write your name on your answer paper. 
The questionnaire was given to 180 students and the results 
were checked by 46 interviews with individual students by myself. 
When replies had been analysed they were grouped under more or 
less typical student statements as follows: 
General 
Education and Principles and Practices of Teaching 
should be combined. 17.3 
The work should connect closely with teaching 
techniques. 117 
Lesa time should be spent on theory. 83 
The scope of the work should be more clearly defined. 49 
stencilled notes should be supplied. (For example, 
on: Chairmanship by pupils in schools. Marking 
systems. Classroom organ.ization. Results of 
student discussions). 15 
Examinations were felt to be less valuable for 
student assessment than assignments. 73 
99. 
In examinations credit should be given for active 
thought rather than memorized facts. 5 
Students should have more activity and less 
listening. 27 
More time should be given to Education. 39 
More time should be given to Principles and 
Practice of Teaching. 43 
Discussions should be held on: Classroom control, 
lesson preparation, Otis tests, teacher-pupil 
relations, schemes of work, dull children, difficult 
children, modern methods. 28 
Comments on lectures 
Satisfied with lectures in Education as they are now. 25 
Satisfied with lectures in Principles and Practice 
of Teaching. 24 
Prefer short lectures plus class discussion. 63 
A few full lectures are wanted to bring up new 
material. 53 
There is a tendency for lectures to be too abstract. 38 
Liked and approved the broader view in lectures. 19 
Most lectures contained too much concentrated material. 8 
want less quotations from books. 3 
Not enough material in lectures. 5 
The lecturer should keep to the material of the 
textbook. 3 
There should be no use of technical jargon. 4 
Many interesting points do not register. . 2 
Comments on discussions 
More discussion is wanted. 93 
Prefer set topics for discussion in small groups, 
the groups reporting back to the class. 138 
Class discussions preferred. 19 
Group discussions preferred. 83 
Prefer a mixture of types of discussion. 31 
Prefer lecturers to chair discussions. 14 
Wish to discuss personal problems in classwork. 34 
100. 
Prefer to avoid 'petty personal detail'. 
Feel lecturers should sum up (Give the correct 
answer). 
Aims should be discussed before means. 
Enjoyed spontaneity but felt a need for more 
26 
18 
11 
control and purpose in discussions. 51 
Felt the number of students taking part was too 
small. 19 
students should prepare short talks. 3 
Set topics always better than free discussion. 
Free discussion always better than set topics. 
More panel discussions wanted. 
Frank discussions valuable (sex education). 
Object to discussions on 'what people already 
have set ideas on'. (sex education). 
Discussions a waste of time. 
Comments on School Practice 
14 
9 
8 
27 
1 
24. 
(Note: During the third term the free student-controlled 
discussions were changed to group discussions by students,with 
reporters and chairmen, each group reporting back to the whole 
group. Topics were set and stimulating questions asked at 
the beginning. The lecturers directed these sessions to a 
considerable degree). 
Now satisfied with School Practice. 
School Practice useless. 
Would like lectures by some outside teachers. 
More care is needed with the choice of topics 
should be those puzzling to students or those 
which they are vitally interested. 
Demonstrations by lecturers wanted. 
School practice is useful at first only. 
Some form of experimental work wanted. 
which 
in 
36 
21 
18 
14 
34 
12 
7. 
I I 
Comments on Films 
All films were good. 
More films wanted. 
Comments on Assignments 
Assignments on child study were invaluable. 
Assignments were a burden. 
More essays should be given; they stimulate 
thinking and help real study. 
Essays lead to mechanical paraphrasing. 
47 
28 
143 
10 
94 
13 
From this analysis it would appear that the following state-
ments may be safely taken as guides to pleasing students: 
1. Education and Principles and Practice of Teaching 
should be combined. 
2. The working should be related closely to the needs 
of the teacher in the classroom, and should appear 
to the student to be so related. 
3. The course of study should be clearly defined. 
4. Students should have more activity and less 
listening. In particular there should be more 
directed discussions, either in full class or in 
groups, with topics prepared, more assignments on 
child study in schools, more essays, and more use 
of films. I I 
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APPENDIX 3 
THE QUESTIONNAIRE TO PROBATIONARY ASSISTANTS AT THE END OF 1949 
(These Probationary Assistants had attended the College 
in 1947 and 1948. In 1949 they were still teachers-in-training, 
but were teaching in schools under the direction of the Head-
teachers). 
Name: (Optional) 
Sex: 
Age: 
Class: 
School in City: Suburb: Country: (Underline CORRECT area). 
1. SECTION BOOKS: (Place tick in appropriate column). 
2. 
Invaluable. Useful. Of no use. 
~~~ Section books are ••• . . . . .. 13 74 13 Scheme is ••• . . . ... . .. . .. 15 70 15 
General observations are ••• . .. 6 50 44 
Samples of work are ••• . . . ... 3 47 50 
Lists of books are ... . .. . .. 26 60 14 
Lists of poems are ... . . . . .. 38 47 15 
Lists of songs are ••••••••• 52 36 12 
Lists of games (incl. number) ••• 52 30 18 
Observation lessons are ... . .. 12 44 44 
(c) Can you think of any way in which the section book might 
be made of more use to P.A's. by devoting more time to 
(name headings or subjects, etc.) Please answer overleaf. 
PERSONAL NEEDS: What do you feel to be your most urgent need 
as a P.A.? (please number in order of urgency). 
m Better knowledge of chi
ldren . . . . . . ... 93 4th. 
More teaching techniques . . . . . . . . . ... 65 2nd. 
More teaching material (songs, poems, 
games, books, etc.) •••••• . . . • •• • • • 63 1st • 
(d) More factual knowledge of subjects taught 
(i.e. Arithmetic, Social Studies, 
86 Nature study) ••• • • • . .. . . . . .. . . . 3rd • 
(e) Better cultural background ••• . . . . . . . .. 100 5th. 
3• TRAINING COLLEGE CURRICULUM: Which aspects of your Training 
College course do you consider needs (more/less) emphasis? 
Tick in appropriate column. 
4. 
(a) Professional: 
More Enough Less 
Education •• ... . .. . .. . . . • • 35 58 7 
Infant Teaching ... . .. . .. . . 35 49 16 
Principles and Practice of Teaching 58 26 16 
School Administration ... . .. . . 30 50 20 
School Practice ... . .. . . . . . 48 48 4 
Teaching of Arithmetic ... . . . . . 66 34 
Teaching of Language ... . . . . . 68 32 
Teaching of Writing •• ... . . . . . 73 27 
(b) General: 
Art ••• . .. . .. . .. . .. . . 28 56 16 
Biology . . . ... . .. . .. . . 33 52 15 
Craftwork •• ... . .. . .. 33 63 4 
English ••• ... . .. 25 75 
Geography •• . . . ... . .. 11 91 8 
History ... . . . . .. . .. . .. . . 15 74 11 
Music ... . .. . .. . . 13 80 7 
RELATIONSHIP BET~VEEN TRAINING COLLEGE COURSE AND TEACHING: 
(a) While at Training College did you gain a set of aims 
and principles of Education of which you really approve? 
YES: 71 NO: 15. 
If so:- 1. Do you feel that your teaching is really 
achieving these aims? 
ALWAYS: 4 SOMETIMES: 96 NEVER: 
2. Do you actually judge your teaching work by 
these principles? 
ALWAYS:26 SOMETIMES: 70 NEVER: 4 
3. If not, is it because you feel the pressure of 
a need for more iJ;Dmediate -results? 
ALWAYS:12 SOMETIMES: 72 NEVER: 24 
(b) Have you any suggestions as to how the Training College 
course could have assisted you to grasp them better? 
(Answer overleaf). 
5. LINK WITH TRAINING COLLEGE: 
Do you feel the need for a continued contact with the 
Training College? YES: 78 NO: 22 
Have you any suggestions as to how this might be brought 
about? 
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(The nwnbers in sections 1, 3, 4, and 5 are percentages. 
The numbers for section 2 are the sums of the scale numbers. 
The greatest urgency of need is therefore expressed by the 
smallest number). 
As a result of this and other inquiries the following 
experimental changes were decided upon and carried into 
effect in 1950: 
1. Education and Principles end Practice of Teaching were 
combined under the head of Education. This, of course, 
also included School Practice. 
2. Lecture periods were to include more discussion groups, 
more assignment work, more films, and more choice of 
activity. 
3. The Education and Principles and Practice of Teaching 
periods were to be taken as double periods so that each 
section of students would have 90 minutes on end instead 
of two separate periods of 45 minutes. This could give 
less opportunity for intensive lecturing but more 
possibility of carrying out lecture-film-discussion-
reading-writing combinations. 
4. The whole combined course was to be concentrated round 
.four centres: 
A. 
B. 
c. 
D. 
5. A set 
first 
the aims of education. 
the processes by which the aims could be achieved 
(bring in here special cases - dullness, 
delinquency, etc.) 
the criteria by which success could be judged. 
the psychological knowledge necessary for 
A, B, and c. 
of child study assignments covering the whole 
year was to be prepared and distributed to students. 
6. The 'section book' was to be altered in accordance with 
the suggestions made by Probationary Assistants to provide 
for less copying of notes from teachers' schemes of work 
and more recording of observations made with the help of 
directions from the Training College. To provide these 
directions a booklet was prepared directing students to 
look for various points in the teaching of each subject. 
7. A brief set of notes on remedial work was prepared to be 
used with lectures on the topic. 
105. 
It might have been desirable to have discussed some of 
these changes, especially Nos. 5 and 6 with headmasters and 
assistant teachers before bringing them into effect. This 
was impossible. There was no time. However, all assistant 
teachers dealing with students were invited to the Training 
College to discuss the work students were being asked to do in 
schools. In addition, the Education lecturers and other 
members of the Training College staff attended Headmasters' 
meetings and a number of Headmasters were invited to observe 
the School Practice periods in operation. All of this liaison 
work improved the general understanding between the College 
and the schools, but not every teacher agreed with the 
lecturers on every point. 
The main objection from the schools was to the child study 
assignments on the grounds: 
1. That they were given too soon. 
(This was later supported by the students and 
the objection was eliminated in 1951.) 
2. That students were being asked to do work far too 
advanced for any but a trained psychologist. 
Neither the students nor thelecturers agreed with this 
judgement. After discussion most teachers accepted the view 
that the students were being asked to look at children with 
the object of helping them to see how different and individual 
children were, and to do this at the students' own level of 
insight. 
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APPENDIX 4 
A questionnaire given to 1950 first year students to find 
the attitudes and ideas of first year students concerning 
education. 
Section: ~= 
When answering these questions if you do not know the 
meaning of a word say so; be careful not to mention the 
actual name of any school or teacher; answer as honestly as 
you can. 
1. You know what is meant by such subjects as history, 
geography, English, etc.~ what do you think is meant by 
the subject EDUCATION? 
2. What do you think are the most important qualities or 
characteristics of a good teacher? (Think of some teachers 
you have thought were good). 
3. Why are children sent to school, apart from legal 
compulsion? 
4. Do children like going to school? If so, why? If not, 
why? 
5. Is it important that children should like school? 
6. In any society different institutions have different 
functions. For example, the police force is for keeping 
order, the Post Office is for help with communication, the 
merchant marine exists to carry produce from one country to 
another, the army is for defence - although at one time a 
man had to carry his own messages, exchange his own produce 
and defend his own family. What is the function of schools? 
7. Do you think your own schooling was satisfactory, or did 
you fail to get something from it that you think you should 
have got? 
8. Do you think children get more education at home or at 
school? 
9. Are there any other places where children get education? 
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10. Which of the following do you consider to bee part of 
education? 
Learning facts, developing character, physical development, 
learning manners, social development, getting new attitudes 
towards things, learning how to behave, learning morals, 
learning a trade or profession, learning how to enjoy 
oneself. 
11. What aspects of your own schooldays did hou most enjoy? 
12. What aspect of your own schooldeys did you most dislike? 
13. Do you think teachers should study psychology? . 
14. Do you think teachers. should study philosophy? 
15. What do you think ere the most important things for you 
to learn at Training College? 
Question 1. What is meant by the subject Education? 
The answers to this question ranged from the statement, 
"I do not know whet is meant by the subject of Education, u 
to the following: "I think the subject of Education implies 
adjustment of the methods of teaching to the social and 
economical changes of today. It is a subject which deals with 
the way in which people should comprehend the growth of society 
and the effects of learning upon our more modern civilization 
and culture. Education deals not only with the way people 
should teach but why people have ideas about educating, not 
through schools but by applying the ideas and facts into the 
lives of people who are members of a community. Education is a 
subject that is constantly changing, and although the more 
concrete principles of the subject have been well founded and 
accepted we must realize that other aspects of the subject 
change along with ideas and conventions of our society." This 
type of answer was given by several students, in a less- com-
plete way. Moat answers mentioned several aspects of education. 
I have grouped the various items as follows: 
How to teach; how and what to teach; the best way 
of teaching; a set method of teaching; how to 
teach interestingly; etc. 190 
Psychology; child-psychology; understanding children; 
how to manage children; what children are like; etc. 76 
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Training for life as well as livelihood; a prepara-
tion for life; learning how to take one's place in 
life; character training. 65 
The history of education. 33 
The aims of teaching. 27 
Developing mind and body to a social end. 12 
The art of learning for oneself. 10 
Learning facts. 9 
Study of the curriculum. . 9 
The study of all subjects. 8 
What New Zealand education is. 7 
What education is and how it affects us. 7 
The basis of thinking. 5 
Answers siI,iilar to that already quoted in full. 4 
The study of environment and heredity. 4 
To teach by practice the right way of life. 4 
I do not know. 5 
The upbringing of children. 2 
A subject that 'finishes' us in all respects. 1 
The terminology is vague. 1 
Question 2. The most important characteristic for 
a good teacher: 
Firm control; control obtained as a result of the 
respect given by the children. 198 
Good teaching methods; ability to interest the 
class; ability to put it over. 192 
Patience. 150 
109. 
Knowledge of the subject; knowing what had to 
be taught and more. 126 
Liking children; fondness for children; interest 
in pupils apart from subjects; attention to 
children as individuals. 
Understanding children; knowing why children act 
in certain ways. 
A striking personality; ability to inspire; 
ability to make children enthusiastic. 
The teacher should be: genial; kindly; friendly; 
popular. 
A sense of humour. 
Self confidence and self control. 
The teacher must have: tact; tolerance; not be 
sarcastic; have sympathy; be co-operative. 
He must be: just; fair; not have favourites; 
have no social prejudices. 
He must be able to admit his own mistakes; he 
must have good sense. 
Private life above reproach; sober habits; 
punctual. 
Must be: vital; energetic; have good health. 
Must have a good and pleasant manner; be mild. 
A pleasant voice. 
Sound education; be travelled; good general 
knowledge. 
Faith in his profession; interest in profession; 
broad view of education. 
outside interest; sport interests. 
104 
96 
72 
66 
63 
61 
49 
~ 
37 
31 
30 
29 
29 
18 
17 
12 
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Question 3. Why are children sent to school apart from 
legal compulsion? 
To learn basic skills; to learn to read and write. 33 
To learn facts; to get knowledge; to learn about 
the world. 31 
To learn citizenship. 30 
To get a job they have to be literate. 25 
To get the foundations of character. 20 
To learn to think. 19 
Parents can't teach their own children. 18 
To learn discipline. 17 
To learn to handle facts. 16 
To learn to handle ideas. 15 
To prepare for life. 15 
To get them out of the way. 15 
Parents cannot control their children. 14 
Legal compulsion is the only reason; law is the 
main reason; because they have to. 14 
For practice in social living; to learn to get 
along with other people. 
Because it is an -accepted institution; they want 
to do what every one else does. 
10 
8 
The number of suggestions given was small, and gave the 
impression of a certain resentf'ulness on the part of a few, 
but whether they resented their parents or their schooling 
or some other object it was not possible to find out. 
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Question 4. Do children like going to school? 
Nearly all students answered this question in the affirm-
ative, though there were a few qualifications. The answers 
have been grouped as approximations to the following: 
Most do; some do. 82 
Depends on the teacher; Yes, if they like study; 
if the teacher is interested in them. 78 
Yes - education is no longer dull; an increasing 
number like school - more activity - less boredom. 42 
Yes, because their personal ambitions are aided; 
later - to further ambitions. 33 
Yes - for companionship. 24 
Yes - school now has meaning for children. 19 
They know school days are the best days. 15 
They fluctuate; sometimes they do and sometimes 
they don't; they change from day to day. 11 
I do not know. 10 
Questions. Is it important that children should like 
school? 
This question brought a few remarkable answers, but on 
the whole was answered simply: 
Yes (without qualification). 97 
Yes, because happy children learn better. 68 
Yes, otherwise they will learn to dislike work. 34 
Yes, because pressure to woric will result in 
mental depression. 23 
It depends upon what society we live in. 12 
Yes, because the future depends on the kind of 
schooling they get. 11 
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European children - yes. 
If the family is happy - no. 
3 
1 
Question 6. What is the function of education in society? 
The answers to this question, which was not well under-
stood by the students, were mostly repet i tions of parts of 
Question 1. 
To bring up children to take their place in the 
world; to prepare for future life; to fit the 
children to earn a living. 143 
To continue home training... 23 
To develop the children. 21 
To teach good fellowship. 3 
To teach lessons. 47 
It depends on the law. 1 
Question 7. Do you think your own education was satisfactory? 
As useful as I could expect. Yes (unqualified). 159 
Enjoyable in most respects. 15 
Primary - yes, efficient teachers but secondary, 
no, dull work. 1 
Failed to get friendship from teachers, No. 17 
Failed to get adequate guidance (vocational mostly). 14 
My schooling made a normal home life more difficult. 1 
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Question 8. Do children get more education at home or 
at school? 
Mainly at school. 104 
At home. 89 
More from a good home. 32 
They learn subjects at home. 67 
They learn manners and morals at home. 34 
More at home at first, then more at school. 4 
Should get more at home, but the home is not 
doing its job. 1 
They should not, but owing to modern careless 
parents children get most of their education at 
school. 1 
Question 9. Are there any other places where children get 
education? (Besides home and school). 
All agreed that there were. 
Yes, but Christian teaching seems not to produce 
well-balanced children. 1 
Nothing can make up for irresponsible parents. 3 
Holiday jobs (being at the Post Office is like 
being under a teacher). 10 
Films and theatres. 68 
Radio (10); the Zoo (13); museums (23); 
reading (12). 58 
Sports organizations. 23 
Other amusements. 27 
From the church (13); From the Life of Christ (11) 24. 
All life iB education ncTORJA UNIVERSIT'f 
LIBRARY 
26 
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Yes - mostly bad education. 
They largely educate themselves. 
11 
14. 
Question 10. Which of the following do you consider to be 
a part of education? 
Learning facts, developing character, physical development, 
learning manners, social development, getting new attitudes 
towards things, learning how to behave, learning morals, 
learning a trade or profession, learning how to enjoy oneself. 
Almost all students agreed that all these were part of 
education. A few objected to 'Learning how to enjoy oneself', 
on the ground that it is an indirect result of the others, not 
a separate aim. The objectors totalled 3. 
Question 11. What aspects of your own schooldays did you most 
enjoy? 
Sports. 96 
Friends. 57 
All aspects. 35 
History. 32 
Friendly student-teacher relationships in 
upper forms. 28 
Inter-school sports. 23 
Social studies. 23 
Geography and geography surveys. 21 
English Literature. 18 
Cadets. 15 
Gymnastics. 15 
New slants. 14 
success. 12 
Biology. 11 
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Chemistry 10 
French 12 
Crafts 9 
Committee work 8 
Realizing I had confidence to know I could be 
trusted and could take my place in the world. 1 
Question 12. What aspect of your school days did you most 
dislike? 
No aspects at all. 42 
Being forc~d to learn without understanding why. 49 
A bad-tempered teache~; sarcastic teachers; 
some teachers. 82 
Needless repetition. 39 
Examination study. 27 
Personal side-tracking by teachers. 23 
Handwork. 20 
Art. 19 
Early work in the primary school. 
Those aspects that did not interest me. 
1 
1 
Question 13. Do you think teachers should study psychology? 
Yes. 103 
Do not know the word. 27 
No. 34 
Not if the teachers can get to know the parents. 1 
- yes, but a complex study of psychology 
to bad teaching methods. 
I I 
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Question 14. Do you think teachers should study philosophy? 
Yes. 105 
No. 53 
Do not understand. 32 
Doubttul. 17 
The teacher may learn to think. too deeply for 
his pupils. 1 
Question 15. What do you think are the most important things 
for you to learn at Training College? 
To teach a class; principles of teaching; 
experience in teaching. 81 
How to help the unhappy child; how to help 
children; handling of children; the stages of 
child development; to understand children. 65 
How to control a class. 21 
More facts about subject matter; general knowledge. 23 
How to appreciate culture and modern society. 18 
How1D organize meetings, dances, etc. 
Personal social development; social poise. 
The social sciences. 
All sports. 
To get a right attitude to teaching. 
How to enjoy children. 
17 
19 
8 
7 
7 
6 
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APPENDIX 5 
Details of students' comments on the five approaches used 
in 1950: History - Philosophy - Psychology - Sociology -
Free choice. 
History of Education. 
The development of mass education - the need to read the 
Bible - the Charity schools, and the need to preserve the 
status quo. 
The Industrial changes of the 19th century - Philanthropy, 
Romanticism, Preservation of the status quo. 
The deveiopment of elementary education up to 1877 in 
England and in New Zealand. 
our present centralized system. 
Films: "The First Two Years at School." 
"The Broader Concept of Method." 
Textbooks: Education in New Zealand. A.E. Campbell. 
Education Today and Tomorrow. H.G.R. Mason. 
Assignment: Education in New Zealand has grown out 
of Education in England. 
or 
Educational changes take place in relation to 
other changes in society. 
or 
In New Zealand Educational changes have been 
related to New Zealand conditions and needs. 
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student Comments on the Historical Approach 
First lecture 
I find history uninspiring; was bored and dis-
satisfied with history; vague and boring; had 
learnt the early English school systems at school; 
found the work clear but not new; did this in 
Form 5. 19 comments. 
The lecture was easy to follow; interesting; 
gave a good background to start from, etc. Liked 
the idea of this work - students and lecturers 
finding out together. 12 comments. 
Second lecture (together with a discussion and study period.) 
Vague; getting nowhere; 
too many facts bore me; 
had it before at school; 
lecture too :f'ull. 15 comments. 
Beginning to like Education; got some light on 
Education; clearer; lecture interesting; 
excellent; some of this new to me; historical 
background a good idea; gave basis for assignment. 21 comments. 
Comments on discussions and assigmnents: 
Don't like the assignment; can see no meaning in 
the assignment. 4 comments. 
Assignment study more interesting than lecture; 
wide, but experience in research will be valuable. 
Discussions a waste of time; no basis for work yet; 
discussion groups make no progress; hard to get 
started; too many hangers-on. 
Would have preferred discussion at a later period 
after reading. 
Preferred discussion to lecture; discussion groups 
useful for getting ideas related to assigmnent; 
more interested because of discussion groups; approve 
the method of giving students the oppcrtunity to 
work. 
3 comments. 
9 comments. 
1 comment. 
9 comments. 
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Third lecture 
Subject still vague; ideas on subject rather disjointed; 
even more bored; historical aspect not as interest-
ing as psychological or philosophical, lacks human 
interest; arid; can't see the use of remote 
history; a direct approach to the human aspect 
much preferred. I find no interest in Education 
and doubt if I ever shall. 21 conments. 
The lecture was bearable; lecture extremely inter-
esting; amusing; enlightening; broadened out what 
I learnt at school; history explains a good deal; 
history valuable when it explains present problems. 19 comments. 
Comments on discussion, assignments, etc.: 
Discussion interesting; felt more at home in the 
subject; am getting thoughts in order; slightly 
interested but getting more so. 
Not clear what to say about assignment; want more 
direction from the staff; don't see the benefit 
to be expected from the assignment; not enough 
actual work; not enough ms~erial in the library; 
gossip is too tempting; want stencilled notes; 
reading for oneself not as interesting as a 
lecture; is the object to reach conclusions or 
to learn to conduct research? 
The method of study is easy to me; the book is 
becoming clearer; opportunity to read is most 
valuable; heartily approve group research and 
discussion; opportunity to discuss questions with 
lecturers most helpful. 
Fourth lecture (with films). 
Film especially good, very valuable, etc. Made me 
10 comments. 
21 comnents. 
8 comments. 
think, etc. 19 comments. 
Lecture very good; interesting. 8 comments. 
Fifth lecture 
This was given to study and discussion, and no comments 
were obtained. 
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Philosophy of Education 
What is Education? Discussion of an article by F.L. Combs. 
Traditional and modern education:- the insecurity of ancient 
Athens plus the ideas of a master-slave social complex developing' 
into aristocratic society and on to modern scientific and 
industrial society. 
The Need for a Philosophy of Education (an Essay by Dewey) 
discussed and explained in two lectures. 
My Philosophy. Lecture by Mr. F. Lopdell. 
Films: "The Feeling of Hostility." 
"The Broader Concept of Method." 
Textbooks, Magazine articles,by F.L. Combs and by J. Dewey. 
The Problem Family, by A.s. Neil. 
Talks to Parents and Teachers, by H. Lane. 
The Children We Teach, bys. Isaacs. 
Learning and Teaching, by Hughes & Hughes. 
plus many individual books from the library. 
Assigmnent: Read two of the books supplied. Compare the 
philosophies of education expressed by the authors 
with the philosophy of education of your last head-
master. 
Student Comments on the Philosophical Approach 
First lecture. Discussion of an article on Education by 
F.L. Combs. 
The discussion was not a success as the article was a little 
advanced for us. The article was well above !DY' 
head. Too wordy but points emerged that were vital. 
I enjoyed the article. 7 comments. 
Second lecture 
Nothing has stuck; left confused; in a deeper fog; 
interested at first, later bored; still don't under-
stand very well. 12 comments. 
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This period much easier to grasp; began to see what was 
in the subject and understood it better; cleared 
doubts - ideas began to take shape; have a clearer 
idea of what we are aiming at; much more interest-
ing; I am now realizing to the full the meaning of 
the subject and its purpose; interesting but 
difficult. 24 comments. ' 
Third lecture 
First contact with Dewey was overwhelming; I think 
all Education is merely general knowledge; I don't 
think you could find a philosophy of education 
desirable by all; difficult because abstract; still 
think education rather vague. 11 comments. 
Lecturer's explanation helped to clear fog; light 
dawning; coming to understand what philosophy of 
education is; very, very interesting; very valuable; 
becoming interested; lecturer's discussions and 
illustrations a great help; stimulating; produced 
thought, etc. 29 comments. 
Comments on discussions: 
Prefer this type of class discussion; prefer smaller 
group discussions; perhaps last time I wasn't 
listening; requires hard thought and wide reading; 
now getting down to the subject; grateful for typed 
notes; would prefer a purely oral explanation. 12 comments. 
Fourth lecture (by Mr. F. Lopdell) and film. 
A fine talk; well understood; clarified our own 
approach; Education becoming clearer and more 
apparently practicable; lecture held my 
attention, etc. 
Comments on the film: 
Greatly assisted me to understand the meaning of 
education; helped a little; showed importance of 
19 comments. 
environment; would like to see the film again. 19 comments. 
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Fifth lecture. Film and discussion 
The film was enlightening on modern tendencies in 
teaching; showed clearly advantages over older methods; 
Education becoming clearer; feel I have a fair idea of 
the different philosophies of education; am now enjoying 
Education; appreciate Education although it makes me 
think; I consider Education the most important period 
at College but am anxious to get on to 'How to Teach'. 
Psychology - child psychology 
Intellectual differences of children - the use of intelligence 
tests. 
Environment and its effect in producing differences in children. 
Physical growth and maturation as factors in Education. 
The importance of emotional adjustments in hwnan relationships. 
Films: "The Feeling of Hostility." 
"The Broader Concept of Method.u 
Textbooks: linotional Problems of Childhood, by z. Benjamin. 
The Children We Teach, bys. Isaacs. 
Baby and Child care, by B. Spock. 
Learning and Teaching, by Hughes & Hughes. 
Assignment: Prepare a description of the development of 
children in New Zealand by describing a typical 
child as he is at intervals of three years starting 
at age 3 and going on to age 18. The work to be 
done by groups, completed by the third term, and pre· 
sented partly on charts illustrating the development. , 
student connnents on the Psychological Approach 
First lecture 
No definition of education; bad luck not getting 
the historical approach; can't get a positive 
attack on the subject; still hazy, muddled about 
set work and group work; not interesting. 8 conments. 
I 
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Learnt something I could apply; aim becoming clear, 
principles clearer; lecture more alive; interest-
ing; thought I might like the subject. 27 comments. 
Comments on discussions and group work: 
Individuals work better than groups; groups should be 
better organized; collecting of group opinions valuable; 
enjoyed working in groups; assignments definite help; 
mixed feelings about groups - but fairly good. 
Second lecture 
A waste of time, too similar to infant method; slows 
things up a bit; lecture too simple; hard to keep 
mind on lecture. 4 comments. 
Like Education; find it extremely important; valuable, 
etc. interest radically changed; thought stimulated; 
lectures are the best part; lectures consolidate 
reading; started thoughts on my own childhood; 
weary after physical education - but kept awake. 36 comments. 
Comments on discussions, assignments, etc.: 
Want more class discussion with the lecturer; would 
like an open forum during the lecture; groups make 
things clearer; group activity is essential; now 
like assignment; both textbooks good. 9 comments. 
Third lecture 
Lecture very interesting; useful etc.; can see 
the connection with our future careers. 
Comments on discussions: 
Discussion enjoyable; 
half-formed opinions; 
lecture etc. 
profitable; crystallized 
more profitable than the 
Fourth lecture. (with film) 
Lecture good; film and lecture well co-ordinated; 
importance of understanding children realized; 
made verbal treatment more real. 
12 comments. 
8 comments. 
20 comments. 
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Fifth lecture (film and discussion) 
Very good; need more like this etc.; Education 
gets more interesting as it progresses; am on my 
wsy to understanding children; we are getting a 
real interest in each individual child. 
sociology 
32 comments. 
The importance of human relations and the value of studying 
different cultures to gain an objective view of our own eulture. 
The effects of culture on the individuals composing it; 
the contrast between Al.or and Comanche; upbringing, adult 
institutions, beliefs. The social nature of many of our values 
exemplified in the potlatch, capitalism, etc. 
The place of sociology in Education. 
What makes a community: aspects of communication. 
Films: "The First Two ·years at School." 
"Learning to Understand Children.•• 
"The Broader Concept of Method. 0 
Textbooks: Littledene, by H.C.D. Somerset. 
Some ·Modern Maoris, by E. Beaglehole. 
Patterns of Culture, by E. Benedict. 
Growing Up in Samoa, by M. Mead. 
sex and Temperament, by M. Mead. 
The Psychological Frontiers of Society, by Kardner. 
Assignment: How far was your own education related to the 
society you actually lived in? 
or 
You can't change human nature. Comment on this 
statement making particular reference to the role 
of education. 
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Student Comments on the Sociological Approach 
First lecture 
Purpose not clear; getting nowhere at all; all 
expectations shattered; all well above my abilities; 
Education is tough; can see no connection with 
Education. 11 comments. 
Things clear. Getting an idea of the subject; makes 
you think; link with other subjects apparent; 
helps to understand different aspects of life; racial 
problems realized; helps to understand Maoris; 
interested. 22 connnenta. 1 
Connnents on reading and assignments: 
Can't see how the work links with the assignment. 
"Some Modern Maoris" extremely interesting. Books 
interesting. Enjoyed "Li ttledene." 8 comments. 
Discussion groups reduced reading time. Group method 
especially good. Group discussions were premature. 7 comments. 
Second lecture 
Haze thickening; interest declining; still very 
vague; my ability is below the standard expected; 
not getting far; why is this subject called Education? 
- better doing sums; Maori problems take too much time; 
more suitable for M.A.; Training College should stick 
to method; no immediate practical value; get closer to 
classroom problems; don't like Education much; can't 
see the connection with the work in schools; 
too much ground covered. 22 comments. 
All now clear; getting clearer; interest increasing; 
ideas on culture and education clarified. Can see value 
in relation to teaching; lecture extremely interesting; 
learning a lot about Maoris; makes us think; now a 
fascinating subject. 27 comments. 
Comments on reading and assignments: 
More discussion with lecturer wanted; prefer longer 
lectures; groups too cliquy - lecturer should break 
us up; like group work; the method removed my 
inhibitions. 9 comments. 
I 
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Third lecture 
Hard to follow - too concentrated; I remember very 
little; uninteresting and aimless; interesting but 
can't see the connection; poor - not much help. 14 comments. 
Helped understanding a little; I see the connection; 
very impressive; interested; purpose of education 
a little clearer; opened up new thought to me; 
clearer. 12 comments. 
Fourth lecture (by Mr. Somerset) 
Could see no connection; little connection etc. 4 comments. 
1 
Interesting and easy to take in; very good; showed 
us what a community is. 28 comments. 
Fifth lecture (two films and discussion) 
"The First Two Years" and "The Broader Concept of Method." 
Films good; helped to show us what education is; 
both good and on the point - not like the lectures 
which were too discursive,etc. 24 comments. 
Individual Interest 
Typical children's difficulties. 
Maori Education. 
The development of the child. 
Some Modern Trends in Education. 
The Development of Education in New Zealand. 
Films: "The First Two Years at School." 
11The Broader Concept of Method." 
"The Feeling of Hostility." 
Textbooks: The students had the full use of the library in-
cluding access to all the titles mentioned for 
students in other sections. 
127. 
Visiting lecturer: F.L. Combs. 
Assignments: You can't change human nature. Comment with 
particular reference to Maori education. 
There are no difficult children - only difficult 
parents. How far is this true? Illustrate your 
comments by your own experience as well as from 
books. Study one group of di f ficulties only for 
this work. 
In New Zealand educational changes have been re-
lated · to New Zealand conditions m. d need.a. 
Compare the main ideas behind the modern method 
of education you choose (Dalton etc.) with the 
education you yourself received. 
Student Comments on the Approach from Individual Interest 
First Period 
Groups read and study books, and discuss topics for study. 
Felt the need of a definite aim; not much accomplished; 
vague; hazy; don't know enough to discuss it; value of 
discussion should improve with reading; very worrying; 
feel no sense of direction; not very interesting; 
individual ideas limited by group work; onus too much 
on everyone pulling their weight; · group discussion 
would be better later in the year; would prefer lecture 
- reading - discussion sequence. 1s comments. 
Group discussio:mis very interesting; new to me; you 
get to know peop~e in your group; all will speak in 
a small group; exchange of ideas appreciated; group 
discussion better than class discussion; group dis-
cussion better than lectures; books good. 36 comments. 
Second Period (lecture by Mr F.L. Combs on the development of 
reading from the experience and talk of child-
hood.) 
Probably unpractical; Mr Combs remote from the 
subject; out of place; I was not donvinced; 
I do not hold his views. 5 comments. 
I 
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Mr. Combs's talk interesting; very impressive; 
speakers a good change from discussion; speakers 
give clue on new subject matter; a few lectures 
wanted. 15 comments. 
Comments on the discussion and study part of the period: 
Too little has been achieved in the time; progress 
slow; we did not 'get on to' discussion soon 
enough (that is, did not grasp the idea of discussion); 
points are noted during discussion; oui! group was too 
ignorant to discuss; prefer lecture and discussion 
with lecturer as chairman. 7 comments. 
Making progress; ideas clarified; light dawns; 
group discussions are producing a better under-
standing; we all feel better as the task becomes 
more definite; much more interested. 
Third and Fourth Periods 
The two periods were spent in reading, discussion, 
18 comments. 
writing, and in seeing a film - "The Feeling of Hostility." 
Comments on the film: 
Film a great help, etc., etc. 
Comments on the discussion and writing: 
we were all intent on our own work and not eager to 
combine; although we realized this led to over-
18 connnents. 
loading of each of us, we have decided to work as 
individuals. Group, when not well led, loses effective-
ness; discussion often wandered; lukewarm. 8 comments. 1 
Group discussions excellent; getting clear; interest 
and appreciation have grown steadily; realize value 
and importance of discussion after reading; learning 
to help myself and use initiative; was compelled to 
read books on the subject; have much better idea of 
what we are trying to do. 16 comments. 
I 
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Fifth Period 
Film: "The Feeling of Hostility." 
The following notes were a swmning up of the whole of the 
work and did not refer to this one period. 
The Education period the best one we have; 
value recognized; thoroughly enjoyed and 
keen to continue; found periods interesting 
and helpful; periods increasingly useful; 
beginning to understand children more; groups 
a good idea; technique of group work still 
needs developing. 14 comments. 
~ 
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APPENDIX 6 
Student comrnents on lectures during the first six weeks 
of 1951. 
The student comments on the first, critical, introductory 
periods are recorded together, for easier comparison. Follow-
ing these are the comments for the five successive periods for 
each separate section,showing the development of attitude. 
section A 
First period 
I would rather we all argued dogmatically - no 
harm in changing opinions later; I don't think 
discussion changes anyone's views. 
A comment is here quoted in full and is followed 
by other typical quotations: The starting method 
aroused my interest in the subject straight away. 
It appealed in principle. I received many new 
ideas on the subject. I gave plenty of ideas, too. 
I felt we had started the subject seriously. I was 
not at all bored, it was all very interesting. 
2 comments. 
Most helpful for a first day; the method 
stimulates confidence; broke the ice; we will study 
better as a class in future; good to hear other 
people's point of view; most thought provoking; 
you are educated by what others say; your ideas 
change because of something someone else has said; 
now we know what the subject is about. 38 comments. 
Section B 
The subject so far lacks a solid base; we should 
have been given the outline of the subject first. 3 comments. 
Interest aroused; stimulated; material valued; 
saw what a full subject it is; dispelled confused 
ideas of the subject; made me feel I had some say 
in what we are doing; this is the best way to 
begin; felt we were starting work seriously. 36 connnents. 
section c 
some parts were a little hazy; I was a little 
disappointed - it all seems rather hazy to me; 
3 
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a little uncertain, will have to wait and see; 
I think we need to understand the purpose of 
education; we should take children first and 
thus learn about ourselves; students picking the 
course is unsatisfactory because the teacher alone 
knows the best ways to start; you could have dwelt 
longer on some of the fundamentals concerning the 
topics included in Education. 8 comments. 
This was really as good as any way to start with; an ideal 
way to begin; it was a good way to start by explaining 
other students' mishaps (reference to the reasons for 
this inquiry); the start was as interesting and novel 
as could be; most interesting subject yet; looking 
forward to other lectures; good because everyone had 
the chance to express an opinion; enjoyed the period; 
it gave me new ideas; the subject and the facts were 
extremely interesting; will lead to very interesting 
studies; study of the brain fascinating; it made me 
think; such a point as whether we should know ourselves 
as teachers first, or children first, would never have 
occurred to me; good, but get on soon to different 
aspects of personality. 35 comments. 
section E 
Would like more class discussion; was not impressed; 
no aspect of the situation seemed to penetrate far; 
Education is so different from any other subject 
that I don't know how I felt. - 12 comments. 
Homer Lane 1 s book quite interesting.; promises well; 
very interesting; the discussion after reading made 
the reading more valuable; discussion enlightened 
me. 23 
Section F 
was a little bored towards the end; a few 
explanatory remarks on some topics would have 
helpful to some. 
proved 
2 
I liked this way of starting Education; the procedure 
appealed both in principle and in practice; I gained 
many new ideas; I exchanged ideas; it was a~ 
discussion; the most interesting start to a subject 
comments. 
comments. 
so far; I learnt what the subject involved; gave me 
an insight into what my fellow students think; let us 
get things clear in our minds; brought new ideas to us 
all; more interesting than I had expected; I hadn't 
realized what a profound subject it was; the method of 
coming to an agreement was good as it left us all 
I ,. 
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satisfied; was agreeably surprised: stimulating my 
interest; a most enlightening period; division into 
grouIBhelps to break the ice; I feel I have straight-
way commenced an interesting new year's work; learn't 
a lot about what to do in a similar situation. 
Periods two to five 
Second period 
A lecture: 
A film: 
section A 
What is educa tion? Communication. 
The Feeling of Hostility. 
Student comments on the lecture: 
Not enough discussion; too many new ideas without 
42 comments. 
adequate discussion. 4 comments. 1 
Being able to ask questions helps a lot; ; questions 
add clarity; a good idea to have a lecture before 
a discussion to give us material; the discussion 
was brief but valuable; preferred the lecture to 
the film; preferred lecture to last week's period; 
a good solid core; interesting and profitable; all 
well explained and related to the children we were to 
teach; examples from real experiences very use:ful; 
helped to clearer thinking; beginning to understand 
what education is; the more yo~ learn about education, 
the less you know. 33 comments. 
Student comments on the film: 
In this case it was impossible to select comments on the film 
as the students did not realize they were to comment on it. 
Third period 
A lecture: Education as Growth, Preparation, Unfolding, 
Experience. 
student comments on the lecture: 
I haven't a grasp of education yet; ~urely we know 
what education is by now; I would like more dis-
cussion; our discussion group finds it hard to start. 
They don't know how to begin; this lecture did not 
enlighten me at all; was practically the same as 
the last lecture. 7 comments. 
I ,. 
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Very easy to understand and therefore I feel friendlier 
towards Education; was able to get a better grasp of 
education; most interesting lecture so far; getting 
more interesting; an improvement on last week; some 
good points appeared that will be useful in schools; 
showed that the best way to teach is to let children 
do things for themselves; children must enjoy their 
studies; personal experiences - your examples -
interested me most; provided much to think about; 
valuable discussion of various views of education 
promoted thoughts for future questions and discussions; 
by discussing things in groups you like them better; 
particularly enjoyed discussing statements in small 
groups; things I say in group discussions I would 
not say to the whole section. 33 comments. 
Fourth period 
A lecture: The history of education in New Zealand. 
A discussion:A.s. Neil's book, Hearts Not Heads in the School, 
Student comments on the lecture: 
Bored me; was not new to me; not important; some 
points that came in for discussion were not at 
all helpful, especially about religion. 13 conments. 
Interesting in a general way; good as revision; 
several interesting things I hadn't heard before; 
preferred the lecture to the discussion; learned a 
lot today; helped me to sort out the philosophy a 
little; very interesting in showing what influences 
developed in schools; first lecture I have felt 
satisfied with - would like to hear more of your 
views. 25 comments. 
student comments on the discussion: 
Not very successful; rather bored by this discussion 
as too few were ready to speak; not much is gained 
by listening to half-formed ideas of students; con-
fusing as we didn't know enough about the subject; 
discussion should have come after the lecture; inter-
esting discussion; other people's statements rouse 
your mind to action; could have been discussed more 
fully. 19 comments,! 
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Fifth period 
A lecture: Understanding People. 
A film: The Preparation of Teachers. 
Student comments on the lecture: 
Boring at times; I don't know whether I did 
get anything from this lecture. 
Definitely gained a lot; period of great value; 
best day in Education, yet; strange to say, I 
agree with all you have said; I hope to hear 
more of this; I really enjoyed this lecture; 
questions at the beginning were a good start; 
I got a little from this lecture. 
Student comments on the film: 
Very helpful; should be seen again; better 
than lecture. 
Second period 
A lecture: 
A film: 
section B 
Education as Connnunication. 
The Feeling of Hostility. 
Student comments on the lecture: 
I found this rather hard to grasp; the lecturer 
covered the ground too fast; more discussion 
would have helped. 
5 conments. 
15 comments. 
39 comroonts. 
7 connnents. 
An improvement; quite interesting; I enjoyed the 
lecture; will look forward to more on this subject; 
examples from classroom experiences were helpful; 
your illustrations made the points clear; liked being 
able to ask questions and would prefer more student 
discussion; plenty of food for thought; you seem to 
dig deeper than I had expected; stimulating lecture. 39 connnenta. 
Student comments on the film: 
All students agreed that the film was valuable in giving 
meaning to the lecture and insight into the nature of children. 
e 
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Third period 
A lecture: Education as Growth, Preparation, Unfolding, 
Experience. 
Student comments on the lecture: 
Too much to think over - muddled my ideas; the lecture was 
of value but I find it hard to become interested 
in the subject; still feel as if it is unnecessary; 
we could cover more work if we talked about more 
revelant (sic) matters. 4 connnents. 
Are progressing a long way - really learning some-
thing; really learning something today; more 
definite and interesting; beginning to understand 
everything; everyday incidents help me to under-
stand better; best so far; really interesting; 
not so dull as I had expected; the subject improves 
as we go on; informal easy lecturing was a good 
point; had no idea the subject could dig so deep 
and give so much; has given me more and more to 
ponder on; some food for thought. 32 comments. 
Fourth period 
A lecture: History of Education in New Zealand. 
Student comments on the lecture: 
I did not connect this with previous lectures; not 
much use as it does not help in the way we should 
teach; bored a trifle - more the subject than the 
delivery; can't grasp this subject; find Education 
very difficult; did not get much out of the lecture; 
mixture of history and philosophy rather confusing. 9 comments. e 
ng -
History is more interesting than philosophy; , ·e 
deals with solid facts; an absorbing lecture; 
nicely varied; more interesting than usual; was 
interested; clear in all aspects; gradually under-
standing it; am learning to think for myself. 23 comments. 
Fifth period 
A lecture: 
A film: 
136. 
Understanding Ourselves. 
The Preparation of Teachers. 
Student comments on the lecture: 
Class should take more active part in lectures; 
a bit tangled; what has scientific truth to do 
with education?; lecture too complicated. 8 comments. 
Getting clearer on where we are going; interested; 
interesting beginning on this topic; best lecture 
period so far; discussion of scientific truth was 
valuable; subject becoming more interesting because 
I am realizing its necessity; now getting con-
fidence in the subject. 29 connnentso 
Student comments on the film: 
Excellent film; best film so far; enjoyed film; 
would like to see film again; a different and 
interesting form of lecture; would like more films 
of this kind; film proved theories we learn can be 
put into practice. 
section c 
Second period 
A lecture: Different Approaches to Understanding ourselves. 
Are They True? What is Scientific Truth? 
A film: The Feeling of Hostility. 
Student comments on the lecture: 
The first part of the lecture was hard to 
understand. 
Education is very interesting; more interesting than 
the first period; very absorbing; very beneficial; 
the subject begins to take shape; all points were 
quite clear to me; a well-spent period; every part 
of the subject is most interesting; I understood it 
2 comments. 
all well by the end. 28 comments. 
Student comments on the film: 
I do not see the relation of the lecture to the film; 
interestedme greatly; instructive; good insight into 
children's problems; showed how the actions of the 
people are controlled by thei.r feelings; feelings 
.~ 
137. 
developed in childhood seem to affect the adult; 
I thought the film showed a connection with what 
we had been told; I felt like the girl in the 
film; I had been through a similar s e t of 
experiences; worth seeing again. 
Third period 
A lecture: Our Basic Needs. Approaches to 
Understanding Ourselves continued. 
Student comments on the lecture: 
Some parts of the lecture I did not cormect with 
Education; too much irrelevant matter - too 
26 comments. 
many illustrations of various topics. 2 comments. 
Very interesting and will be of use out in the 
schools - especially the part about basic needs; 
very helpful; best lecture yet; easier to follow; 
means much more to me now; examples from real life 
are a great help; showed how human and under-
standing a teacher must be; evident the subject is 
essential to proper teaching; taught me to 
query other people's statements. 36 comments. 
Fourth period 
A lecture: Heredity, the Child, and the Teacher (a 
double period.) 
Student comment on the lecture: 
--- but would like to have the course laid out in 
more definite detail so we could see how much ground 
there was to cover; rather too long; a little drawn •e 
out at times; lecture not so easy to understand as 
previous lectures; too much emphasis on facts that , •e 
cannot be taken down orremembered. 9 comments. 
Interesting; we needed this; enjoyed this lecture; 
helped to link up work on heredity at school which I 
did not understand; easy to follow; raisedgiestions 
in my mind; I begin to see the light; the value of 
this work for us steadily becomes clearer. 38 comments. 
138. 
Fif'th period 
A lecture: Environment and the Child. 
A f'ilm: The Preparation of' Teachers. 
Student comments on the lecture: 
Extremely interesting; enjoyed the period; most 
interesting lecture we have had this year; very 
instructive; gained important knowledge; I found 
the subject profound; it makes me think and ponder 
considerably; required a great deal of' thought; 
raised many questions; straightforward; easy to 
understand; well illustrated by the film; 
now getting a much better grip on the subject. ~1 comments. 
There were no critical comments on the subject. 
Student comments on the film: 
All students expressed their satisfaction with the f'ilm 
and three asked if they would be able to carry out a child 
study such as that shown in the film. 
Fourth period 
A lecture: Heredity, the Child, and the Teacher 
(a double period.) 
student comments on the lecture: 
--- but would like to have the course laid out in 
more definite detail so we could see how much ground 
there was to cover; rather too long; a little 
drawn out at times; lecture not so easy to under-
stand as previous lecture; too much emphasis on 
facts that cannot be taken down or remembered. 9 comments. 
Interesting; we needed this; enjoyed this lecture; 
helped to link up work on heredity at school which 
I did not und·erstand; easy to follow; raised questions 
in my mind; I begin to see the light; the value of 
this work for us steadily becomes clearer. 38 comments. 
139. 
Fifth period. 
A lecture: Environment and the Child. 
A film: The Preparation of Teachers. 
student comments on the lecture: 
Extremely interesting; enjoyed the period; most 
interesting lecture we have had this year; very 
instructive; gained important knowledge; I found 
the subject profound; it makes me think and ponder 
considerably; required a great deal of thought; 
raised many questions; straightforward; easy to 
understand; well illustrated by the film; now 
getting a much better grip on the subject. 41 comnents. 
There were no critical comments on the subject. 
student comments on the film: 
All students expressed their satisfaction with the film 
and three asked if they would be able to carry out a child 
study such as that shown in the film. 
Second period 
A lecture: 
A film: 
section E 
What is Education? 
The Feeling of Hostility. 
students made a plan for their course along the lines 
of Sections A and F. 
student comments on the lecture: 
Lecture rather too long. 1 comment. 
More interesting; interesting and unusual; lecture 
constructive and on adult level; thought provoking; 
I begin to see what it is about; education appeals 
more than any other subject; gratifying to be able 
to express your opinions without jeopardizing your 
exam. pass; I was specially impressed by being able 
to help plan the course; this makes it much more 
interesting and not just another college subject. 36 comments. 
•e 
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Third period 
A lecture: Education as Preparation, Growth, 
Unfolding, Experience. 
Student comments on the lecture: 
My ideas are still very hazy and I see it as a 
very abstract subject. 1 comment. 
I enjoyed this lecture; best and most enlightening 
period so far; made me think about education in a 
more positive way; helped to dispel the test tube 
atmosphere after reading a book on child psychology; 
made it clear we are dealing with live children; 
importance ·of attitudes made clear; my views on 
education have changed and I see the point of the 
free and liberal approach to teaching; need to under-
stand pupils very clear; thought provoking; showed 
the part-truth in different ideas of education; 
revealed extensive avenues of thought; the few 
definite notes were especially helpful; abstract,but 
interesting; I like the casual air of discussing 
statements; enjoy the informality of the lectures; 
the fun of school teaching seems always present; more 
interesting due to freer feeling resulting from 
chance class discussions of ideas; it is helpful to 
find varied opinions and explain why you do not agree 
with them; gained much from the discussion on the 
handling of children; illustrative experiences 
particularly valuable. 41 comments. 
Fourth period 
A lecture: This lecture was designed to give an outline 
introduction to the hiotory of education in •e 
New Zealand, showing that education is closely 
related to social and economic conditions and .~e 
that we cannot ever expect to have a perfect and 
static education system but must expect a 
continuous series of problems related to the 
changing society in which we live. 
Student comments on the lecture: 
I think this topic is really irrelevant - perhaps 
because I have done it for School Certificate 
History; I have done this for School Certificate, 
but found it interesting; interesting, but not 
very important; would have liked more open dis-
cussion; this theoretical education leaves one high 
and dry; not as interesting as some other periods; 
perhaps history is a word that frightens people. 13 comments. 
141. 
Was an e.dvancement on other periods as at the 
end I knew more about the background of N.Z. 
education; interesting and covered all we need 
to know; heavier than previous lectures but in 
tune with the subject; was pleasantly surprised -
not a boring list of dates; I got a good grasp of 
the whole process; very illuminating; the most 
interesting lecture so far; the more you learn about 
Education the deeper you realize the subject is; 
the lectures develop an attitude of thinking over 
new problemsi second part definitely informative; 
the thought that problems are never finally 
solved - there will always be more problems', was 
interesting and help:f'ul. 26 comments. 
Fifth period 
Two factors made it desirable to leave the topic, 
What is Education? et this stage. One was the necessity of 
preparing students for their coming period of four weeks 
observation and teaching practice in schools. For this 
purpose the film 0 The Preparation of Teachers" was shown and 
discussed, and a start was made on the study of the topics: 
"Understanding Ourselves" and "Understanding Children", with 
a lecture explaining that the problems concerned had been 
approached by different people in different ways. Some time 
was spent on explaining in what sense these different 
approaches and their resultant theories, laws, or principles, 
could be said to be true - the meaning of scientific truth. 
Student comment on the lecture: 
Rather b_pring as I have already covered the 
school~"psychology at University; not enough 
discussion; I don't understand all that is discussed 
fully; I got very little from this lecture. 6 comments. 
A good afternoon; most interesting; the periods were 
more interesting this week; interesting because it 
relates to humans; lecture of general interest; 
I definitely felt I was learning something during 
this lecture; I feel we are now on to something 
practical; I should like to pursue this further; 
the problem of personality is particularly inter-
esting. 22 comments. 
Student comments on the film: 
Very interesting and worthwhile; would like to 
know more about how this can be done in schools; 
would like to see the film again. 40 comments. 
, ~e 
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A lecture: 
A film: 
142. 
Section F 
Education as Communication. 
The Feeling of Hostility. 
Student connnents on the lecture: 
Lecture practically valueless as the ideas were 
not expressed in clear understandable English; 
don't agree with all statements made; rather 
uninteresting; I don't see that knowing 
definitions of Education is going to help us to 
teach; not excessively valuable; prefer own 
notes to dictation (three sentences, a quotation, 
were dictated). 6 connnents. 
Have built up a more concrete idea of what 
education really is; I feel left with decisions 
I must make myself; interesting and beneficial; 
well worthwhile; most interesting lecture since 
coming to college; opened up a completely new 
field of thought; these periods perhaps the most 
important we have; enlarged and made clear ideas 
I had held before; helps me to understand myself 
as well as other people; notes copied were of 
value; definitions clear and helpful; thought 
provoking; generated desire to read further; 
will have to think it over for a while; valuable, 
but mainly commonsense; people should know it 
before they enter a Training College; will com-
prehend more fully in time; find it hard to pin 
down, but very interesting. 36 comments. 
Third period 
A lecture: Education as Growth, Preparation, 
Unfolding, Experience. 
Student comments on the lecture: 
Hard to hear at back; bored for the first 
period; not as helpful as first lectures; not 
enough free discussion; too many ideas confused 
me - you can't pin-point the aim of education, 
so why try? 6 comments. 
Enjoyed second period; stimulating; interesting 
and worthwhile; most profitable - especially when 
you left the beaten track; especially in examples 
given; best spell so far; have been able to get more 
out of this lecture than previously; much food for 
~e 
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thought; developed my ides of the meaning of 
education; discussion this week was very helpful; 
interested in what I listened to; will listen to 
more next week; the more we talk, the more there 
is to talk about. 36 comments. 
Fourth period 
A lecture: The History of Education in New Zealand. 
Student comments on the lecture: 
Not enough of the class took part in the 
discussion; comments in the discussion were 
not very constructive; History of Education 
is a bit tiring as we did it at school. 9 cormnents. 
We should know more about society and its relations 
with education; I have a much more comprehensive 
picture of the functions and meaning of education; 
I am beginning to think concretely about the things 
we have read and discussed; gave much to think 
about; valuable lecture; interesting; clearer 
than former lectures. 
Fifth period 
A lecture: 
A film: 
Understanding Ourselves. 
The Preparation of Teachers. 
Student comments on the lecture: 
The lecture should have been closer to 
the film. 
Interesting and informative; had ideas new to 
me; most interesting and instructive lecture 
so far; this set me thinking hard; am now 
grasping more what the subject is about; the 
discussion helped me very much. 
43 comments. 
1 comment. 
37 comments. 
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APPENDIX 7 ~ 
Details of questionnaire given to students in the 10th week 
of 1951. 
1. Has your introduction to this subject made you feel:-
A. that the topics you have studied are important and 
the study of them is valuable to you? 
A B C E F 
Yes 28 31 36 32 27 
No 1 2 0 0 0 
Qualified 7 3 1 6 2 
No reply 2 0 0 3 0 
Qualifications 
'mostly'. 
consisted of such words as 'some' or 
B. that the subject is remote from everything you will 
ever be concerned with? 
A B C E F 
Yes 1 0 0 1 0 
No 28 31 31 36 27 
Qualified 7 5 3 2 0 
No reply 2 0 3 2 2 
c. that it has given direction to your thought about 
your ow:ri present education? 
A B C E F ~e 
Yes 30 25 30 23 20 
Lng -
'C'8 
No 4 4 1 4 5 
Qualified 0 5 3 10 2 
No reply 4 2 3 4 2 
D. that it will help you to direct the course of your 
work in future? 
A B C E F 
Yes 30 35 31 31 27 
No 1 0 2 0 0 
Qualified 5 0 2 7 1 
No reply 2 1 2 3 1 
145. 
E. that you are compelled to prof'ess certain points 
of' view on education? 
A B 0 E F 
Yes 3 1 0 7 5 
No 33 31 30 23 20 
Qualif'ied 0 1 1 6 2 
No reply 2 3 5 5 2 
F. that you are f'ree to decide your own point of' 
view on education? 
A B C E F 
Yes 35 31 33 33 32 
No 2 0 1 0 2 
Qualif'ied 0 2 1 7 3 
No reply 3 3 2 1 2 
G. that you are being helped to f'orm your own point 
of' view on education? 
A B C E F 
Yes 32 31 33 36 25 
No 4 1 1 0 1 
Qualif'ied 2 1 3 2 2 
No reply 2 3 0 3 1 
H. that you look f'orward to more periods of: 
A B C E F 
Lectures 13 18 16 20 13 
Discussions 27 20 27 38 22 
Opportunities to read 22 27 22 26 19 
Films 31 33 33 39 24 
t'e 
Lng -
I. that you don't look f'orward to Education periods at al~ re 
146. 
4. A. Have you changed your attitude to education 
since coming to Training College? 
A B C E F 
Yes 27 28 30 30 26 
No 7 5 2 9 3 
Qualified 3 3 4 1 0 
No reply 1 0 1 1 0 
B. was this due to Education lectures? 
A B 0 E F 
Yes 16 26 24 17 12 
No 3 2 0 1 1 
Qualified 9 7 9 13 11 
No reply 10 1 4 10 5 
In question 4A the large number giving qualified 
answers was due to the fact that any of these students had 
already taken education or psychol gy at the University. 
In question 4B most of those who gave qualified answers 
attributed their change of view, or part of it, to lectures 
in infant teaching or to practical work in the schools, as 
well as to education. I would have thought this would 
really apply to all students who changed their views. 
GENERAL COMMENTS FROM 181 STUDENTS 
? 
At four places in the questionnaire opportunity was 
given for students to c0Im1ent on what they liked or dis-
liked and what they would have preferred in both matter and 
manner. Their many comments have been collected under t'e 
general heads. I could find no differences in the sections lng _ 
as sections except that more students in Sections E and F re 
thought the work was at too low a level: 
General level too high 
General level too low 
A, B & C. 
43 
2 
E & F 
9 
5 
Of the 181 students 122 did not comment on this point. 
147. 
Comments of students being critical 
(55 made no critical remarks,and 17 said they had no 
critical remarks to make). 
students who said briefly that they liked nothing 
about the course, or, more positively, that they 
disliked everything about it numbered 
(Yet all but one of these were contradicting their 
replies to Part 1 of the questionnaire.) 
Too accustomed to lectures to expect much. 
Too long on "What is education?"; many students 
are not mature enough for this work; far too 
abstract; not relevant to our work as teachers; 
dislike all lectures from the philosophical point 
of view; we need more experience before we start 
philosophy of education; philosophy interesting at 
first, disappointing later; no reference to any 
divine power - any soul, etc. 
Could not see the continuity of the lectures; the 
pattern of the course was not clear at first; 
1. 
73. 
I like to be able to look ahead and see just what 
we have to cover. 65. 
Too many lectures; some lectures were too long; 
lectures were a little above my head; not always 
lucid; sometimes boring; too many long words; 
not always easy to understand; lack of system -
no definite point from which consideration starts 
and develops; move on too slowly; were presented 
in too formal a manner; didn't like the lectures 
without case histories or discussions; the lecturer's 
11ntidy appearance - that belt distracted my attention; 
too much repetition; too simple; too broad; too vague; 
too deep; the subjects developed too far; ·too many 
details; diagrams not clear enough; would like more 
definitions to make things clear; can't always hear 
you at the back; writing sometimes not clear. 93. 
We don't get on to things that will help us; we are 
given all faults and no cures; few lectures are 
concerned directly with teaching; too little 
practical advice. 36. 
Discussion often confuses me; what is the use of 
discussion on sex if the law won't let you teach it?; 
no final decisions on discussion points; I don't like 
some discussions where religion comes in; any reference 
to the Bible; discussions tend to get away from the 
point; some students are too persistent in 
discussions. 17. 
B 
7 
5 
5 
5 
re 
ing -
re 
148. 
Lectures on approaches to the study of people; 
the psychology lectures; heredity; the bias 
towards social confo~ity and against healthy 
revolt; above my head - especially the psychology; 
too much detail in the psychology; reference to 
six unnecessary. 
Too much work outside lectures; essays; 
assignments. 
The lecturer tries to make everyone see his point 
of view; the lecturer tries to dominate points 
of view; too much talk by the lecturer; crude 
sense of humour; the way you laugh; lecturers 
are too formal. 
17. 
18. 
14. 
Our books are very dry except "From the South Seas" 5. 
Too many special cases. 1. 
Comments of students being appreciative 
12 students made no appreciative remarks but did not say 
they disapproved of everything. 
17 said they had no critical remarks to make, which is a 
negative form of appreciative remark. 
19 students said they were completely satisfied. 
I liked the variety of subjects discussed; the 
opportunity to express our own views; having our 
opinions asked; the way everyone can have his say 
and not have his or her views changed forcefully; 
free discussion between lecturer end students; the 
f'reedom to talk about anything that arose from the 
lectures; different points of view; etc. 143• 
All the psychology side; heredity and environment; 
helped me to understand myself; the understanding 
of other people that comes; looking into children's 
troubles; people, as against general questions; 
child psychology interests me most; these lectures 
were extremely useful on section (observation and 
practice in the schools.) 133. 
Examples quoted from real life; the experiences of 
the lecturer were always enlightening; case his-
tories help the meaning; I liked the practical side-
cases quoted; concrete examples. 98. 
8 
7 
5 
5 
5 
re 
ing -
re 
149. 
Discussion helps us to understand all sides; I 
like lectures BUT with discussion; I look forward 
to more controversial subjects to make students use 
their reasoning power; discussions are the best 8 
part of it; the group discussions, because we all 
get a chance to talk; I get a lot from other people's 
views, especially in group discussions; group 
discussions are best; etc. 68. 7 
The methodical way in which each point was reached; 
full answers to questions puzzling anyone; clear 5 
lectures; the lecturer understands his subject; 
all points clearly illustrated; lectures at a level 3 
I can grasp. 56. 
Lectures presented at an adult level; the periods 
are free and interesting and not above our heads; 
the lecturer's free and easy manner - no highbrow 
attitude to students; sense of humour; the con-
versational tone; frank maIU1er - nothing 
withheld; etc. 47. 
Philosophy of education gave me new ideas; I now 
know what education is; it never occurred to me to 
think about these matters before; has broadened my 
views considerably. 47. 
Education was hard to understand at first, but it is 
better now; experience in the schools has shown me 
the meaning of Education lectures - has shown me the 
value of Education. 27. 
Altogether the most interesting lectures we have; all 
the work is interesting and important; I find these 
lectures stimulating to a degree; the lectures have 
aroused my interest; I find it all necessary and 
interesting. 
The varied material; plenty of meat in the lectures. 
The books we were given or advised to read; 
especially 'From the South seas'. 
The book lists are valuable, useful, etc. 
The first lecture; being able to plan the course. 
The history of education appealed to me because I 
think it is important. 
Learning about the sexes; the discussion of co-
education. 
25. 
16. 
15. 
14. 
11. 
9. 
7. 
re 
ing -
re 
150. 
I like it because there is no way out; it is 
important, but sometimes boring. 
We did not cover too much ground; we were not 
compelled to do too much work. 
The subject is deep and requires time to think 
over so notes are valuable; early definitions 
and printed notes gave me something to look o·ver 
and think about. 
The way education is linked with everything else 
in life. 
The attention to moral development of the children. 
Being able to go to sleep in lectures; being 
able to watch Kelburn children at play through 
the windows. 
These replies agree with those made at the time 
lectures except that there is less enthusiasm for the 
What is Education? 
Suggestions by students being constructive: 
More group discussions; more class discussions; 
more informal discussions; the lecturer to dis-
cuss students' opinions in general; more students 
to be forced or stimulated to discuss; all students 
should be compelled to discuss; perhaps informal 
debating prepared beforehand would help; fuller 
7. 
5. 
3 
3. 
2. 
2. 
of the 
topic, 
discussion and more controversial. 105. 
Lectures to be always combined with films, dis-
cussions, or reading. The proportion of lectures 
to films and discussions could be smaller. 74. 
The subject should be presented at a simpler level; 
at a level nearer our experience. 16. 
Periods should be shorter. 15. 
The subject should be presented at a University level. 11. 
There should be no written work. 
8 
7 
5 
3 
3 
2 
2 
' ' 
l 
151. 
There should be lectures and discussions on 
morals for children; on religion in schools. 
Some lectures on sex and sex education - some 
students still think sex is a sin; lectures 
on co-education. 
There should be more lectures to prepare us 
before we go out to the schools. 
More directed reading periods. 
More on 'education' itself. 
More time should be given. Many people would be 
interested in discussions and films out of 
8 
7 
5 
3 
3 
College time. 2 
The subject should be presented at an adult level. 2 
I would like a lecture on progress cards. 1 
Suggest discussions on co-education, religious 
instruction in schools, state aid to church 
schools, communist teachers and other con-
troversial subjects. 1 
A question box, questions to be answered at the 
following lecture. 1 
The outstanding point is the demand, first, for more 
discussion, and,second, for relief from straight lecturing -
very understandable in a Training College where there are 
many more lectures given than the Education ones. 
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